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Teaching with decision cases represents an important form of scholarship for agribusiness
educators. Thisarticle focuses on describing and defining this scholarship. Fird, it explainsthe
pedagogica foundations of case learning, and how case learning is an effective way to develop
gudents criticd thinking abilities. The premiseisthat by developing the critica thinking skills of
sudents, we are developing sudents decision making skills, which is afundamenta god of
agribusiness management education. Thus, case learning is an effective way to engage students, and
enhance their learning and thinking skills. Second, it explains how the qudity of casesis assessed 0
that the same level of scholarship required of peer reviewed published research articlesis al'so applied
to peer reviewed published cases. Toward this objective, the standards used by the Inter national

Food and Agribusiness Management Review when selecting case sudiesit will publish are

described.
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Agribusiness management educators are increasingly writing and teaching with cases as part of
their scholarly activities. Severd journdsin our area are publishing cases’. Recognitionisbeing given
to case writing in promotion and tenure decisons.  The motivation for teaching with cases isthat they
do a better job of engaging sudents minds and enhancing their learning. , Thisis epecidly true when
developing the higher leve skills needed for critica thinking and decison making. This movement to
greater reliance on case learning isin line with the educationa approaches used in other professons
such as business, medicine, socia work and education. Despite their increased use, some agriculturd
economics departments harbor concerns about whether this new learning method is appropriate,
whether decision cases deserve to be published in peer reviewed academic journds, and how much
credit the authors of such endeavors should receive.

This article starts with a description of the pedagogy of the case method. This gpproach has
sound philosophical foundations that support the scholarship of case learning. These foundations show
that the case method serves as an excdlent gpproach to deve oping the knowledge and higher leve
thinking skills expected in graduates from agribusiness management programs. But the case method is
only as good as the cases used. To ensure scholarly work, rigorous standards must be used when
writing, reviewing, and publishing cases. The standards used by The International Food and
Agribusiness Management Review when sdlecting cases for publication are described. These
standards were sdected to ensure the high qudity of the casesit publishes.

Decision Cases and Traditional Research Publications
Have Different Objectives

A mgjor reason for these doubtsis that decision cases and traditional research publications
have different objectives. Each playsacriticd role in the growth of their fidd and development of their
sudents. Decision cases seek to enhance learning by improving the efficiency and effectiveness of
student/business manager decison making. This process focuses heavily on the gpplication of
knowledge. Traditiondly, journal articles and research papers report the development of new
knowledge. This difference in objectives necesstates the development of separate gpproaches and

I Thisincl udes journals such as The International Food and Agribusiness Management Review, Review of
Agricultural Economics, Journal of Food Distribution, and The Journal of Agribusiness.
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standards for measuring the quality and effectiveness of decision cases than those applied to research
aticles.

Types of Cases

Cases are descriptions of eventsthat occurred at some point in the past. Pedagogically, they
can have many purposes and forms. Decision cases, the topic of this paper, are quite distinct from the
other forms.

Research Cases are used to learn more about our world. Y. K. Yin carefully explained the
use of casesin research in hisbook Case Study Research: Design and Methods. One use of a
research caseisfor theory building (i.e,, discovering the eements that will form the foundation of new
theory). A good example is supply chain management where the basic tenets of supply chain
performance, and performance measures are just now being formulated (Beierlein and Miller). A
second example is behavioral economics that attempts to improve the predictive power of economic
theory by making greater use of psychological research to explain the differences between the tenets of
conventional economic theory (e.g., people act on the basis of pure self-interest) and peoples behavior
(e.g., people match their behavior to those around them) (Business Week).

Evaluative Cases review and chronicle some event. The purpose is to examine the who,
what, why, where, when and how of an event. The reader is not asked to make adecison. The
learning objective is to have students understand what happened and to learn fromiit. A good recent
example is a case study of why Douglas Ivester, who took over as CEO of Coke-Cola after the death
of Roberto Goizueta, was removed less than two years later (Morris and Sellers 2000).

Decision Cases are widdy used in learning decison-making. For many years, they have been
the maingtays of the graduate program of Harvard University's School of Business and their cases have
been used extensively in business schools around the world. In adecision case, aStuation is explained
and the students are asked to make a decision using whatever means they deem appropriate. The
pedagogica objectiveisto get the studentsto be critical thinkers (i.e., someone who can define a
problem, determine the causes, formulate dternatives, objectively evauate the dternatives, choose the
best ones, and develop a plan to implement the decison). Students' solutions are typically presented as
written and ora reports that strengthen their communication skills. Because this process mimics closdy
what business managers do every day, decison cases greatly enhance the skillsthat are a the very
heart of what students need to be successful business managers (i.e., make good decisions). Sincethe
subject of this paper isteaching and learning with cases, it focuses only on decison cases.



How Case L earning Develops Critical Thinkers

Case learning has along history in education. Stories such as Aesop's Fables (e.g., The Little
Red Hen, The Fox and the Grapes, etc.) endure because telling a story with amord (the teaching
method) leads to better learning. No matter how old we are, each time we think of one of Aesop's
Fables (The Hare and the Tortoise), we quickly remember the mord that goes with it (dow and steady
winstherace). Caselearning isan extenson of this storytelling tradition that can be gpplied to many
educationa purposes. In agribusiness management education, cases are used to develop decison
making kills (decision cases). Whatever their use, Sudents who master the case method of learning
become better criticd thinkers (i.e., they can think for themselves, are better problem solvers and
decison makers, and are ready to pursue lifelong learning).

Case learning is consdered one of the most effective ways to facilitate student learning,
especidly higher order skills (Bonwell and Eison, pg. iii). Students in an active learning environment
such as those using case learning generdly retain more of what is presented than those who passively
ligen to a lecture (Bonwell and Eison, Huba and Freed chapter 2, McKeachie, chapter 27 and
Nationa Survey of Student Engagement). Support for this isfound in the foundations of pedagogica
theory.

Benjamin S. Bloom developed two taxonomies of how students learn—the cognitive domain
and the affective domain. The Taxonomy of the Affective Domain deals with how student vaues
and dtitudes toward learning affect their ability to learn (Bloom, pg. 7). The premise behind this
taxonomy is that when students are open-minded to learning and new idess, and fed thereisvaueto
whét they are learning, they are more likdly to learn. Bloom desgnated five levels within the affective
domain arranged in hierarchica order like the items found in Madow's Hierarchy of Human Needs.
The needs found at the bottom of the hierarchy must be sttisfied first before moving to the next higher
level. Onceaneed ismet, it no longer motivates behavior since what motivates people now isfound at
the next higher levd. However, if alower level need is suddenly not being fulfilled, people revert to
mesting that lower level need.

[Insert Figure 1 Herel

Bloom's Taxonomy of the Cognitive Domain of learning is arranged in asmilar hierarchicd
fashion. The Taxonomy of the Cognitive Domain defines Sx levels of thinking. Students reved where
they arein this hierarchy by the types of thinking skillsthey use. The sx levels from lowest to highest
are knowledge, comprehension, application, analysis, synthesis, and evaluation. Aslearners
move to higher levelsin the hierarchy, they improve their thinking abilities and become capable of higher
leve learning outcomes.

[Insert Figure 2 Herg)



Gronlund et. d (in their Appendix G) summarized the meaning of each of Bloom's six levels of
educationd outcomesin the cognitive domain in the hierarchy asfollows

1

Knowledge

Comprehension

Application

Analysis

Synthesis

Evaluation

Remembers previoudy learned materid; knows terms,
concepts, and principles.

Students show their magtery of this leve of thinking in the
hierarchy by being able to define, describe, label, and list the
facts taught.

Understands facts and principles; interprets verbad materid;
estimates future consequences from data.

Students show their magtery of this leve of thinking in the
hierarchy by being able to explain, generalize, give
examples, and paraphrase what was taught.

Applies concepts and principles to new Stuations,
demondtrates correct usage of a method or procedure.
Students show their magtery of this leve of thinking in the
hierarchy by being able to compute, demonstrate, and use
what was taught.

Recognizes ungtated assumptions, falacies in reasoning, and
can distinguish between facts and inferences.

Students show their magtery of this leve of thinking in the
hierarchy by being ableto distinguish, outline, illustrate,
subdivide, and separate what was taught.

| ntegrates learning from different areas into a plan for solving a
problem; writes awell-organized theme or cregtive short story;
gives awel-organized speech; formulates a new scheme for
classfying objects, ideas, or events.

Students show their magtery of this leve of thinking in the
hierarchy by being able to combine, create, and design what
was taught.

Judges thelogica consstency of written materid, the
adequacy of datato support a conclusion, and the vaue of
work by internd criteriaand externa standards.

Students show their magtery of thisleve of thinking in the
hierarchy by being adle to conclude, appraise, contrast,
interpret, and rel ate what was taught.



Students become critical thinkers when they can comfortably operate at all six levels
of Bloom's Cognitive Domain. Students develop higher leve abilities (especidly levels 4, 5, and 6)
through case learning. Thus, case learning is a key ingredient in developing critical thinkers and effective
decison makers. Thisiswhy case learning is one of the most effective learning methods. When
combined with other active learning techniques (through class discussion of a case), collaborative
learning (through group case preparation and presentation), and written/oral reports of the case,
sudents develop their critica thinking skills (Beierlein and Wade).

Why Decision Cases Are Scholarly

Scholarship is an essentia goa of university faculty and istypicaly rewarded by tenure,
promotion and higher salaries. Traditionally, scholarship has focused primarily on research, new
knowledge published in peer reviewed journas. Just as researchers take the current level of knowledge
and expand it for a subject matter area, decison case writers engage in developing new knowledge and
do the samething for their sudents decison making skills. A decison caseistypicaly based upon
researching and describing a business Situation and linking this with the appropriate learning objectives of
acourse (i.e., develops new knowledge about a Situation).

Using this new knowledge starts by presenting students with a Stuation and asking them to
expand their knowledge by making decisions. Students proceed through the same intellectual processes
(the six levelsof Bloom's Taxonomy) in finding the solution to a decison case thet researchersdo in
carrying out their research projects. In asense, thisis the discovery of new knowledge that educatorsin
agribusiness management are seeking. The difference is that they are helping thair sudents find it in
themsel ves much like afaculty member who mentors graduate students through athesis.

The importance of having written cases available in journds is that they fill gapsin the range of
materias avalable for sudent learning. Thisis amilar to the basic research god of filling ggpsin
knowledge in a subject matter area.  One benefit of having peer reviewed decision casesin the journds
isthat provides areadily avalable set of scholarly decison cases.

Y et, decision cases do not follow the traditiond scientific method. The Aproblemi presented by
the case will not typicaly have asingle or clear Asolution() that can be evaluated using a datistical test of
ggnificance. Decison case studies commonly have amore varied organizationa structure Snce they
have severd learning objectives (e.g., illustrate how to handle an old problem in anew way or anew
problem in an old way, show the gpplication of a management principle, and generdly inform the reader
about how to handle anew or reoccurring Situation ). Thisis gppropriate for agribusiness students
because it reflects the decision making environment that they will encounter when they enter their
profession.
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So are teaching cases redly scholarship? In the last decade there has been a growing chorus for
including teaching and integration as scholarship (e.g., Boyer, Braskamp and Ory, Cross and
Steadman). This has been part of aredefinition of scholarship in many disciplines. Reevantly for
agribus ness management, the American Assembly of Collegiate Schools of Business (AACSB)
separated the scholarly work of faculty into (a) basic scholarship (the creation of new knowledge), (b)
applied scholarship (the application, transfer, and interpretation of knowledge of gpproved management,
practice and teaching); (c) ingtructiona development, the enhancement of the educationd vaue of
ingructiona efforts of the inditution or discipline (Diamond and Adams). Decison case sudies ded with
the scholarship types (b) and (¢). In addition, the AACSB Task Force on Faculty Research specificdly
has defined peer reviewed, written case studies accompanied by an ingtructor’ s manua as scholarship.

Peer review typicaly will improve the scholarship of teaching cases used in the classroom. In
essence, the writing and publication of peer reviewed teaching cases in journds provides a standard for
cases used in classroom education.  Agribusiness education should improve as teaching cases are better
written.

Writing and publishing cases for peer review in our professon is rdaively new and has different
approaches then those we were taught in research methodology. Given this, it isimportant to establish
the criteria of what makes aAgood case.f

Standar ds of Scholarship for Learning With Decison Cases

Decison cases are a key component of professiona education because developing critica
thinkers who can make good decisons in an gpplied problem setting is one of the most important skills
they will need to succeed in the workplace. Thus, those who write decision cases are making vauable
contributions to the professionad education of agribusiness management students. Just like those who
author research articles, writers of decision cases play acriticd rolein the total education of their
students and the development of our profession. Because of their importance, decison case submissons
to The International Food and Agribusiness Management Review, are held to rigorous quality
gandards that are equivaent to those used in evauating research articles. The publication of both
decision cases and research articles within the same journd isin kegping with our view of therole of a
journal as a place that keeps the kills of dl parts of a profession relevant and up to date.

For research publications thereis astandard format (the scientific method) for reporting
research findings. Because reviewers have had extensive education and experience in the scientific
method, they know what to expect from a manuscript regardless of the subject. There are definite
expectations about what must be done and how it must be done as the research problem is addressed.
Because decision cases have adifferent purpose, the scientific method template does not fit them and a
different evauation process must be applied.
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Given these differencesin objectives and learning godls, it isimportant to establish the criteria of
what makes a*“good case.” However, this can be a chdlenging task. Multiple conferences and authors
have developed severd lists of what can be considered the elements of a*good casg” (e.g., Harling and
Misser; Swinton; Naumes; Sharplin). Nonetheless, it isimportant to establish to the extent possible what
should bein agood decision case so that what congtitutes good scholarship is broadly understood by
would be authors, journd editors and reviewers, peers, and academic administrators.

One mgor issue with such ligsis that they may not capture what is truly important. For
example, many fed adding dialogue and persondlities to a decison case increases the redism and raises
student interest in acase. The presence or lack of dialogue is not what isimportant. What isimportant
isthat agood case should have “the potentia for strong student interest.” One way to do thisiswith
diaogue and persondities. All the dements of a good decision case should be specified this way.

It should be clear at the outset that these elements are primarily focused on defining standards
and, as such, should be viewed as an evduative tool. That is, does a case meet the criteriafor agood
case. Thisisin marked contrast to the efforts to describe “how to” write a case addressed in other
places (e.g., Naumes and Naumes or Harling and Misser).

The following sections develop severd key underlying eements of a good decision case based
on areview of published sources, materia from severa conferences on decision cases and experience.
Based on thesg, it is argued that these are the key elements of a high quality agribusiness decison case.
They are conceptually anaogous to the standard peer reviewed research article approach (i.e.,
introduction, modd, data, results and concluson). Thisligt isintended as a guide to help those who use,
write and review decision cases S0 they can evauate the effectiveness, scholarship, and rigor of the
casesthey see.

1. Agribusiness Management Education Requires the Application of Managerial Principles and
Procedures

The main reason to write a decision cases isto fadilitate the effective learning of agribusiness
management. Fadilitating sudent learning is the centra reason for using any learning method (Huba and
Freed). Harling (1995) writes, based on a survey of agricultural economigts, that 79% of respondents
fdt that the role of agribusiness programs was “to train sudents to be practicing managers” The
pedagogica reason for using decison casesisto give students aredlistic way to develop both the art and
science of their business management decison making skills.

To provide ardevant learning experience for aspiring managers a good decision case should require
some task or effort related to decision making management be completed. Typicdly, the case should
require a decison or recommendation that students must make after studying the situation presented in
the case. Thetypes of decisions that need to be made and the selection of the appropriate analysis
method should be part of the learning experience. Students should understand that both are important



elements to making a good business decison and they will vary depending on what business issues are
addressed in the case (the art part of decision making). Nonetheless students should accomplish some
important management task using a decison case.

2. Potential Interest of Teachers and Sudentsin Using the Case

An overdl| objective for any journa publication is that there should be widespread interest in the topic
covered by the case. In essence, what is the potentia interest in the topic, issues, todls, etc. to be
learned in the case that will be useful in agribusiness management classes? Any of the common tools and
issues taught in agribusiness classes from human resources to strategic management would generdly be

appropriate subject matter for a decision case.

Table 1 provides an overview of factors that affect the interest and usefulness of decison cases.

Table 1. FactorsAffecting the Interest and Usefulness of Decision Cases

Factor Explanation

Addresses issues taught in agribusiness More likely to be useful if thereis ready usefor

courses case

Recent issues or “ hot topics’ Condderable need in an areawith little earlier
publication

Important topic or issue in agribusiness Stronger need for decision casesin an area

courses

Not been written about often Need exigts for more decision casesin thisarea

Novel or new approach Addressng or illugtrating a common managerid

gtuation in a novel/cregtive way enhances the
usefulness of the case.

3. AWell Written Teaching Note

One continuing theme from dl the materia reviewed is that a case must result in an effective learning
experience for sudents. This means that the case must be clearly thought out, carefully planned, and
have wdl| defined learning objectives. Authors demondirate how well they have done thisin the teaching
note that accompaniestheir case. A well written, carefully organized teaching noteis vitd if you want
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others to use your case and the journd to publishit. The teaching note provides a detailed guide of how

other ingtructors can use the case to accomplish their own learning objectives. Most reviewers will start

their evauation by reading the teaching note. Many instructors will decide whether to use a case based

on what they see in the teaching note.

The teaching note must be clearly formulated with well-defined learning objectives before the caseis
written. After that, thisisan iterative process. Asthe case takes shape, authors should return to the
teaching note to keep it up to date with changesin the case. Refining your learning objectives or
incorporating new learning objectivesis quite norma as the case develops. What isimportant isto
organize what you are trying to do so that students and other teachers can fully grasp what you are trying

to accomplish. Thisisespecidly true for ingructors. No teacher wants to look dumb in front of aclass

by having a student come up with amgjor insight that the teacher (or the author of the case) should have
seen. Also, this means the case should be done without any mathematical errors and include reliable
data. Harling and Misser (1998) provide an excellent overview of how to write ateaching note.

Table 2 outlines key information that should bein a good teaching note.

Table2. Key Information Useful in the Teaching Note

Information

Where and when to use the case including:
* learning objectives or lessons
* intended student audience or course
* background of audience

Synopsis of case and keywords

Sudy questions and answers

Teaching Srategies

Follow-up to the case

Explanation

Provides key information to potential userson
the intended use of case

A quick overview of the caseis useful for those
congdering using the case. The keywords help
teachers quickly locate cases that meet learning
objectives

Teachers who are using the case need to know
what the author consders the key questions and
answversto be. Thiswill increase theteacher’s
confidence in the case.

Describe effective methods to use the case for
maximum learning. In some Stuations, the same
case can be used to accomplish severd learning
objectives.

A follow up can provide closure to students
when they learned what actudly happened.



4. Potential for Engaging Student in Learning
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A god of adecison case isto engage sudentsin the process of making decisons. Engaging students
minds starts with doing something that is relevant, exciting, and deals with Stuations students anticipate
facing when they go to work. Students will usualy learn more from a case that is interesting to them.
Thiswill, of course, vary widely by individua students and classes. One central issue that stimulates
student interest is that the case presented must represent ared world Stuation. Students often lose
interest in cases that seem made up, contrived or artificid, or happened more than five years ago. Other
key facets that can be useful in stimulating sudent interest are covered below in Table 3.

Table 3. Potential for Stimulating Student Interest

I nfor mation
The caseiswritten at a level appropriate
to the intended audience.

Tellsa story

Case generates empathy with main characters
and the situation

Gives history behind the situation, the people,
and the firm and the industry

Uses dialogue

Includes messy details

Stuation istimely

Explanation

Written so the intended audience can understand
the materid and it is not written in technicd syle

Students can be more easly engaged by awell-
told story.

When students care about the decision maker
and the decision, and could see themsdves in that
role, they can get more interested in the case.

Higtory provides an important part of the
essentid real world context of the case. Thiscan
highlight the role of internadl and externd factors
that affect a decison both in the long and short
run.

Diaogue increases the redism of the case

Forces students to discern what is actudly useful
from among the information provided. They aso
show the caseisred and helpsto providesa
context for the decision.

Data and situation must be less than five years
old. Anything older than five yearsis not deemed
to be rdlevant and current by most sudents. This
meansit is not worth learning.



5. Clarity of Presentation
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Like dl writing, including research publications, clarity of presentation is an important part of an effective
decison case. The way the information is presented is what guides the student to a better understanding
of the problem and possible solutions. The following outline describes severa factors that contribute to

clarity of presentation (Table 4).

Table4. Factorsthat Influence Clarity of Presentation

Factor

Satement of central issue

Sufficient information to make a decision

Logical and chronological sequencing

Explanation

The reason for reading the case the case should
be identified at the beginning. For advanced
classes, thisreason can belesswell defined
because it may be best to let the students identify
the central issue since problem identification isan
important part of good decision making.

This dlows the student to see how the application
of a tool or management principle aids decision
making. In more advanced classes, it may be
best to make the students seek out information
beyond what is found in the case by using
resources like the Internet to better understand a
firm’'sproblems. This should be clearly outlined
in the teaching note.

Generdly it makes sense to provide information
inalogicd and chronologica sequence that
would mirror they way it would be typicaly
collected or told. Similar materia should be
placed together. However, for some cases,
especialy in advanced classes, an appropriate
learning objective would be for sSudentsto
effectively organize the information.



Information should be timely and relevant to
the decision to be made

Questions

Avoid or carefully use bias and value-laden
judgements

References and additional information
including related websites

12

Old or irrdlevant information can serve to confuse
and digtract readersin lower level courses. The
presence of “extrd’ information in higher leve
courses can be used to help students develop
their problem solving skills.

Quedtions are important eement in guiding
sudent learning . They should be clearly linked to
the learning objectivesfor thecase. The
questions and answers should only appear in the
teaching note so the teacher can take the
discusson in avariety of directions.

Genadly a case should present information in a
non-biased manner or make it clear where biasis
present. In more advanced cases an gppropriate
learning objective can be for sudentsto ded with
these issues as part of their decison making.

References and additiond information including
webstes should be included in the case or the
teaching note to aid a teacher in directing
learning.

Conclusion

Asteaching and learning with cases in the classroom continues to grow, it is important for our
colleagues and peers to understand the valuable role that case learning plays in accomplishing the
learning objectives in agribusiness management courses. Because the objectives of case learning are
different from traditiona research, the evauation of case publicationsis different. Furthermore, given the
newness of publishing decision cases, it isimportant to develop the pedagogica foundations of decision
cases, S0 appropriate standards and rewards can be established for scholarship in thisarea. It isour
hope that this paper has clearly set out the standards for publication of decision cases submitted to the
International Food and Agribusiness Management Review.

The appendix to this paper includes the form currently used in evaluating decision cases seeking
publication in thisjournd. We fed the publication of this evauation form will help accomplish severd
related goals: 1) encourage decision case writersto develop high qudity cases, 2) givereviewersa
detailed and clear set of criteriafor assessing the value of acaseto provide effective feedback to the
authors, and 3) show academic administers the scholarship and standards used in selecting cases for
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publication in thisjournal. Oncethis processis established, the hope is that those who write and teach
with cases will expand their case writing efforts and alarge and growing pool of good agribusiness
management cases will emerge.
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Background Needed To Handle Case
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Interest and Usefulness of the Case

Low Average High
1 Addresses important topics in agribusiness courses 12345678910
2. Addresses current or recent hot issue(s) 12345678910
3. Topic has been written about numeroustimes 1 2 3 4 5 6 7 8 9 10
4, Novel or new approach 12345678910
Comments:
. Usefulness of the Teaching Note
1 Intended audience for caseiswdll defined 12345678910
2. Background of intended audience is well defined 12345678910
3. The learning objectives are well defined 12345678910

The learning objectives of this case are:
a
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o

Case Summary iswell defined 12345678910
Summarize the case in two sentences:

Recommended teaching dtrategy iswell definedl 2 3 4 5 6 7 8 9 10
The recommended Strategy is:

Are study questions provided in the teaching note? YES NO
(If yes, go to question #7)
A. If not provided, are study questions needed? YES NO

(If no, go to question #8)
Explan:

B. If additiona classroom questions needed are needed in the teaching note, what should they
be?
Define

Arethe study questions appropriateand well defined? 1 2 3 4 5 6 7 8 9 10

A. Arethe answersto the sudy questionsin YES NO
the teaching note?

--IF YES, are the answers to the study questions 12345678910
wdl defined?

B. If additiond classroom questions needed are needed in the teaching note, what should they
be?



Define

Ability of the Case to Stimulate Student Interest

1. Is the case written so the intended audience 12345678910
can understand the materia ?

2. Is the case written 0 it will engage student 12345678910
interest?

3. Is the situation and problem believable? 12345678910

4, Is the problem put in proper context? 12345678910

5. Is problem andysisakey part of theandyss? 1 2 3 4 5 6 7 8 9 10

6. Is the setting and data less than 5 years old? YES NO

Comments:

V.  Clarity of Presentation

1. How well isthe case written? 12345678910

2. How hard isit to identify the key issug(s) 123 456789 10
in the case?

3. Is the difficulty of the case appropriate 123 456789 10
given the intended audience?

4. Does the case contain sufficient information YES NO
to find a solution?
If NO, isthis conastent with the learning objective YES NO

of the case?
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If NO, what additiona information would you need?

V. Summary Evauation

1. Overdl evduation of the case? 123456789 10
2. Publication recommendation?
Publish Asls

Request aRevison and Y ou Do Not Need to See the Revision
Reguest a Revison and Y ou Want to See the Revision
Reject

Send to Another Journal such as

Comments:
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Figurel Bloom’'s Taxonomy of the Affective Domain

Characterized
By A
Value/Value Complex

Daily Life Style Matches Values System

Students show self -reliance, self -discipline, cooperation in
group work, objective problem solving, and punctuality

Level 4 ~ Organization
Synthesizes a Personal Values System

Students recognize rights and responsibilities, role of planningin problem solving, take
personal responsibility for actions, understand own strengthsand weaknesses, and formulate realistic life plans

Level 3 ~ Valuing

Gives Valueto Learning

Students show an appreciation for al learning, shows a concern for the welfare of others, demonstrates a
positive attitude toward problem solving and a commitment to per sonal and social improvement

Level 2 ~ Responding
Actively Participates or Reactsto Learning

Students complete assignments, follow rules, participate in class, show interest in school work, and help others

Level 1 ~ Receiving
Gives Attention to Learning
Students listen attentively, are aware of the value of learning, and attend to classroom activities
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Figure2 Bloom’s Taxonomy of the Cognitive Domain

Level 6
Evaluation

Makes judgments about value of information,
validity of ideas, quality of work based on a set of
internal criteria & external standards

Does data support conclusion? How do you prove?
Leved 5 ~ Synthesis

Compiles information in a new way such as a unique plan

or alternative for solving a problem
Wheat is an alternative to? How would you design or solve?
Level 4 ~ Analysis

Can break information into its parts, the see relationship of the parts,

and how they are organized
How isX related to Y? What isyour conclusion? What is the theme?
Level 3 ~ Application

Can apply concepts & principles to new situations by applying facts in a different way

What would happen if? How would you use? How would you solve?

Level 2 ~ Comprehension
Can translate into their own words, grasp the main ideas, see consequences, & summarize

What are the main ideas? What is the best answer? What will happen next?

Leve 1~ Knowledge

Can recalls facts, terms, basic concepts and principles
What is? Why did? Who is? When did? What is true?
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