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Abstract

Hispanic Women and Education

Hispanic women encounter four major obstacles in the pursuit of higher
education. These obstacles include: 1) the challenge of finding ways in which they will
fund their education; 2) dealing with issues of identity and coping with expectations from
dual cultures; 3) obtaining academic support and 4) family ambivalence to based upon
lack of experience with the demands of higher education. The purpose of this paper is to
find out how Hispanic women cope with these issues. I will also, identify types of
solutions they use through findings from interviews with 10-15 Hispanic Women that are
currently (or have been) enrolled at a large southwestern university. 1 will report on the

types of obstacles they have encountered and how others have dealt with them.



Introduction

I am researching the topic conducted on American women and issues encountered when
pursuing a college education. As a first generation college student I am interested in
finding out how other first generation college Hispanic Women students deal with
barriers encountered in pursuing advanced education. Based on the literature, I will
examine the following themes: financing, Identity, Academic Support, and the Family. In
addition, to gathering information on these topics this research will help discover what
resources are available and what resources could be implemented to help the

successfulness of these women in achieve a higher education.



Literature Review

Under representation

Hispanic women are a representation of a minority population in higher
education. Minorities have experienced for decades the unequal distribution of
education and question the quality, scope, and content of their higher education.
The proportion of minority students participating in college has been rising but
still lags behind attendance rates of the national norm. Of the bachelor’s degrees
conferred from 1996-1997 latina/os accounted for only 5.5% with Latinas earning
slightly more degrees than their male Latino counterparts. However, Latinas also
have substantially lower college completion rates than African American and
White females.( Austin,1985;Castellanos & Gloria, in press;Kerr,1991 Rodriguez,

Guido-DiBrito, Torres, Talbot;2000)

Finances

Many of the Mexican American Women who pursue a higher education
come from low social economic status families. One of the biggest concerns that
they face when pursuing a higher education is funding for their education. They
will receive little to no financial support from their families, causing students to
rely on other sources to fund their education. Some of the sources which they
rely on are financial aid, scholarships, grants and self funding by working part
time or full time. However, the most common necessity for the funding of their

education was in the form of student loans.



( J.T. Vasquez; 1982 Rodriguez, Guido-DiBrito, Torres, Talbot;2000 Garcia;2004 )

Identity

An issue faced by many Mexican American Women is their identity.
These women feel that they have to associate their identity with either “Mexican”
culture or the “American” culture. For many, it was either one or the other. If they
associated more with American culture, they were looked down upon by their
Mexican peers,while associating with their Mexican culture caused them to be
looked down by their non Mexican peers. For some, associating with their
Mexican culture made others think they were not as well educated. Trends also
show that, the more educated they became they less associated they were with
the Mexican culture. (Gloria, Castellanos,Lopez,Rosales;2005
Gloria,Castellanos, Orozco;2005 Rodriguez, Guido-DiBrito, Torres, Talbot; 2000
Hurtado, Faye Carter;1997 J.T. Vasquez; 1982 Simoniello;1981 Garcia;2004
Anzaldua;1999)

This identity conflict was either eased by the level of comfort at the
university, or accelerated by it. For many Mexican Americans, a conflict of
identity was produced upon pursing a higher education. Identity conflict was can
stem from the culture shock which they experience. Other culture shocks
included the lifestyle of a college student, such as, living in the dorms, choices of
food and clothing and people. All of these factors contributed to the issue of

identity conflict. (Gloria, Castellanos,Lopez,Rosales;2005 Gloria,Castellanos,



Orozco;2005 Rodriguez, Guido-DiBrito, Torres, Talbot;2000 Hurtado, Faye

Carter;1997 J.T. Vasquez;1982 Simoniello;1981 Garcia;2004 Anzaldua;1999).

Academic Support

Academic Support comes in many different forms. Some Mexican
American Women may have access to more than one form of support. For many
of the Mexican American Women, the most common form of support comes from
the members of there family. For others, they have developed a good
relationship with a professor that is able to offer support in the form of a mentor.
For these students having some form of academic support helps them achieve
academic success. (Simoniello; 1981, Rodriguez, Guido-DiBrito, Torres,
Talbot;2000,Gloria, Castellano, Orozco;2005, J.T.
Vasquez;1982,Gloria,Castellanos, Lopez, Rosales;2005, Louque,
M.Garica;2000,Garica;2004, Anzaldua;1999)

Famil

Family is another major contributing factor in the pursuit of a higher
education. The value of an education comes from the family, particularly the
parents. However, many of parents do not have much an education as many of
them are drop out of school or have an education at the level of a high school
diploma. For these reasons, the parents place a high value on getting a good
education and doing well in school. However, the expectations of Mexican
American Women who choose to pursue a higher education do not change.

These women are faced with knowing the value of an education yet, are



expected to be wives and mothers and to place a higher value on becoming
those roles. (Anzaldua;1999,Garcia;2004, Hurtado, Faye Carter;1997,Louque ,
Garcia; 2000, Gloria, Castellanos, Lopez, and Rosales;2005, Rodriguez,Guido-
DiBrito, Torres and Talbot;2000,Simoniello;1981)

Mexican American Woman are often only allowed to pursue a higher
education under the conditions of the parents that she come home every
weekend; which, in some situations means that they will help with household
chores and work weekends, while still managing to keep up with the course work
for the semester. The roles that they were expected to fulfill at any given time
ranged from student, employee, daughter, wife, and mother. Cultural views
indicate that there is no reason why education should prevent them from being
able to carry out the other roles and expectations that their parents had set.
(Anzaldua;1999,Garcia;2004, Hurtado, Faye Carter;1997,Louque , Garcia;2000,
Gloria, Castellanos, Lopez, and Rosales;2005, Rodriguez,Guido-

DiBrito, Torres and Talbot;2000,Simoniello;1981)

Many received disapproval when placing education as a priority before a
marriage, with some parents feeling that an education for their daughter was
money going down the drain, it was something to be left for male Mexican-
Americans. Many women deal with their fathers willing to help out with a male
sibling's education, but offer no help for the daughter’'s education. Once again,
the value of education came from the family.

(Anzaldua;1999,Garcia; 2004, Hurtado, Faye Carter;1997,Louque ,

Garcia; 2000, Gloria, Castellanos, Lopez, and Rosales;2005, Rodriguez,Guido-



DiBrito, Torres and Talbot;2000,Simoniello;1981)
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Theoretical Framework

I am doing my paper over Hispanic Women and Education. Thus, in explaining
the theoretical framework of my paper | have decided to use W.E.B DU Bois and the
theory of Education, primarily drawing upon The Education of Black People and the

Souls of Black Folk.

Double-Consciousness and Color Line

W.E.B. DU Bois begins by explaining the image of Black people and how they
view themselves. “Double-Consciousness...[is the] sense of always looking at one’s self
through the eyes of others, of measuring one’s soul by the tape of a world that looks on in
amused contempt and pity.”’(DuBois,pg2-3).

W.E.B. DU Bois states that The Color Line consists of multiple psychical barriers
between white Americans and black Americans in Society. In the section entitled “The
College- Bred Community”, W.E.B. DuBois points to a “rule” about the lives of whites
and blacks, with these two races not living on the “same streets or in the same sections;
do not travel together in train or street-car; do not attend the same churches, do not listen
to the same lectures, do not employ the same physicians, do not got to the same schools;
do not , for the most part, work at the same kinds of work; do not read the same books
and papers, are not taught the same traditions and are not buried in the same
graveyard”.(DuBois,pg54).

Another instance where DuBois presents the color line is in his quest to raise

funds for the university. He, along with other colleagues, would go to Northern area to



seek funds; many times, he was given the responses that they would like to help, but that
their funds were tight or simply that if a Negro was able to reach that level of education
“he” should do so with out their financial help. They often found that for a million dollars
the students( women) would wear uniforms, the student body was not allowed to be
creative-to form groups, they were to conform to the ways of the white man that provide
the million dollars. However the most crucial display of the color line is the debate
between a higher education and industrial training (vocational education). According to
DuBois, incorporating vocational training instead of higher education would produce
servants for the white people. DuBois explains that a higher education would enable a

person to develop power and self assertion.

Education and Work

DuBois states that in spite of the passage of time, not much has changed for the
black race from the time that they were slaves to the present as freemen. The differences
among people with different ranges of education, is that the more educated the person is
the more likely one will be paid. An example DuBois uses, is that of a lawyer making a
hundred times more than a maid; thus the maid would be addressed by her first name.
This kind of example shows that an education not only provides more income, but, also
publicly acknowledges power. DuBois argues that a solid foundation is needed in order
for the black race to gain status in the economic world. For black people there was no
foundation; both college and vocational schools trained a person for a “professional
career”, but to what degree this education benefited these graduates once, are placed in a

world in which they could not earn a living, was questioned. Furthermore, DuBois states



that both the college and vocational schools have failed in preparing their graduates for
the modern world. According to DU Bois each educational institution should graduate
their students “to the world men fitted to take their place in real life by their knowledge,
spirit, and ability to do what the world wants done...beings; who have a knowledge of
what human life on earth has been, and what it is now ....to take some definite and
intelligent part in the production of goods and in the furnishing of human services..”
(DuBois,pg 103). Each institution shall turn out people that are not only willing to work
for the present, but for the future.

DuBois shows that teachers “must be of high order”(,DuBois,pg105). The
Teachers need to be familiar with all human beings; people of different social economic
status. Teachers should be able to impart their knowledge to those around them, as their
students are the next generation. To do so is critical to the advancement of the student’s
education, which will affect his’her place in the world and the kind of living they will
earn. DuBois thought that “someday every human being will have college training. Today
some must stop with the grades, and some with high school and only a few reach
colleges. It is of the utmost importance, then and the essential condition of our survival
and advances that those chosen for college should be the best and not simply our richest
or most idle.” (DuBois, pg 106).

DuBaois refers to four idles which would help guide the Negro students and
graduates: The Ideal of Poverty, Ideal of Work and the Ideal of Knowledge finally the
Ideal of Sacrifice. “The ideal of poverty is that we cannot all be wealthy.” We as people
do not need an income which one does not personally need; which is not essential for

basic survival.



The Field and Function of the Negro College

DU Bois said that the university could not just be a place of knowledge, but a
place of “applied knowledge and guide of action” DU Bois stated that a Negro college
would “begin with Negroes... It uses that variety of the English idiom which they
understand; and above all, its is founded, or should be founded on a knowledge of the
history of their people in Africa and in the United States, and their present condition.
Without whitewashing or translating wish into facts, it begins with that; and then it asks
how shall these young men and women be trained to eamn a living and live a life under the
circumstances in which they find themselves or with such changing of those
circumstances as time and work and determination will permit” (DuBois,pg 123).

DuBois stated that unless universities sit down with its students and discuss areas
of “economics and mathematics, by physics and chemistry, by history and sociology” the
university has failed in field and function. He also explains that the students must know
for sure where and how they will make a living in the U.S or anywhere else than

Furthermore DuBois said that two things were necessary for an American Negro
College to serve in both field and function. One essential item is being the teacher and the
second being the students. It was important to have teachers first; those that understood
the program and knew how instill it within the students they would teach. Then came the
students; those chosen were selected due to “their ability to learn™; DU Bois explains
that, “we want by the nicest methods possible, to seek out the talented and the gifted
among our constituency, quite regardless of their wealth or position, and to fill this
university and similar institutions with persons who have got brains enough to take fullest

advantage of what the university offers. There is no other way. With teachers who know



what they are teaching and the life that surrounds both the knowledge and the knower and
with students who have the capacity and the will to absorb this knowledge...” (pg 129)
He also explains that this type of Negro College would serve to conquer the “world by
thought and brain and plan; by expression and organized cultural ideals” (DuBois,pg

131).



Methodology

To study the questions of how Hispanic first generation female college students adapt to
the challenges of college attendance, I developed an open-ended questionnaire that
covered the topics of background information, finances, identity, academic support, and
family. I interviewed nine first generation women that had attended and completed their
college education or those that were working on their college education at a large state
university in Texas. Each interview was taped and lasted from 35-55 minutes.
Respondents were identified through contacts at the McNair scholars program at the

university.

Findings

Description of the sample:

Of the nine participants I found that five were the eldest child in the family. Two were the
second child in the family and one was the next to the youngest in the family, and one
was the youngest in the family. The range number of siblings in the families was from
three to eight siblings. During their educational career, six were single, two were
divorced, and one was married. Three had children to care for during their educational
careers. I found that two of the nine women had dropped out of high school. Both sought
out their GED’s. One did so after twenty years later after dropping out of junior high to

be married. The other dropped out of high school twenty four years earlier and sought her



