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SACS-COC RECOMMENDATIONS AND INSTITUTIONAL RESPONSES

FOR 3.5.1 ON COLLEGE-LEVEL COMPETENCIES

Reaffirmation Committee Recommendation (March 2005)

CS 3.5.1 (Undergraduate Programs), Recommendation 9. The Committee recommends that the institution

provide (1) documentation that assessment plans for each area of the Core Curriculum have been

developed; and (2) evidence that assessment of competencies within the Core Curriculum have been

conducted and that the results of this assessment have enhanced and improved the Core Curriculum.
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In response to this recommendation, the Provost/Senior Vice President for Academic Affairs issued a
memorandum to all faculty teaching courses in the Core Curriculum requiring that they list learning
outcomes and modes of assessment that address the Core Curriculum objectives as listed in the university
catalog. The General Education Committee continued to evaluate courses within the Core Curriculum to

ensure that those approved courses met the objectives of the Core Curriculum.
Commission Recommendation for First Monitoring Report (January 2006)

CS 3.5.1 (Undergraduate Programs), Recommendation 9. The institution does not provide sufficient

evidence to demonstrate that it assesses the college-level competencies within its General Education

program. Consequently, the institution must identify the core competencies and provide evidence of their

inclusion in the course syllabi. The report must also include copies of the assessment instruments and

evidencethatthS NXB adzf 18 2F (GKS Sg@lfdz GA2ya | NB dzaSR (2

competencies.
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The General Education Committee at Texas Tech University has always been about the business of
evaluating all courses in the Core Curriculum, reviewing course proposals, adding and deleting courses as
appropriate, and making sure that all courses in the Core inventory closely match and fulfill the purpose of
the Core category descriptions. In Spring 2006, the charge of this committee was expanded by Provost
William Marcy to include the continual monitoring and assessment of student learning outcomes and
assessments for these courses as well. In response, the General Education Committee gathered information
from all departments regarding core courses and submitted a report to the Provost. The report provided:
(1) an outline of the new review processes for the expanded mission of the committee, and (2) a summary

of current status of learning outcomes assessments for the Core Curriculum.

Assessment of Learning Outcomes in the University Core Curriculum

As an enhancement to its existing course review process, the General Education Committee
formulated a new review process in Spring 2006 to include learning outcomes and assessments. This new 5-

year review process is scheduled to begin in Fall 2007.

The General Education Committee conducts a continual review of all courses listed in the Core
Curriculum on a regular 5-year cycle. For the review, the committee examines and evaluates all courses
listed under a Core Curriculum category. Specific aspects of the review include an evaluation of all Core

Curriculum course syllabi:

1. To make sure that the course description and content matches the core competencies and

learning outcomes for General Education Category under which the course is listed;

2. To make sure that each course syllabus has stated learning outcomes and methods of

assessment for addressing the core competencies.



To monitor the outcomes assessments of student learning in Core Curriculum courses, the General
Education Committee works closely with the departments in which these courses are taught. The
committee considers the departments as the best sources of data for outcomes assessment. When a
particular Core Curriculum category is evaluated, the General Education Committee requests assessment
data from the departments and faculty for courses listed in that category. Departments provide
assessment data demonstrating how well learning outcomes for that Core Curriculum category are being

achieved.

Results from this inquiry are used by the General Education Committee to determine if a course
should remain in a Core Curriculum or if the course should be deleted from the list. Feedback is provided
to the departments and to the Provost. Each May, a summary report of all General Education Committee

activities and recommendations is provided to the Provost.

Data for Learning Outcomes and Assessments in the Core Curriculum

In Spring 2006, the General Education Committee issued a call to all Colleges who have courses in
the Core Curriculum to provide: 1) evidence of inclusion of learning outcomes in syllabi that match the core
competencies in the Core area in which the course is listed; 2) assessment documentation for these learning

outcomes, and 3) evidence of how assessment data are used to inform how the course is taught.

Data from the review indicated that learning outcomes are being identified for core curriculum
courses, that assessments of these outcomes are being done in these courses, and that assessment data are

being used to inform how courses are being taught and to make needed changes if necessary.

In the table below is one example of the response for a course in the Natural Sciences category of
the Core Curriculum. Similar assessment data were obtained and presented in the First Monitoring Report

for all the Core Curriculum categories.



Natural Sciences

The objective of the study of the natural sciences component of a core curriculum is to enable the

student to understand, construct, and evaluate relationships in the natural sciences, and to enable the

student to understand the bases for building and testing theories. (The natural sciences investigate the

phenomena of the physical world.)

Course and | Learning outcomes on Methods of What the assessment Evidence of how assessment data are used to
Title syllabus? Assessment indicated? inform how the course is taught.

BIOL 1401 Yes Grade on three Approximately 37% of the Concepts should continue to be presented in the
Biology of lecture exams students understood the lecture before students investigate concepts in the
Plants and a relationships between lab; Labs should introduce questions that help

comprehensive
final exam;
student lab
notebook and
communicate
effectively
results of the
experiments;
development of
lab reports that
outline the
experiment,
communicate
results, and
discuss the
results.

plant structure, functions,
and gene expression and
how environmental factors
control plant distribution.
Also, they could perform an
experiment on plants and
present their findings in a
scientific report.
Approximately 27% were
unable to grasp a couple of
these concepts or write a
proper scientific report.
Approximately 29% could
grasp only one concept, at
best. Students do not
prepare for the labs as they
should. Students are poor
in their ability to synthesize
information across lecture
units and labs.

students learn how to synthesize material across
concepts; Develop more inquiry based labs; Include
more everyday topics related to plant biology in
lecture and lab.

Commission Recommendation for Second Monitoring Report (January 2007)

CS 3.5.1 (Undergraduate Programs), Recommendation 9. Finally, the report should demonstrate how the

university knows that students have attained the General Education competencies.
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In 2006-2007 academic year, the General Education Committee finalized their review to ensure that

the expected outcomes of student learning and their assessments as related to the General Education



competencies were included in all core courses. Additionally, the General Education Committee developed a

5-year review cycle for the General Education competencies which is scheduled to begin in Fall 2007 for

selected General Education courses. A call has been sent to colleges regarding the first phase of this review

cycle (to begin in September 2007). Data will be collected and submitted to the General Education

Committee by August 2007 and the review of the data will take place during the 2007-2008 academic year.

Following the July 2006 report First Monitoring Report, the General Education Committee has taken

the following steps related to learning outcomes and assessments in core courses:

Finalized the 5-year review plan for all core courses. This plan (enclosed) addresses criteria and
expectations for review of learning outcomes and assessments in core courses. This plan was sent
to Deans and Associate Deans on May 8, 2007.

Recognizing the need for increased review of core course learning outcomes and assessments, the
General Education Committee voted in January 2007 to remove all blanket statements for groups of
courses in the core. Each course (and the learning outcomes and assessments) must now be
reviewed individually. The committee has already begun to review and evaluate individual courses
from these categories (and has already recommended approval and rejection for several courses so
far).

March 21, 2007 ¢ the General Education Committee finalized the following change: 3000 and 4000

level courses with prerequisites that already fulfill General Education requirements will be deleted

from the core (effective in the 2008-2009 Catalog).
The General Education Committee has posted the following learning outcomes and assessment

review statement on its web page.

To monitor learning assessment in Core Curriculum courseSetieral Educatio@ommittee

works closely with the departments in which these courses are tadgig.committee sees



students, teachers, and departments as the closest entities to the courses and thus as the best
sources of data for outcomes assessmeikg.a particular Core Curriculum category is

evaluated, theGeneral Educatio@ommittee requests assessment data frdma tlepartments

and faculty for courses in this categofyepartments provide assessment data demonstrating
how well learning outcomes listed in the Core Curriculum category description and on the

course syllabus are being achieved.

Results from this inguyi are used by th&eneral EducatioBommittee to determine if a course
should remain in a Core Curriculum or if the course should be deleted from tRedidback is

provided to the departments and to the Provost.

The General Education Committee updated and modified its learning outcomes and assessment
data template in preparation for the start of the 5-year review cycle in Fall 2007. (A copy of the
template is presented below.)

The General Education Committee issued a call to Colleges/Departments in May 2007 to gather
learning outcomes and assessment data for the first phase of the 5 year review cycle. Data will be
forwarded to the committee by August 30, 2007 and will be reviewed by the committee during the
2007-2008 academic year. Current data reviewed by the General Education Committee indicates
that in general, students are achieving a satisfactory level of knowledge in the General Education
core. In cases where outcomes are satisfactory and even in cases where outcomes are less than
satisfactory, the committee is encouraged to see that departments and instructors have planned
specific revisions and alterations to better achieve targeted learning outcomes (e.g., web technology
being integrated into class activities, extra time being allotted for specific content and class
activities, labs being revised to be more inquiry based, new course and concept prerequisites being

put into place, repetition of certain project activities being added, more emphasis on student out of



class work, increased emphasis on critical thinking skills in application, assessment approaches being

refined, etc.).

The specific categories in the Texas Tech University Core Curriculum (as listed in the university
catalog) are: Multicultural, Communication, Mathematics, Natural Sciences, Technology and Applied
Science, Humanities, Visual and Performing Arts, and Social and Behavioral Sciences. In the Fall Semester,
the General Education Committee will review all core courses in the Communication, Mathematics, and

Natural Sciences categories.

We have increased the depth and scope of our core course reviews over the past 2 years. Data
garnered in the first phase of our 5-year review will provide an even more specific assessment of how well

our core courses are achieving their General Education competencies.

General Education Core Curriculum 5-Year Review Plan

1. The General Education Committee is charged to review all courses in the Core Curriculum every 5
years. The 5-year review cycle will begin Fall 2007.
2. LYy !''LINAE 2F SOSNE &SIENE GKS tNRO23a0GQa 2FFTAOS oAt
for the General Education courses that will be reviewed in the next school year. Specifically,
departments will need to send in course syllabi, learning outcomes, and assessments for these
courses that are tied specifically to Core category descriptions. Departments will need to provide
learning outcomes and assessment data on the standard electronic Learning Outcomes Assessment
Template (see the example below).
3. GeneralEducation/ 2 YYAGGSSQa NBGASS 2F GKSaS YFGSNRIfaA GA
The General Education Committee will be divided into separate subcommittees, each with an
assigned group of courses for a year. All data will be reviewed by the subcommittees and presented

in summary form to the full General Education Committee during its regularly scheduled meetings.



All results will be presented for a given year on or before the last General Education Committee May
meeting.
Subcommittees will examine review data from departments with the following questions in view:
a) Does the course match and fulfill the stated objectives for the Core Curriculum
category (as listed in the catalog) under which it is listed?
b) Does the course syllabus have specifically stated learning outcomes and assessments
that match the Core Curriculum category description?
¢) Can the departments document that core learning outcomes are being assessed, what
these assessments indicate, and how assessment data are being used to inform how the

course is being taught?

Each subcommittee should complete a spreadsheet at the end of the year for every course reviewed

and document by check list that all required criteria are being met for each course. These data will

0S O2YLWAESR Ayid2 I YIFadSNI aLINBFRaKSSiG F2N SI OK
At the end of each school year, a summary report of evaluations and spreadsheet data will be sent

to the Provost.

Course Learning Methods of What the assessment Evidence of how assessment

and Title outcomes | Assessment indicated? data are used to inform how
on the course is taught.
syllabus?

Yes/No | Specify how | Indicate what the Note how the assessment
assessments | assessment results results are being used to
are being indicated. To what improve instruction and
done. degree does the course] enhance student learning.

accomplish the stated
learning outcome?

:
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7. The Schedule for the 5-Year Review

* Fall 2007 - Spring 2008 A. Communication, B. Mathematics, C. Natural Sciences
* Fall 2008 ¢ Spring 2009 D. Technology and Applied Science

* Fall 2009 ¢ Spring 2010 E. Humanities

* Fall 2010 ¢ Spring 2011 F. Visual and Performing Arts

* Fall 2011 ¢ Spring 2012 G. Social and Behavioral Sciences, Multicultural

The Collegiate Learning Assessment

Supplement to the Assessment of Student Learning Outcomes

In fall semester 2007, Texas Tech administered the Collegiate Learning Assessment (CLA) to gain
additionalA Yy & A AKG Ay G2 & GGzRra gdication cdmiietehcigsyA¥Ssifdistuderi learning
using the CLA provides additional information that will assist the General Education Committee and
academic departments in better structuring the General Education core curriculum. The CLA provides a
dzy Alj dzS LISNERLISOUA GBS Ay &addzRSyid fSFENYyAy3a o6& dzaAiy3
in the assessment of student learning. Results of the CLA provided specific performance-based data for the
General Education competencies for the following categories: 1) written communication; 2) humanities; and
3) social and behavioral sciences. The results of the 2007-2008 administration indicates that Texas Tech
University contributes more to the learning gains made by students than 71 percent of the 176 four-year
undergraduate institutions participating in the CLA. Texas Tech University performed Above Expected. The
following chart provided by the Council for Aid to Education (2007-2008 CLA Institutional Report) documents

these findings:
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Freshmen Seniors Value-Added Estimate
Percentile | Performance| Percentile | Performance| Percentile| Performance

Rank Level Rank Level Rank Level
Total CLA 67 At 81 Above 71 Above
Score
Performance 69 At 62 At 39 At
Task
Analytic 60 At 94 Well Above 88 Above
Writing Task
Make-an- 80 Above 97 Well Above 80 Above
Argument
Critique-an- 35 At 82 Above 88 Above
Argument
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Commission Recommendation for Third Monitoring Report (January 2008)

CS 3.5.1 (College-Level Competencies), Recommendation 9. While the institution has begun many of the

processes to demonstrate compliance, some have yet to be implemented. The timeline for completion was

well after the due date for the present review. The institution should provide evidence that students have

attained the competencies identified in the General Education curriculum.

[ 2 Y YA a Wdrding Change in the Principlesfor 3.5.1 (January 2008) The institution identifies college-

level General Education competencies and the extent to which graduates have attained them.

¢SEFa ¢SOK | yA AGghsB28 dodsNa wSaLkRkyasS o

I NBOASs 2F ¢SElFla ¢SOKQa NBaLkRyasSa yR R20dzrSyitl
Compliance through the September 2007 Second Monitoring Report indicates a focus on course-level
objectives and attainment rather than existing evidence of college-level General Education competencies
and the extent to which graduates had attained them. The Second Monitoring Report included a plan for
¢ ¢ ) Gen@ral Education Committee to initiate a Five-Year Review Cycle of General Education courses by
categories beginning in 2007-08. Regrettably, that report failed to convey the substance of TTU's history of
General Education competencies assessments and the substantial augmentation of those assessment cycles

which have recently been fully implemented.

The Third Monitoring Report will demonstrate adequate evidence to support TTUQ éompliance
with€s3.5.1.¢ ¢ | Q& -levél GehetaFEGucation competencies and their relationship to the THECB
Core Curriculum category objectives are reported. The findings of multiple assessment activities
administered since 2002-03 are submitted to demonstrate the extent to which each college-level General
Education competency is attained. Evidence oftheuseof 334 SaaYSy i FAYRAy3Ia G2 A YLN

General Education curriculum, student learning and pedagogy is also included in this Report.
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Of particular importance, TTU would like to draw attention to the vastly improved communications
that have been developed in 2007-2008 as a result of the 3.5.1 compliance process and to the intensive
work of more than 70 faculty drawn from the General Education competency areas who have reviewed
FaaSaaySyid RIFIGFY RS@St21LISR RRAGAZ2YLFE aaSaayvySyid aid
competencies to the Office of the Provost and to the programs and departments responsible for offering
General Education courses. Although this institutional response represents a campus-wide effort in many
ways, Section IV of this Report includes a list of all those faculty and staff members who have been directly

involved in contributing to the development of the Third Monitoring Report.

In addition to clarifying the specific improvements described below, an outcome of special note
from this intensive 2007-2008 process is a revision of course options for completing General Education
requirements effective 2008-09. Perhaps more significantly, the longer-term processes of considering
connecting General Education competencies more broadly into the entire university curriculum; targeting
the student learning objectives more explicitly in General Education courses; and understanding the
competencies of our graduating seniors are well underway as a result of improved communication over the
past few months. Texas Tech now has a solid and sustainable foundation for ongoing assessments and

improvements of its students attainment of college-level General Education competencies in the future.

To demonstrate compliance with CS 3.5.1, the Third Monitoring Report is organized into the

following sections:

Section :IRSY A TA OF (i A 2 ylevél GenefaliEdu@Qtion Cordpetén&ed S

Sectionll: Assessmentd 2F (KS 9EGSyd (2 2KAOK {4dedeRSyia |1 @S

General Education Competencies

Section Il A: Competencies and Extent to Which Graduates Have Attained Them
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Section Il B: Description of Major Assessment Methods

Section Ill: Use of Competency Assessment Results for Improvements at TTU (a supplement to

odpodm GKIG gl a NBIdSadSR Ay /2YYA&aarzyQa

Section IV: Contributors to Third Monitoring Report

Appendices (contained in a cd-ROM included with this report)

&

O«
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From 1999-2007, Texas Tech utilized the standard Texas Higher Education Coordinating Board

(THECB) category objectivesasits@ O2 Y LIS (1 Sy O& a i GeteBl¥EdigAtib@icategdries ($6e (i K S

Appendix AT 2NJ @&/ . / 2NB / dzNNRK Odzt dzYY ! aadzwtdiizya yR 5S8STAY

http://www.thecbh.state.tx.us/AAR/UndergraduateEd/fos assumpdef.cfm). In addition to the established

202S00A@Sas GKS ¢19/. [ 2NB [/ dzNNX Odzf dzy LINRPGARS& TF2NJ
has designatedasthed ¢ SOKy 2f 23& | Yy R | LIEditHerSdre, iff 109 Beyaréck adoptedi S 3 2 NB
I Gadz GA Odzt ( damdcHis requidpl malNsBIdeR sy Tdgether, the established THECB Core

Curriculum categories, the Technology and Applied Science category, and Multicultural Requirement

O2 y a i A i @efefl Edudhtjortpéogram. Since the latter two requirements exceed the standard

categories within the THECB Core Curriculum, objective statements were developed for these two areas

that were comparable to those A yTHEGB Core Curriculum: Assumptions and Defining CharacteristiO & ¢ T

these objectives have been included in the TTU Undergraduate Catalogjnce 1999-2000.

In addition to TTU's General Education requirements, students in the College of Arts and Sciences
must complete a Foreign Language requirement. With a few exceptions, all other Texas Tech majors require
R2O0dzySydl A2y 2F dal aSO2yR &@SIFNI 2F ONBRAG Ay | aiy3
one year of a single language taken at the college level. Because most students meet this requirement with
the completion of high school foreign language coursework, Texas Tech has not included the Foreign
Language Requirement as a component of its General Education curriculum. Consequently, foreign language
proficiency was not included among TTU's General Education competencies in the First and Second
Monitoring Reports and is not be included in the Third Monitoring Report. However, faculty members of the
foreign languages programs at Texas Tech have been and are aggressively involved in assessment and

improvement of student learning and pedagogy, having received National Center for Academic


http://www.thecb.state.tx.us/AAR/UndergraduateEd/fos_assumpdef.cfm
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Transformation and THECB Course Redesign grants over the past five years. Although outside of the scope of

our CS 3.5.1 Third Monitoring Report, their efforts and success in this related activity are commendable.

Returning to the discussion of TTU's General Education competencies, Texas Tech faculty teams
worked diligently in 2007-2008, utilizingi KS a 3dzZA RAYy 3 LINAY OALX Saé¢ 27
Assumptions and Defining Characteristicsé to develop more measurable college-level General Education
competency statements and course-level student learning objectives. Building upon existing competency
statements from 1999-2007, the refined General Education competency statements were finalized in 2007-
08, and fully incorporated into the ¢College-Level Competency Assessment Charts€ Appendix B; described in

more detail on Section I1).

¢KS OKI NI 0S5t 26 -elghtcdlegzir\@lBengrabiaucaion ¢oBpdtEneya
statements, which are cited in the 2008-09 Texas Tech University Catalogin the Core and Multicultural

Requirement sections (http://www.depts.ttu.edu/officialpublications/catalog/ AcademicsCore.php). The

related¢ 1 9/ . & h o2 S O koré@ndingid edctSTYUSG¢naral Education competency statement

is included for each area and is contained in Section |l of this report.

idKS

¢
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TTU General
Education Category

TTU Competency Statement

Communication

Students graduating from Texas Tech University should be able to demonstrate the
ability to specify audience and purpose and make appropriate communication
choices.

Mathematics

Students graduating from Texas Tech University should be able to demonstrate the
ability to apply quantitative and logical skills to solve problems.

Natural Sciences

Students graduating from Texas Tech University should be able to explain some of
the major concepts in the natural sciences and demonstrate an understanding of
scientific approaches to problem solving, including ethics.

Technology and
Applied Science

Students graduating from Texas Tech University should be able to demonstrate
understanding of how technology and applied science affects society and the
environment and to demonstrate understanding of the relationship of ethics and
technology.

Humanities Students graduating from Texas Tech University should be able to think critically and
demonstrate an understanding of the possibility of multiple interpretations, cultural
contexts, and values.

Visual and Students graduating from Texas Tech University should be able to construct, present,

Performing Arts

and defend critical and aesthetic judgments of works in the creative arts.

Social and
Behavioral Sciences

Students graduating from Texas Tech University should be able to demonstrate the
ability to assess critically claims about social issues, human behavior, and diversity in
human experiences.

Multicultural
Requirement

Students graduating from Texas Tech University should be able to demonstrate
awareness and knowledge of distinctive cultures or subcultures, including but not
limited to ethnicity, gender, class, political systems, religions, languages, or human

geography.
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College-Level General Education Competencies
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The following chart entitled, & ¢ S E | &eneatafEQuiation Competency Assessment
Cycles, presents a ten-year timetable from 2002-03 to 2011-12 during which TTU's eight General
Education competencies have been and will continue to be assessed . Multiple measures of each
competency are utilized and typically include direct and indirect assessments that produce a
comprehensive picture of attainment levels. Several of these assessment measures have been
utilized at Texas Tech for many years prior to 2002-03 (e.g. Graduating Senior Survey, National
Survey of Student Engagement, and Educational Benchmark Survey), and they continue to be used.
Several assessments had been in place for each college-level General Education competency
throughout the past five years (2002-03 through 2006-07). In 2007-08, TTU's college-level General
Education competency assessment activities were expanded to include the Collegiate Learning
Assessment (CLA) for freshmen and seniors and a locally-developed instrument,nameR G KS ahyf Ay ¢
Senior Assessmente (OSA); the CLA and OSA are also included in the plan for future assessment
cycles. In addition to these direct assessment activities, Texas Tech students have participated in
national indirect assessments, including the College Senior Survey and the National Survey of
Student Engagement, and continued participation is scheduled on a rotating basis every other year.
Analyzed together, the findings from these direct and indirect assessments provide reliable and
valid data for decision-making pertinent to the improvement of ¢ S O®egk#al Education
curriculum. The assessment activities related to the General Education also contribute to a culture

of assessment.

In addition to these direct and indirect assessment activities, in fall 2004, the THECB
conducted an assessment of all Texas four-year public institutionsQ / 8riitia. T@e findings for

this external assessment were returned to institutions in January 2008 and were utilized in the
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comprehensive review of all General Education categories and courses conducted by the

dzy' A @ S GkhefaliEdu@tion Committee in the spring of 2008.

Texas Tech General Education Competency Assessment Cycles

THECB CORE CURRICUAU 2002 | 2003 | 2004 | 2005 | 2006 | 2007 | 2008 | 2009 | 2010 | 2011
TTUCATEGORIES -03 -04 -05 -06 -07 -08 -09 -10 -11 -12

COMMUNICATION

Collegiate Learning

Assessment (CLA) X X X X X
Core Curriculum Essay (CCE) X X X
Graduating Student Survey
(GSS) X X X X X X X X X X
National Survey of Student
Engagement (NSSE) X X X X X
College Senior Survey (CSS) X X X X X X
English 1301 and 1302
embedded assessment X X X X X X X X X X
MATHEMATICS
Collegiate Learning
Assessment (CLA) X X X X X
Core Curriculum Essay (CCE) X X X
National Survey of Student
Engagement (NSSE) X X X X X
Online Senior Assessment
(OSA) X X X X X
Graduating Student Survey
(GSS) X X X X X X X X X X
Educational Benchmarking
(EBI)/Undergrad Survey
(Business majors) X X X X X X X X X X
Embedded Math Assessment

X X X X X
Mathematics Placement
Exam

X X X X

NATURAL SCIENCE
Collegiate Learning
Assessment (CLA) X X X X X
National Survey of Student
Engagement (NSSE) X X X X X
Core Curriculum Essay (CCE) X X X

Online Senior Assessment
(OSA) X X X X X




20

THECB CORE CURRICULU 2002 | 2003 | 2004 | 2005 | 2006 | 2007 | 2008 | 2009 | 2010 | 2011
TTU CATEGORIES -03 -04 -05 -06 -07 -08 -09 -10 -11 -12

Graduating Student Survey
(GSS) X X X X X X X X X X

TECHNOLOGY AND APPLIED
SCIENCE

Collegiate Learning
Assessment (CLA) X X X X X

National Survey of Student
Engagement (NSSE) X X X X X

Core Curriculum Essay (CCE)

X X X
Online Senior Assessment
(OSA) X X X X X
Graduating Student Survey
(GSS) X X X X X X X X X X
HUMANITIES

Collegiate Learning
Assessment (CLA) X X X X X

Core Curriculum Essay (CCE)

X X X
Online Senior Assessment
(OSA) X X X
Graduating Student Survey
(GSS) X X X X X X X X X X
National Survey of Student
Engagement (NSSE)

X X X X

VISUAL AND PERFORMING
ARTS

Collegiate Learning
Assessment (CLA) X X X X X

Core Curriculum Essay (CCE)

Online Senior Assessment
(OSA) X X X X X

National Survey of Student
Engagement (NSSE) X X X X X

Graduating Student Survey
(GSS) X X X X X X X X X X




THECB CORE CURRICULU
TTU CATEGORIES

2002

2003

2004

2005

2006

2007

2008

2009
-10

2010
-11
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2011
-12

SOCIAL AND BEHAVIORAL
SCIENCES

Collegiate Learning
Assessment (CLA)

Core Curriculum Essay (CCE)

Online Senior Assessment
(OSA)

Graduating Student Survey
(GSS)

National Survey of Student
Engagement (NSSE)

MULTICULTURAL

Graduating Student Survey
(GSS)

National Survey of Student
Engagement (NSSE)

College Senior Survey (CSS)

THECB CORE CURRICULUM
EVALUATION

SACS-COC
REAFFIRMATION/FIFTH YEAR
INTERIM REPORT
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Section Il A: Competencies and Extent to Which Graduates Have Attained Them

Each General Education category is presented in Section lIA. The THECB statement is cited first, than
the TTU competency statement follows. A table of direct and indirect assessment activities, attainment
benchmarks, TTU student scores, and sample size is included to summarize the data gathered in the past
four years. NSSE item-level scores are presented here, but where multiple item-level scores are included,
constructs have been developed and an analysis is presented in Section 11B. Multiple assessment findings are

summarized and triangulated to demonstrate attainment of the college-level competencies.

Appendix C includes further evaluation and recommendations submitted by each Core Faculty Team

for use for improvement (Appendix C, Core Competency Faculty Team Reports).
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Communication

THECB Objective Statement:

Written ¢ The objective of a communication component of a core curriculum is to enable the student to
communicate déctively in clear and correct prose in a style appropriate to the subject, occasion, and

audience.

Oral- Oral communication means the basic skills acquired in speaking and listening effectively and critically.

TTU General Education Competency Statement:

Students graduating from Texas Tech University should be able to demonstrate the ability to specify

audience and purpose and make appropriate communication choices.

Assessment Results Indicating the Extent to Which TTU Graduates Have Attained this Competency

Instrument Attainment Benchmark| TTUScores TTU Sample Sizen
2008 CLA At Expected Above Expected 100
critical thinking

written communication

English 1301 Embedde| 70% 69% 2496
Assessment (0D8)

English 1302 Embedde| 70% 78% 2551
Assessment (0D8)

2004 Core Curriculum | 40.0 41.9 624
Communication Essay

2008 Core Curriculum | 40.0 40.5 220
Communication Essay

2007 NSSE National mean 358
11.c. Writing and 3.06 2.90

speaking effectively

11.d. Speaking clearly | 2.95 2.85 (p<.05)

and effectively

11.e. Thinking critically| 3.33 3.25

and analytically

2007-08 College Senior| National meannot 750
Survey available until Fall 08

14.18 Writing ability 3.50 3.59
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compared to average
person your age
14.12 Public speaking
ability compared to
average person your
age

3.5

3.48

200607 Graduating
Senior Survey

Critical Thinking Scale
Writing Scale
Speaking Scale

4.0 on a 5.0 scale
4.0 on a 5.0 scale
4.0 on a 5.0 scale

4.382
4.240
4.191

1072

Summary of findings: Eight different assessment measures of communication competency yielded

similar results, nearly all of which supported a conclusion that TTU graduates perform at or above the

expected levels on the Communication competency.
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should be able to demonstrate the ability to specify audience and purpose and make appropriate
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requires every undergraduate to complete at least 6 hours of writing-intensive coursework. Since 2002,
English 1301 and 1302 have been taught using a hybrid delivery system (more than 50% electronically
delivered with face to face coaching sections). All writing from approximately 5,000 students each year is

submitted online and stored in departmental SQL databases, along with instructor comments, grades and

other information. A sample of student assignments is reviewed annually to assess the appropriateness and

effectiveness of the curriculum for the students. In the past two years, the annual review has resulted in

several significant changes:

o First, the emphasis of the program has been shifted to a Writing-in-the-Disciplines approach in order

to begin familiarizing students more quickly with the types of writing required in various majors.
e The program has instituted a series of brief, focused writing assignments between longer drafts of

essays to help students isolate and focus on particularly difficult aspects of writing.

a
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e The program has added an entry and exit grammar diagnostic to assist instructors in determining

which grammatical and mechanical elements to focus on with their individual sections.
With the exception of NSSEitemmM M @R a { LISI YRy 3 TOSDININIDEt & a02NBx¢ |
indicated that TTU graduating studentsCattainment on the Communication competency was at or above
expected levels. It is also important to note that the difference on NSSE 11.d, while statistically significant,
was extremely small in absolute terms, suggesting that it too was not far from the expected level of
competence. To analyze NSSE data further, a construct was created from the three item-level scores listed
above. An independent-samples t test was conducted to evaluate the mean difference in scores
between first year students and seniors on the NSSE communications construct. This analysis shows a
statistically significant improvement at the p<.001 level of significance (further discussion included in

Section I1.B.).

Additional information about how the competency statement was developed, assessments, findings,
and use for improvement is available in the Core Competency Faculty Team Reports (Appendix C) and the

College-level Competency Assessment Charts (Appendix B).



26

Mathematics

THECB Objective Statement:

The objective of the mathematics component of the core curriculum is to develop a quantitatively literate
college gaduate. Every college graduate should be able to apply basic mathematical tools in the solution of

realworld problems.

TTU General Education Competency Statement:

Students graduating from Texas Tech University should be able to demonstrate the ability to apply

guantitative and logical skills to solve problems.

Assessment Results Indicating the Extent to Which TTU Graduates Have Attained this Competency

Instrument Attainment Benchmark| TTUScores TTU Sample Sizen
2008 CLA At Expected Above Expected 100
analytic reason
problem solving
2008 Online Senior 50% 44.1% 368
Assessment
Fall 2007 Embedded | 70% 669
Math Assessment
1) Apply arithmetic, 68%
algebra,
geometry and
statistics to solve
problems
2) Represent and 58%
evaluate basic
mathematical
information
3) Usemathematical 88%
and logical
reasoning to
evaluate the
validity of an
argument
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4) Interpret 75%
mathematical
models and draw
Inferences from
them to evaluate
the validity of an

argument
2004 Core Curriculum | 40.0 39.9 754
Math Essay
2008 Core Curriculum | 40.0 37.6 368
Math Essay
2007 NSSE National mean 358
11.f. Analyzing 3.04 3.09
quantitative problems
2007 Graduating Senio| 4.0 on a 5.0 scale 3.822 1072
Survey

Understanding of
mathematics

Summary of findings: Seven different indirect and direct assessment measures of the mathematics
competency yielded similar results, most of which supported a conclusion that TTU graduates perform at or
above the expected levels for college students. The few measures that were below expectations did not

reflect substantive deficiencies according to their absolute difference from the expected standard.

The Mathematics team has made recommendations for improvements, which are included in Section
[l (Improvements), and the Mathematics narrative is contained in a document which is separate from the
General Education Competency team reports. Assessment of the mathematics competency was also
conducted using embedded questions on departmental final exams. Four specific learning outcomes for the
General Education mathematics competency were mapped to questions on departmental finals of core
courses. An average percentage score on each question was calculated, and a total score was reported by
taking a weighted average across sections. A score of 70% was determined as the cutoff for being declared

knowledgeable, permitting the computation of the percentages of students demonstrating mastery of these
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specific learning outcomes. Results of the embedded assessment showed that mastery of the four student

learning outcomes in mathematics ranged from 58%-88%.

In addition to these assessments, a Mathematics Placement Exam (MPE) is administered to all
entering students who do not have previous prerequisite collegiate mathematics credit or have not scored
at least at 610 on the SATM or a 26 on the ACTM. Utilization of the MPE and its questions has been
evaluated by the Mathematics Core Team as a possible additional source of data to inform performance on
the Math competency. In addition to the MPE, another source of data is gathered from all College of
Business students through the administration of the Educational Benchmarking, Inc. survey, which is
discussed in Section 11.B. Additional information about how the competency statement was developed,
assessments, findings, and use for improvement is available in the Core Competency Faculty Team Report

(Appendix C) and the College-level Competency Assessment Charts (Appendix B).
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Natural Sciences

THECB Objective Statement:

The objective of the study of the natural sciences component of a core curriculum is to enable the student to
understand, construct, and evaluate relationships in the natural sciences, and to enable the student to
understand the bases for building andtieg theories(The natural sciences investigate the phenomena of

the physical world.)

TTU General Education Competency Statement:

Students graduating from Texas Tech University should be able to explain some of the major concepts in the

natural sciences and demonstrate an understanding of scientific approaches to problem solving, including

ethics.

Assessment Results of the Extent to Which TTU Graduates Have Attained this Competency
Instrument Attainment Benchmark | TTUScores TTU Sample Sizen
2008 CLA At Expected Above Expected 100
critical thinking
analytic reason
problem solving
2008 Online Senior 70% 69.20% 398
Assessment
2004 Core Curriculum | 40.0 37.3 624
Natural Sciencekssay
2008 Core Curriculum | 40.0 38.9 398
Natural Sciencekssay
2007 NSSE National mean 358
11.e. Thinking critically| 3.33 3.25
and analytically
2007 Graduating Senio| 4.0 on a 5.0 scale 1072
Survey
Critical Thinking Ability 4.382
Understanding Science 3.908
and Technology
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Summary of findings: Six different assessment measures of the natural science competency yielded
similar results, most of which supported a conclusion that TTU graduates perform at or above the expected
levels for competency in this Core category. The Online Senior Assessment was completed by 21.6% of the
potential respondents for the spring 2008 semester. Of the 398 students who took the Online Senior
Assessment, 75.1% (299) took their Natural Sciences at TTU while 24.9% (99) took their Natural Sciences
Core classes elsewhere. Of the 299 respondents, 26.1% (78) majored or minored in science. When
comparing the different student respondents who had taken their Natural Science Core courses at TTU
versus elsewhere, there was no significant difference in performance on the OSA. In comparing TTU science

majors and minors with the non-science students, scores for science majors/minors were 15% higher than

AAAAAA

those of non-science majors. The/ [ | &4 02 NB 2F a4l 02 @S SE LIS Gtidénk baver &

attained or exceeded benchmarks in critical thinking, analytical reasoning and problem-solving directly
related to the Natural Science competency. Graduating studentsCperformance on the Core Curriculum
Essay in the Natural Sciences was slightly below the established benchmark for attainment on this

competency.

The Natural Sciences Core Team analyzed the role of gender in understanding scientific concepts
and determined that the median score for males was 16.7% higher than for females on the Online Senior
Assessment. Additional findings and recommendations for improvement are available in the Core
Competency Faculty Team Report (Appendix C) and the College-level Competency Assessment Charts

(Appendix B).

F dzNJj
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Technology and Applied Science

THECB Objective Statement:

The THECBLINE A RS& F2NJ Iy aLyaldAdGdziazyltte 5Saiaayl adSR
Therefore, the objective statement was created by Texas Tech and applies only to Texas Tech courses in this

category.

The objective of the study of the technology apgleed science component of a core curriculum is to enable
the student to undestand how profoundly scientific and technological developments affect society and the
SYGANRYYSY(Gd | dzYly ydziNAGAZ2Y S (KS ¢2NI ROifical®y A NRBY Y S

2y S804 dzyRSNRGFYRAY3I 2F FYyR AYydSNIOGA2ya gAGK (2RI2&C

TTU General Education Competency Statement:

Students graduating from Texas Tech University should be able to demonstrate understanding of how
technology and applied science affects society and the environment and to demonstrate understanding of

the relationship of ethics and technology.

Assessment Results Indicating the Extent to Which TTU Graduates Have Attained this Competency

Instrument Attainment Benchmark| TTU Sample Scores TTUSample Size n
2008 CLA At Expected Above Expected 100
critical thinking

2008 Online Senior 70% 77.4% 398
Assessment
Technology and
Applied Science
2004 Core Curriculum | 40.0 37.3 624
Technology and
Applied Scienc&ssay
2008 Core Curriculum | 40.0 38.9 398
Technology and
Applied Scienc&ssay
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2007 NSSE National mean 358
10.g. Using computers | 3.47 3.40
in academic work
11.e. Thinking critically| 3.33 3.25
and analytically
11.g. Using computing | 3.19 3.20
and information
technology

2007 Graduating Senio| 4.0 on a 5.0 scale 3.908 1072
Survey

Understanding Science
and Technology

Summary of findings: Six different assessment measures of the Technology and Applied Science
competency yielded similar results, most of which supported a conclusion that TTU graduates perform at or

above the expected levels on this competency.

Although the results of direct and indirect assessments indicate satisfactory attainment of this
competency, the Technology and Applied Science Core faculty team has concluded that this category of
courses and its competency statement is too broad and further assessment is required to separate the
various constructs within this competency. The original LJdzN1.J2 &S 2 F GKA & aAyaudAddzirazy
the THECB Core Competencies was related to computer literacy skills. Given the significant changes in
AYyO2YAY3 aGdzRSYy(1aQ O02YLIziSNI f AGSNI Od s G Kd20082NB GSIY
term. These assessment activities will examine literacy skills and separate these from the competencies of

understanding, éhow technology and applied science affeci & a2 OASG& IyR (K SYGANRYY

aunderstanding of the relationship of ethics and technology.€

A further component in considering this competency statement and the role of it within the General
Education curriculum is the increase in technology-assisted course delivery. Texas Tech has received

National Center for Academic Transformation and THECB Course Redesign awards, and delivers several
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major General Education courses in redesigned formats (English 1301, English 1302, Spanish 1507,
Psychology 1301, and recently Introductory Chemistry 1307 and Chemistry 1308). These courses
simultaneously deliver content and educate students on web-assisted technology resources. Given this
context, the Technology and Applied Science faculty team has made several recommendations for further
assessment and evaluation of the role of this category within the TTU General Education curriculum; these
recommendations are included in Section Ill (Improvements) and the Technology and Applied Science
narrative is contained in a document which is separate from the General Education Competency team

reports.

Additional information about how the Technology and Applied Science competency statement was
developed, assessments, findings, and use for improvement is available in the Core Competency Faculty

Team Report (Appendix C) and the College-level Competency Assessment Charts (Appendix B).
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Humanities

THECB Objective Statement:

tKS 202S00GAQGS 2F GKS KdzYryaAdAaASa Ay | O2NB Odz2NNA Odz d
condition and human cultures, especially in relation to behaviors, ideas, and values expressed in works of
human imagination and thought. Téwigh study in disciplines such as literature and philosophy, students will
engage in critical analysis and develop an appreciation of the humanities as fundamental to the health and

survival of any society.

TTU General Education Competency Statement:

Students graduating from Texas Tech University should be able to think critically and demonstrate an

understanding of the possibility of multiple interpretations, cultural contexts, and values.

Assessment Results Indicating the Extent to Which TTU Graduates Have Attained this Competency

Instrument Attainment Benchmark | TTUScores TTU Sample Sizen
2008 CLA At Expected Above Expected 100

critical thinking
analytic reasoning
written communication

2008 Online Senior 70% 69.4% 368
Assessment

Humanities

2004 Core Curriculum | 40.0 41.03 624
HumanitiesEssay

2008 Core Curriculum | 40.0 40.12 368
HumanitiesEssay

2007 NSSE National mean 358
2.b. Analyzing the 3.23 3.24

basic elements of an
idea, experience, or
theory, such as a
particular case or
situation in depth and
considering its
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components
11.e. Thinking critically| 3.33 3.25
and analytically
2007Graduating Senior| 1072
Survey
Critical Thinking Scale | 4.0 on a 5.0 scale 4.382
Understanding 4.0 on a 5.0 scale 3.765
Literature Scale

Summary of findings: Six different direct and indirect assessment measures of the Humanities
competency yielded similar results, most of which supported a conclusion that TTU graduates perform at or
above the expected levels for thiscompetency.2 A G K G KS SEOSLIiAZ2Yy 2F GKS
scale, results of the assessments listed in the table above indicate the graduating TTU students are
performing at or above national means or expected levels of attainment in the Humanities competency. The
Humanities faculty team plans to develop additional assessments for the fall 2008 term to provide additional

information about student attainment in Humanities.

Additional information about how the Humanities competency statement was developed,
assessments, findings, and use for improvement is available in the Core Competency Faculty Team Report

(Appendix C) and the College-level Competency Assessment Charts (Appendix B).

D{{



Visual and Performing Arts

THECB Objective Statement:

The objective of the humanities and visual and performing arts in a core curriculum is to expand students'
knowledge of the humaoondition and human cultures, especially in relation to behaviors, ideas, and values

expressed in works of human imagination and thought. Through study in disciplines such as literature,

philosophy, and the visual and performing arts, students will engragetical analysis, form aesthetic

judgments, and develop an appreciation of the arts and humanities as fundamental to the health and

survival of any society. Students should have experiences in both the arts and humanities.

TTU General Education Competency Statement:

Students graduating from Texas Tech University should be able to construct, present, and defend critical and

aesthetic judgments of works in the creative arts.

Assessment Results of the Extent to Which TTU Graduates Have Attained this Competency

Instrument

Attainment Benchmark

TTU Sample Scores

TTU Sample Sizen

2008 CLA

critical thinking
analytic reasoning
problem solving
written communication

At Expected

Above Expected

100

basic elements of an
idea, experience, or
theory, such as a

2008 Online Senior 3.0 o0n a 5.0 scale 2.895 138
Assessment

VPA questions

2004 Core Curriculum | 40.0 40.1 624
Essay

2008 Core Curriculum | 40.0 37.57 334
Essay

2007 NSSE National mean 358
2.b. Analyzing the 3.23 3.24
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particular case or
situation in depth and
considering its
components.

5. Attended an art 2.07 2.02
exhibit, gallery, play,
dance, or other theatre
performance

11.e. Thinking critically| 3.33 3.25
and analytically
2007 Graduating Senio 1072
Survey
Critical ThinkingScale | 4.0 on a 5.0 scale 4.382
Understanding Arts 4.0 on a 5.0 scale 3.661
Scale

Summary of findings: Six different direct and indirect assessment measures of the Visual and
Performing Arts competency yielded varied results among the different assessment instruments, with some
measures above benchmarks and some below. The Online Senior Assessment included essay questions
about the Visual and Performing Arts. A sample of 100 essays from students who took their VPA course at
TTU was randomly extracted from all respondents to the VPA questions. An additional sample of 38 students
was extracted from the total respondent populations; these respondents had taken their VPA course
elsewhere. A scoring rubric was developed and graders were trained to score the essays. Based on a grading
scale of 5=Superior, 4=Commendable, 3=Acceptable, 2=Requires Improvement, and 1=Unacceptable,
students who took their VPA General Education course(s) at TTU averaged 3.06 overall compared to
students who took their VPA core course(s) elsewhere averaging 2.46. Students taking their VPA core
course(s) at TTU outscored those taking their courses elsewhere in all four aspects of evaluation:

Presentation, Development, Persuasiveness, and Interest.

Additional information about how the Visual and Performing Arts competency statement was
developed, assessments, findings, and use for improvement is available in the Core Competency Faculty

Team Report (Appendix C) and the College-level Competency Assessment Charts (Appendix B).



Social and Behavioral Sciences

THECB Objective Statement:

The objective of a social and behavioral science component of a core curriculum is to increase students

knowledge of how social and behavioral scientists discover, describexplaih the behaviors and

interactions among individuals, groups, institutions, events, and ideas. Such knowledge will better equip

students to understand themselves and the roles they play in addressing the issues facing humanity.

TTU General Education Competency Statement:

Students graduating from Texas Tech University should be able to demonstrate the ability to assess critically

claims about social issues, human behavior, and diversity of human experience.

Assessment Results of the Extent to Which TTU Graduates Have Attained this Competency

Instrument

Attainment Benchmark

TTU Sample Scores

TTU Sample Sizen

2008 CLA
critical thinking

At Expected

Above Expected

100

2008 Online Senior
Assessment
Behavioral Sciences
Social Sciences

70%

42.5%
60.5%

381

2004 Core Curriculum
Essay

40.0

39.9

624

2008 Core Curriculum
Essay

40.0

43.47

381

2007 NSSE

1.e. Included diverse
perspectives (different
races, religions,
genders, political
beliefs, etc.) in class
discussion or writing
assignments

1. u. Had serious
conversations with

National mean
2.80

2.66

2.64 (p<01)

2.65

358




students of a different
race or ethnicity than
your own.

1.v. Had serious 2.71 2.79
conversations with
students who are very
different from you in
terms of their religious
beliefs, political
opinions, or personal
values

2.b. Analyzing the 3.23 3.24
basic elements of an
idea, experience, or
theory, such as a
particular case or
situation in depth and
considering its
components

6.f. Learned something 2.86 2.81
that changed the way
you understand an
issue or concept
10.c. Encouraging 2.44 2.28 (p<.01)
contact among
students from different
economic, social, and
racial or ethnic

backgrounds

11.e. Thinking critically| 3.33 3.25
and analytically

11.f. Analyzing 3.09 3.04
quantitative problems

2007 Graduating Senio 1172
Survey

Critical Thinking Scale | 4.0 on a 5.0 scale 4.382
Understanding History | 4.0 on a 5.0 scale 3.795
Understanding Political| 4.0 on a 5.0 scale 3.519
Science

Summary of findings: Six different direct and indirect assessment measures of the Social and
Behavioral Sciences (SBC) competency yielded mixed results, some well-above expected benchmarks and

others indicating a need for improvement. The Online Senior Assessment data revealed significant
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questions; scores on both were below the benchmark established by the SBS faculty team. In addition, on

two NSSE items that are also utilized in the Multicultural Requirement competency assessment, the mean

for TTU senior respondents was significantly below the NSSE national mean (the benchmark established by

the SBS team). These two NSSE items are:

1. e. Included diverse perspectives (different races, religions, genders, political beliefs, etc.) in

class discussion or writing assignments.

10. c. Encouraging contact among students from different economic, social, and racial or ethnic

backgrounds.

These NSSE items address the nexus between cognitive and affective domains that are implicit in the

THECB Obijective statement for Social and Behavioral Sciences. The revised TTU competency statement is

less explicit about this nexus and focuses more directlyonthec2 Ay A G A @S R2YIFAYY dRSY2yai

assess critically claims about social issues, human behavior, and diversity of human experience.é ¢ KS { 2 OA |

and Behavioral Sciences faculty team has reviewed these findings and proposed strategies for more focused

assessment activities.

In order to better understand the global nature of the eight NSSE items selected to assess the Social
and Behavioral Sciences, all NSSE items (including items 1.e and 10.c discussed above) were combined into a
O2yaidNHzOU @ ¢tKS AYONBIFIasS 0SGs6SSy FANBO &@SFEN I YyR

student learning in the Social and Behavioral Sciences significantly increases over time. After analysis of the

Sy

NSSE datainthisglobalO2 y G SEGZ &G dzRSy (a4 Q LIS NFfadNSSE ifedsSeertty ( KS Y dzf

highlight an area for focused improvement rather than an overall deficiency.



Additional information about how the Social and Behavioral Science competency statement was
developed, assessments, findings, and use for improvement is available in the Core Competency Faculty

Team Report (Appendix C) and the College-level Competency Assessment Charts (Appendix B).
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Multicultural Requirement

THECB Objective Statement:

The THECB Core Curriculum refers to the need for study of diverse people, ideas, and experiences but does

not include a Multicultural Requirement per seas of 2007-08.

TTU General Education Competency Statement:

Students graduating from Texaech University should be able to demonstrate awareneskiaodledge of
distinctive cultures and subcultures, including but not limited to ethnicity, gender, class, political systems,

religions, languages, or human geography.

Assessment Results of the Extent to Which TTU Graduates Have Attained this Competency

Instrument Attainment Benchmark | TTU Sample Scores | TTU Sample Sizen
2007 NSSE National mean 358
1.e. Included diverse 2.80 2.64 (p<.01)

perspectives (different
races, religions, genders
political beliefs, etc.) in
class discusion or

writing assignments

1.u. Had serious 2.66 2.65
conversations with
students of a different
race or ethnicity than
your own.

1.v. Had serious 2.71 2.79
conversations with
students of a different
race or ethnicity than
your own.

10.c. Encouraging 2.44 2.28 (p<.01)
contact among studerd
from different economic,
social, and racial or
ethnic backgrounds
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11.1. Understanding
people of other racial
and ethnicbackgrounds.

2.59

2.40

2007 Graduating Senior
Survey

Understanding Othes
Cultures

4.0 on a 5.0 scale

3.928

1072

200607 College Senior
Survey

5. f. Taken an ethnic
studies course.
59.¢F 1Sy | ¢
studies course.

5. h. Attended a
racial/cultural
awareness workshop.
5.i. Had a roommate of
different race/ethnicity.
5. . Participated in an
ethnic/racial student
organization.

5. r. Participated in a
study-abroad program.
10. c. Socialized with
someone of another
racial/ethnic group.

12. k. Respect for the
expression of diverse
beliefs-Satisfaction
rating.

13. e. Knowledge of
people from different
races/cultures.

12 h. Ability to get along
with people of different
races/cultures.

16. g. Helping to
promote racial
understanding.

16. t. Improving
understanding of other
countries and cultures.
17. b. Had a meaningful
and honest discussion
about race/ethnic
relations outside class.
17. e.Had tense,
somewhat hostile

53.4

27.6

25.5

43.1

20.8

31.1

45.6

71.0

29.2

26.6

41.1

61.6

41.1

8.3

21.2

114

11.9

26.4

8.7

6.0

28.2

70.6

16.2

21.1

33.0

46.3

26.7

14.2

750
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interactions.
17. g. Feltinsulted or 7.4 113
threatened because of
you race/ethnicity.
17.]. Attended events 23.3 18.3
sponsored by other
racial/ethnic groups.
20. e. Racial 14.0 31.8
discrimination is no
longer a major problem
in America.

20. f. Colleges should 53.3 44.9
prohibit racist/sexist
speech on campus.
20. g. Samesex couples | 69.9 44.2
should have the right to
legal marital status.

20. h. Affirmative action | 52.0 53.5
in college admissions
should be abolished.

Y A ~ 7 A

Summary of findings: LY mMdppnZ ¢SElFa ¢SOK | R2LIGSR I dGadz A Odz

This document included extensive descriptions of the intended impact of adopting such a requirement, but
the outcomes were oblique and difficult to measure. With the adoption of the competency statement
above, the General Education Committee began the process of more clearly defining the competency and
the benchmarks for expected attainment. However, the competency statement continues to be the subject

of significant dialogue and critique regarding measurement.

The three assessment measures listed above yielded varying results, which are the subject of
continued investigation. These assessment activities addressed cognitive, affective and behavioral elements
of the Multicultural competency statement. The Multicultural Requirement faculty team included several
faculty members who are scholars in the field of multi- and inter-cultural learning. They suggest that
utilization of assessment of affective domains is valid based upon the intersection of cognitive, affective and

behavioral learning, particularly in subject areas that involve values and attitudes.
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When the data were viewed as a whole, the findings indicate a need for further, more focused
assessment to determine the curricular and co-curricular impactond G dzZRSy 14 Q LISNOSLIWiA2ya 2
G2 al gl NBySaa FyR 1y2g¢t SRalfire¥he RultiulturayRegliveraedt O dzf ( dzNB &
Sl YQa Sothistdatalreduied iyf numerous recommendations related to the Multicultural
Requirement competency statement, courses, and student learning in curricular and co-curricular

environments. Some of the recommendations include:

e The Multicultural Core team has begun a comprehensive review of all courses currently approved
for this requirement, and is evaluating more specific assessment activities embedded in
Multicultural Requirement and Study Abroad courses.

e The team recommended that the 1994 dMulticultural Requirementé & G G SYSy G 6S NBGAS
evaluate steps to evolve it into the current Texas Tech institutional context.

e The team recommended increased collaboration of various entities charged with diversity education

at Texas Tech.

These recommendations and others are included in Section Il (Improvements) and in the extensive
Multicultural Core TS I Y Q& NB L2 NI O 2 y Additional $rfermatigh is hldodtaiiajhedlinhe /

College-level Competency Assessment Charts (Appendix B).

The new Core Curriculum Committee Multicultural sub-committee, Division of Student Affairs,
International Affairs and Office of the President are working together to address the issues identified in the
assessments summarized in Appendix C. To assist in development of strategies to incorporate and assess
critical thinking skills in the Multicultural Requirement courses, Dr. Melora Sundt, Associate Dean of the
' YAGSNBERAGE 2F {2dzi KSNY /[ I f AT 2 NY AtheQtlticwtaral than &) { OK 2 2 §
other Core faculty teams on September 9, 2008 to discussher¢ S| 3t S C2dzy RF GA 2y 3INI y i {7

LYLI} Ol 2F S5AQSNBAGE /2dNBSE 2y {ddRSydaQ 1 A3IKSNI hNR
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Section Il B: Description of Major Assessment Methods
As evidenced in theé Texas Tech General Education/ 2 YLISG Sy Oe | daSaia¥dionld / & O0f ¢
Il above, Texas Tech has utilized multiple assessment activities over different periods to assess its General
Education competencies since 2002-03. Some of these instruments are commercially developed and contain
national comparison data (Collegiate Learning Assessment, National Survey of Student Engagement, College
Senior Survey), and some of the methods are locally-developed (Online Senior Assessment, Graduating
Student Survey, 2004 and 2008 Core Curriculum Essay). Three of the instruments are utilized to assess
General Education competencies for students in specific majors and have been utilized in past years to make
major improvements to General Education courses that have impacted significant numbers of students
69RdAzOIF GAZ2Y I f . SYOKYINJAYy3dS LyO®d YR (KS | yITRk&NH NI Rdz
Examination of Education Standards [TEXES] Exam 101 Generalist EC-4 for students in the Colleges of Human

Sciences and Education).

In addition to these major, national and locally-developed assessment instruments, Texas Tech utilizes
embedded assessment across all English 1301 and 1302 sections, involving more than 5000 students per
year. In the fall of 2007, Mathematics conducted embedded assessment activities with 669 students in
numerous Math courses and sections. The findings of these activities are included in the respective

categories in Section I1.B.

These assessment activities yield multiple measures of attainment for each General Education
O2YLISGSyOeéd ! RRAUAZ2YIffés az2yYy$S 2F (GKSasS YSUiK2Ra | aa
improvement in competencies over time (Graduating Student Survey, College Senior Survey). Further, some
of the assessment activities yield information aboutd G dzZRSy 14 Q LISNOSLIiA2ya I o2dzi {F

competencies outside of the classroom, extending competency attainment from knowledge to synthesis in

cognitive and affective domains (NSSE and CSS).
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Collegiate Learning Assessmei@LA)

Texas Tech administered the Collegiate Learning Assessment to a sample of 59 freshmen in the fall
2F wnnt YR I alYLXtS 2F mnn aSyA2NARA Ay (GKS aLINRARy3 2
KAIKSNI 2NRSNJ a1 Affazé A aoringzrdognasohdng) advirite® f G KAY | Ay 3
communication. & ¢ Kal$2007 Freshman CLA included a national sample of 167 institutions whose data are
F@FAfFofS F2NJ O2YLI NI 0AQPS LlzN1LI2aSad ¢KS FlLif wnnt &
comparefresK YSY (SaidSRXG2 aHNRK P INAEMiHSWETSHA[AY LiyKaSsed dzi A 2 y I €
Appendix DO @ hdSNItfxX ¢SElFa ¢SOK FTNBaKYSy dheBapmes & 02 NBR
was generated by soliciting voluntary participation from all fall 2007 first-time, full-time freshmen. In a
recent report from The Council of Independent Colleges (CIC),

http://cic.org/publications/books reports/CLAreport.pdf, the problem of securing a representative sample

and recommendations for remediation are discussed. One of the recommendations, including the
assessment in a first-year seminar, is being utilized to ensure that a sample of 100 is secured for fall 2008
freshmen.

TTU Graduating senior students (n=100) completed the Collegiate Learning Assessment in March of
2008. The sample was generated from voluntary participation of all students who had earned more than 90
student credit hours and who had been cleared for graduation in May, August or December 2008. The
findings provide a measurement of performance against that predicted by freshmen CLA and SAT/ACT
scores, as well as comparison against the national cohort of participating schools (n=167 in the fall report
and n=176 in the spring report). The results of this administration indicate that Texas Tech University
contributes more to the learning gains made by students than 71 percent of the 176 four-year
undergraduate institutions participating in the 2007-2008 CLA (See Appendix E). Overall, Texas Tech
University seniors performed GAbove Expected.€ On August 15, 2008, Core faculty teams met with a CLA

representative to discuss the findings and use for improvement in the classroom. CLA representatives have


http://cic.org/publications/books_reports/CLAreport.pdf

48

also agreed to host a CLA in the Classroom workshop at Texas Tech so that TTU faculty and other
representatives from regional institutions can gain a greater understanding of how to use CLA findings in
appropriate ways to improve pedagogy and student learning. The CLA is scheduled for administration each

consecutive academic year through 2011-2012 (see Texas Tech General Education Competency Assessment

Cycles).

Freshmen Seniors Value-Added Estimate

Percentile Rank Performance| Percentile Performance | Percentile Performance
Level Rank Level Rank Level

Total CLA 67 At 81 Above 71 Above
Score
Performance 69 At 62 At 39 At
Task
Analytic 60 At 94 Well Above 88 Above
Writing Task
Make-an- 80 Above 97 Well Above 80 Above
Argument
Critiquean- 35 At 82 Above 88 Above
Argument

2008 Online Senior AssessmémISA)

The Online Senior Assessm@EBA)s a locally-developed examination of General Education
knowledge and abilities. Four different versions of the OSA were administered online in the spring of 2008.
All versions contained a standard set of demographic questions and questions pertaining to specific General
Education competency statements. Each of the four versions included a sub-set of questions from the re-
administration of the Core Competency Essay research begun in 2004. All students nearing graduation
(having 90 or more credit hours) were randomly assigned by major to four different groups. Then they were
sent an e-mail message inviting them to participate in the Online Senior Assessment. The four versions of

this instrument and extensive analysis are included in Appendix F.
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The Online Senior Assessment was administered between February 29 and March 17, 2008. 1,481
students submitted completed OSA instruments, yielding an overall response rate of 20.1% of all TTU
students with 90 or more student credit hours earned. In order to incentivize participation, three students
selected randomly were eligible to win an award of $1,500 for tuition and fees by submitting a completed

assessment.

The competency questions in the Online Senior Assessment were designed by faculty with content
expertise in the related General Education category. Many of the questions had been utilized in embedded
formats for a number of years, and some questions were derived from national assessment activities related
to the specific content areas.

Findings for the Online Senior Assessment are reported in each of the General Education categories
in Section 1IB. Extensive and detailed analyses of the results are contained in Appendix F. The average

passing rates for each competency category ranged from 43% to 77% as noted in the chart below.

0% 20% 40% 60% 80% 100%
Behavioral Sci. | [0 42.5%
Humanities | [T 69.4%
Mathematics _ [ 44.1%
Natural Sciences _ [T 69.2%
Social Sciences | [T 60.5%
Technology | ] 77.4%
Visual & Perf. Arts | | 57.9%

Source: Institutional Research and Information Management, Online SenioAssessment/8/2008
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2004 and 2008 Core Curriculum Es§aZE)

4 RSAONAROSR Ay ¢SElFA ¢SOKQa [/ SNIAFAOLGAZ2Y 2F [/ 3
2004 Core Curriculum Essay (CCE) was conducted in the spring of 2004 using the THECB Core Curriculum
Objective statements® ¢ KA & | & & S aGenérdl Ydiicatidritompeeytci abtdiiEnadt was repeated
in the spring 2008 term; the results of the 2004 assessment and 2008 assessments progress updates are

included in this report.

During the spring of 2004, Texas Tech University conducted an initial Core Curriculum assessment to
SadlotArAak ol aStAyS ailidzRSyd LISNF2N¥YIyOSo .FasSR 2y i
Catalog essay questions were developed for Mathematics, Humanities, Communications, Social and
Behavioral Sciences, Natural Sciences, Technology, and Visual and Performing Arts. Six hundred twenty-four
students (624) who had completed 90 or more credit hours responded to an assessment instrument that
included questions for all seven General Education areas. An additional 754 students who had completed 90
or more credit hours responded to an assessment instrument that included the Math Core Essay question
only. A senior faculty member supervised the three doctoral students that graded the essay questions. Prior
to the grading, a rubric was created to assess the communication quality of each essay and the evidence of
Core content mastery. Essay performance was considered "competent" at scores of 40 or above for each

Core area.

2008 Administration

During the spring 2008, Texas Tech University re-administered the core curriculum essay exam to
evaluate progress since 2004. The 2008 essay questions were administered along with the Online Senior

Assessment for the following Core areas: Math, Humanities, Communications, Social and Behavioral
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Sciences, Natural Sciences, Technology, and Visual and Performing Arts. Due to concerns about the length
of the assessment and associated student fatigue, the Core areas were divided into four test groups:

1. Humanities & Math

2. Natural Sciences & Technology and Applied Science

3. Social and Behavioral Sciences

4. Visual and Performing Arts & Communications

In addition, the following data were collected on each student:

Cumulative grade point average

College entrance examination score

Major

Transfer hours

2008 Average Core Essay Performance by Core Area
(Students who had completed 90 hours or more)

Test Group | Core Areas Included Mean Score | Final Sample Size* | Total Respondents
1 Humanities 40.12 198 368
1 Math 37.64 265 368
2 Natural Sciences 36.23 275 398
2 Technology and Applied Science 38.90 156 398
3 Social and Behavioral Sciences 43.47 203 381
4 Visual and Performing Arts 37.57 231 334
4 Communications 40.52 220 334

*The web-based essay exams were completed at a time and location convenient to the student. For data
integrity control, validation of the essay field required student to complete all sections of the instrument.
StudentswhoreOS A @SR | & | &bhRater war©mdthhiBudetl NEheranalysis.
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Demographic data for the 2008 sample as a whole (1815 students):
¢ Average Standardized College Entrance Score: .85 (.85 standard deviations above the test mean)
e Average Grade Point Average: 3.13

¢ Average Transfer Hours (new to 2008 administration): 28.8

A grand essay mean was not calculated because the administration was divided into four orthogonal
3 NP dzLJa o . S0l dzaS 2F (KS ydzYoSN 2F aliaddeS yiliz2a theikks (S a6ESIN
mean grade point average and college entrance exam scores were examined to determine if there was a

patterned non-response problem. Remarkably, the eliminated group did not differ significantly from the

responsive group on either college entrance exam score or grade point average.

However, the eliminated group did have a higher mean number of transfer hours (36.8 hours)
compared to the responsive group (21.8). Given that this was the only major difference, analysis was

conducted utilizing the scores from responsive students.



53

Group 1: Below Group 2: At Group 3: Above
Competency Competency Competency
Test Group: Humanities and Math
(n=146)
Standardized College Entrance Exam 81 .99 1.14
Score
Cumulative GPA 3.07 3.21 3.35
Core Essay Mean 28.82/34.27 52.02/43.17 77.28/72.06
Test Group:
Natural Sciences & Technology and
Applied Science (n=120)
Standardized College Entrance Exam .82 1.10 1.22
Score
Cumulative GPA 3.20 3.23 3.26
Core Essay Mean 30.41/26.60 40.02/41.22 55.56/56.56
Test Group:
Social and Behavioral Sciences (n=187)
Standardized College Entrance Exam g7 .90 .92
Score
Cumulative GPA 3.06 3.18 3.29
Core Essay Mean 29.92 43.08 65.06
Test Group:
Visual and Performing Arts &
Communications (n=143)
Standardized College Entrance Exam .86 1.04 1.06
Score
Cumulative GPA 3.09 3.18 3.50
Core Essay Mean 30.18/32.10 32.14/58.41 62.06/36.27

2008 Comparison to 2004 Baseline

The general data trend for each Core area is largely flat, with some areas experiencing modest

declines and others experiencing modest increases.




The general baseline comparison:
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The mean essay performance further delineates between the 2004 baseline and the 2008 results with a
largely flat trend:
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National Survey of Student Engagement (NE3S

Texas Tech has administered the National Survey of Student Engagement (NSSE) since 2001-02. The

2007 NSSE included almost 300,000 respondents who responded to items that are related to engagement in

academic and intellectual experiences, mental activities, collegiate experiences, enriching education

experiences and personal growth. Numerous items on the NSSE pertain to TTU's college-level General

Education competencies, but should be considered as indirect measures as they are self-reported measures

ofsi dzZRSy (1 a Q LIS NS [The 2027\NSSE results far FexBsiTédh sénipra (h=858) dmpared to
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NSSE Clusters.
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NSSE Cluster Results Comparisons

NSSE Clusters NSSE 2007 means | TTU 2007 Senior means
Level of Academic Challenge 55.6 53.8

Active and Collaborative 50.1 49.2

Learning

Student-Faculty Interaction 41.2 41.6
Enriching Educational 39.9 39.6
Experiences

Supportive Campus Environment 56.9 55.1

The item-level means of TTU seniors and national comparison groups are included in several of the

General Education competency statement reports later in Section 1l.A. The following chart includes the

AGSYa
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1. | Academic and Intellectual Experiences
e. | Included diverse perspectives (different races, religions, genders, political beliefs, etc.) in class
discussions or writing assignments
u. | Had serious conversations with students of a different race or ethnicity than your own
2. | Mental Activities
a. | Memorizing facts, ideas, or methods from your courses and readings so you can repeat them in
pretty much the same form
b. | Analyzing the basic elements of an idea, experience, or theory, such as examining a particular
case or situation in depth and considering its components
c. | Synthesizing and organizing ideas, information, or experiences into new, more complex
interpretations and relationships
d. | Making judgments about the value of information, arguments, or methods, such as examining
how others gathered and interpreted data and assessing the soundness of their conclusions
e. | Applying theories or concepts to practical problems or in new situations
6. | Additional Collegiate Experiences
a. | Attended an art exhibit, gallery, play, dance, or other theatre performance
d. | Examined the strengths and weaknesses of your own views on a topic or issue
e. | Tried to better understand someone else's views by imagining how an issue looks from his or her
perspective
f. | Learned something that changed the way you understand an issue or concept
7. | Enriching Educational Experiences
e. | Foreign language coursework
f. | Study abroad
11. | Educational and Personal Growth
a. | Acquiring a broad General Education
c. | Writing clearly and effectively
d. | Speaking clearly and effectively
e. | Thinking critically and analytically
f. | Analyzing quantitative problems
g. | Using computing and information technology
I. | Understanding people of other racial and ethnic backgrounds
m. | Solving complex real-world problems

(See Appendix | for 2005 and 2007 data.)
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Statistical constructs representing relevant NSSE items in the Core Curriculum categories were
ONBI GSR Ay 2NRSNJ (2 SEIFIYAYS &0GdzRSy(iaQ 3Ift26lf LISNF2N

Core Curriculum area utilizing more than two NSSE items. These constructs are as follows:

Construct First Year Students (2007) Seniors (2007)

NSSE Communications Construct | Mean = 2.86 Mean = 3.04*
(items 11.c,11.d, 11.e)

NSSE Technology and Applied Mean = 3.00 Mean = 3.15*
Sciences Construct (items 10.9,
11.e,11.9,11.n)

NSSE Social and Behavioral Mean =2.73 Mean = 2.85*
Sciences Construct (items 1.e,
l.u,1v,2.b,6.f 10.c 11.e, 111

NSSE Multicultural Construct Mean = 2.57 Mean = 2.55
(NSSE items 1.e, 1.u, 1.v, 10.c,
11.1)

* = the change in means between the First Year and Senior mean scores are statistically significant at the p <
.001 level of significance (two-tailed t-test of significance)

For the first three areas (Communications, Technology and Applied Sciences, and Social and
Behavioral Sciences) comparisons between first year and senior students indicate improvement over time.
For each of these, statistical tests indicated that the difference between First Year Students and Senior
Students are statistically significant at the p <.001 level of significance. This shows that the level of

improvement on each of these constructs is extremely significant.
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College Senior Survey (CSS)

The College Senior Survey (CSS), developed and managed by the Higher Education Research Institute
(HERI), has been administered in five of the past six years at Texas Tech. In 2006-07, the CSS was redesigned
by HERI to help dinstitutions respond to the need for assessment and accountability data by providing

information on a broad range of student outcomesX € httg//www.gseis.ucla.edu/heri/cssoverview.php ).

The CSS includes sub-scales that address improvement of academic abilities and skills that inform the

FOGGFrAYYSy(d | &aasa develognéral Rddcationedmpetenciéd2 f £ S3 S

In the spring of 2007, 1183 Texas Tech seniors completed the College Senior Survey; the national
cohort size was 26,710. In 2008, the instrument was distributed to faculty in several Colleges who taught
sections with large concentrations of graduating seniors; 750 Texas Tech seniors completed the College
Senior Survey. Locally-developed questions pertaining to ethics and academic integrity (Quality
EnhancementPlan( 2 LJA Oa 0 6 S NB  spvinf CoDScRnthRratfory, Thet200p @Sdata has been

analyzed and is waiting for release of the national mean data for final release and use.

In the spring of 2008, the survey was administered randomly to senior students and of the 748
surveys distributed, 625 were returned, resulting in an 83% return rate. The Core Curriculum / General
Education Committee members reviewed the CSS and indicated that some of the questions contained in the
survey could be useful to their secondary assessment efforts. In support of that effort, one of the staff
support group members created a template of the CSS Survey questions crossed by the eight General
Education Core Curriculum groups and presented it during August 2008 Core Competency Team (CCT)
meeting. A copy of the crosswalk is contained in this report for reference in reviewing the CSS findings (see

Appendix J).


http://www.gseis.ucla.edu/heri/cssoverview.php
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Texas Teclksraduating Senior Survey (GSS)

¢SElFIE ¢SOK KI& dziAf Al SR GKS DN} RdzE GAy3a {GdzRSy (i
attainment and improvement on THECB Core Curriculum competencies since 1991. In addition to graduating
seniors, the GSS has been administered to alumni at 1-, 3-, and 5-year intervals. From 2005 to 2007,
graduating student response rates range from a low of 17.7% of the graduating class to 31.8% of the

graduating class.

TKAa &adz2NBSeé YSI adzNB areparéd aRaizmantiand BarndngigdeR &hg'hasa Q a St F
value indemonstrating TSE & ¢ SOK Q& 3INJ Rdzl (oRatfathmentiofdrie Geylefa Q LIS NI S LJG A
Education competencies. Specifically, the respondents reported improvement from the time when they
entered to graduation from Texas Tech on the following constructs: Critical Thinking Ability, Speaking Ability,
Understanding the Arts, Understanding History, Understanding Literature, Understanding Mathematics,

Understanding Other Cultures, Understanding Political Science, Understanding Science & Technology and

Writing Ability.
Graduating Student Surveys 2006-2007
At-Graduation Self-ratings (based on 1-5 scale)

N= Mean
Writing 1072 4.240
Speaking 1072 4,191
Crit. Thinking 1072 4.382
History 1072 3.795
Literature 1072 3.765
Mathematics 1072 3.822
Science 1072 3.908
Political Sci. 1072 3.519
Arts 1072 3.661
Other Cultures 1072 3.928




EXAMPLES OF ACADEMIC MAJOR PROGRAM-LEVEL ASSESSMENTS PERTAINING TO GENERAL

EDUCATION COMPETENCIES

Educational Benchmarking SurvéigBl)

Over the past five years, the Rawls College of Business has graduated approximately 25% of Texas
Tech undergraduates with a range of 30% to 23%. The College has assessed a number of student
competencies, including General Education competencies, using both a national indirect measure
(Educational Benchmarking, Inc., EBI) and an additional internal indirect measure (Undergraduate Survey).
The EBI includes items relating to several Core areas, including communication, computer literacy, writing,

mathematics, global perspectives, ethics, critical thinking and problem solving. (See Appendix K for more
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information.) The chart below documents a selection of the EBI data and Undergraduate Survey that relates

to General Education competencies and items on the Undergraduate Survey. The Rawls College uses a

(minus) - .30 level of difference in college average versus national aspiration average as the benchmark to

consider action. During 2003, 12 of the 21 EBI measures and 3 of the 16 Undergraduate Survey results were

below the standard.

Convergence of Results for Business Students on Two Surveys

ltems TTU EBI | Undergraduate
Low Items | Survey Low
in 2003 | Items in 2003
Global Perspectives in courses Low
Social Responsibility presented Low
Ethical Issues in courses Low
Ability to think critically Low
Ability to define problems Low
Ability to solve problems Low
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Ability to analyze and interpret data Low
Statistics Instruction Low Low
Ability to use technology Low
Technology issues in courses Low
Information systems Instruction Low Low
Operations Instruction Low Low

Chart 1: Educational Benchmarking Inc. (EBI)

Where assessment on the two instruments triangulated, for example in statistics instruction,
corrective action was taken to improve student learning. In response to the low assessments and available
teaching resources, 1SQS 2345, Introduction to Business Statistics, was moved from the Rawls College of
Business to the College of Arts and Sciences to become Math 2345 in the Math Department, a General
Education Mathematics course. The transition resulted in changes to faculty personnel, instructional
materials, and instructional delivery methods. In 2006-07 the assessments of the graduates were very close
to the comparison average. (See Appendix K for more detailed information on how the EBI and

Undergraduate Survey were also used to enhance major-level instruction and learning.)

Texas Examination of Educat&tandards (TEXES) Exam 101 Generalist EC

Degree candidates in the College of Human Sciences and College of Education who plan to teach
elementary school take a content area test that includes content in English, language arts, reading (including
reading instruction questions), math, social studies, science, and fine arts, physical education, and health.

The test is called the Texas Examination of Educator Standards (TEXES) Generalist EC-4. The passing score is

240 (scaled score). During the 2003-04and2004-n p (G SadAy 3 LISNA2R&X addzRSyidaQ

expected levels in Social Studies and Science constructs.

~
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TEXES Results for Elementary Education Majors

Administration Date N  Overall Score ELA/R Math Social Studies Science Fine Arts/PE/Health
9/1/02-8/31/03 282 262 258 272 261 259 262
9/1/03-8/31/04 292 256 253 256 246* 247* 262
9/1/04-8/31/05 264 254 254 261 243* 249* 260
9/1/05-8/31/06 299 256 259 258 245 247 261
9/1/06-8/31/07 335 260 261 262 250 256 263

After analyzing the TEXES Exam 101 EC-4 data for 2003-2004 and 2004-2005 and separating out
constructs, the College of Education made changes to their policies that required higher levels of course-
level attainment prior to testing, including all General Education courses in social studies and science
O2dzNESE F2NJ GKS StSYSyidlNe 3aISySNrfiraid OFYyRARFGSO®
fulfill the required content courses. For example, one advisor had been in the habit of allowing an
anthropology course to fulfill the social studies requirement; Social and Behavioral Science courses were

limited to those relating to subjects students teach in school. (See Appendix L for more information.)

Assessment of the Impact of Student Affairs Activities on General Education Competency

Although in its infancy, an analysis by the Division of Student Affairs Office of Strategic Planning
deserves mention here. In the spring of 2008, a cross-walk was developed that included the General
Education objectives. Each Division of Student Affairs unit was asked to report its perceptions of whether
their activities and programs contributed to out-of-classroom learning on General Education objectives. This
research continues at the time of finalizing the Third Monitoring Report, and the Southern Association of
Institutional Researchers has accepted a proposal for a presentation on the project at its annual conference

in Nashville, Tennessee, in October 2008.

Ccd
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Section lll: Use of Competency Assessment Results for Improvements at TTU
(supplement to 3.5.1 that was requested inthe/ 2 YYA daA 2y Qad NBO2YYS
2006)

As a result of the extensive assessments conducted by Texas Tech since 2002-03 and before,
numerous improvements have been made to pedagogical approaches used in Core courses. One example of
such improvements involved the transition of English 1301 and 1302 to a hybrid course delivery system with
Ydzt GALIX S S@Iftdz 62NA NBGASGgAYy3I adGdzRSydaQ LI LISNB YR
than 150 sections with enrollments of more than 5000 students per year). Another example involved the
transition of the business statistics course, ISQS 2345, from the Rawls College of Business to Math 2345 in
the College of Arts and Sciences and the subsequent revision of pedagogy and student success interventions
that impacted approximately 25-0 /&> 2 ¥ ¢ SE | & Basefl (psn@xiensieasieBsBeyitiactivity in
2007-08, further focused assessments are planned for implementation in each Core area in 2008-09 to begin

to identify specific areas that require improvement strategies.

Each of the Core faculty teams that scrutinized assessment findings related to specific competencies
has made recommendations about how to improve student learning, demonstrate attainment of
competencies, and more carefully assess competencies. Some of those recommendations have already been
implemented, and others are planned for implementation in 2008-09. The following is a summary of these
recommendations fromthe Core ¥ I Odzf G & (Sl YaQ y I NNJ dppedka@/ KB OK | NB

/| 2YLISGSyOe CI Odztf & ¢SFY wSL}2NIao®dé

Communication:

The annual reviews conducted over the past two years by the program director for English
1301 and 1302 resulted in several significant changes to several of the courses in this core area.

These changes have already been implemented and include:
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1. The emphasis of the program has been shifted to a Writing-in-the-Disciplines approach in
order to begin familiarizing students more quickly with the types of writing required in
various majors;

2. The program has instituted a series of brief, focused writing assignments between longer
drafts of essays to help students isolate and focus on particularly difficult aspects of writing;
and

3. The program has added an entry and exit grammar diagnostic to assist instructors in
determining which grammatical and mechanical elements to focus on with their individual
sections.

Further Communication Core team recommendations include:

e Increase sample size of incoming students; separate data on students taking Core communication
courses at TTU from those receiving credit by transfer or examination.

e Add supplemental questions to NSSE about communication.

¢ Consider the addition of a diagnostic exam for students who are transferring Core communication
courses to Texas Tech in order to analyze needs forupper-t S@St G O2YYdzyAOIF GA2Yy | ON
O dzNNXR O drfentidvhs. A y

Mathematics:

¢ The Mathematics Department will continue to utilize results from the Online Senior Assessment and
the Graduating Senior Survey and Alumni Survey.

e For future administrations, more Mathematics questions will be added to the Online Senior
Assessment to expand the breadth of topics.

e The Mathematics team recommends that enhanced assessment activities can be achieved by
greater utilization of the on-line Mathematics Placement Exam (MPE) beginning 2008-2009

academic years.



65

The Mathematics team recommends that embedded assessments utilizing departmental finals be

extended to all courses in the Core on a rotating basis.

Natural Sciences:

Continue to provide a context to discuss ethical issues pertinent to the Natural Sciences.
Administer the Online Senior Assessment each spring semester. The number and rigor of questions
will be increased.

Develop discipline-level questions that can be embedded in specific Natural Science Core courses
each semester to augment the Online Senior Assessment.

The Natural Sciences team and General Education Committee will examine background and levels
of science education for incoming students, conduct current/mid-level assessments of student
progress, and determine if there are specific Natural Sciences courses that selectively favor one

gender over the other.

Technology and Applied Sciences:

Evaluation of computer literacy of freshman and sophomore students designed for fall 2008
administration in large Technology and Applied Sciences courses.

Increase number of direct and focused gquestions on the Online Senior Assessment.

Review course-level student learning objectives in light of THECB Core Curriculum: Assumptions and
Defining Characteristics (Rev. 1999) and Texas Tech competency and student learning objectives
(current courses focus on IT use, competencies on understanding social role of IT).

Assess Technology and Applied ScienceO2 dzZNAR S O2y i Sy G NB I NRAYy 3

technology.
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Humanities:

e Develop more focused evidence pertaining to competency attainment and gather more baseline
data on freshmen students.

e Continue use of Collegiate Learning Assessment, NSSE, and other assessment activities.

e Report 2007-08 and prior findings to Humanities faculty and all faculty members for use in program
planning.

o Administer survey, essays (scored with a standard rubric) or a document-based question (DBQ) to
first year and graduating students; preferably embed a DBQ in existing first year students and to
students who have completed the Humanities requirement.

e Convey findings on the Online Senior Assessment regarding the sub-groups of students who took
their Humanities at TTU and those who took this competency at another institution.

e Enhance and develop strategies to assist transfer students to demonstrate higher levels of
competency attainment by their senior year.

e Encourage students to take the Humanities Core at Texas Tech by developing and enhancing
AGNFGS3IASAa (G2 LINBY23GS I RKSNBYOS (G2 (GKS dzy A OSNEA (

¢ Obtain additional demographic info (gender, ethnicity, age, Advanced Placement or International
Baccalaureate preparation).

¢ Consider using other standardized national tests (MAAP, CAAP, California Critical Thinking Exam)

with a larger sample size than the CLA.

Visual and Performing Arts:
e Fully integrate the newly developed course-level student learning objectives and competency
statements to all VPA Core category courses.
e {2fA0AG YR O2YVIROSaKE FNRBY 2 Ffecdsdzifomehed T +t |/

experts, that facilitate and enhance student acquisition of the student learning objectives and
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competencies. The list will be made available for instructors to adopt/adapt/revise to best meet the
needs specific to the various individual courses included in the VPA Core category. Theft A &0 2F GaoSa
LINI O A k2 Eegutarly évaluatéd, revised, and disseminated on an ongoing basis.
e Investigate the possibility of embedding the assessment essay within VPA Core courses, which can
then be extracted and compiled.
¢ Reevaluate the Online Senior Assessment instrument and grading rubrics to better focus on content
knowledge and student reflective discourse on valuing the arts.
¢ Refine curricular assignments that address the constructs of the CLA: critical thinking, analytic
reasoning, problem solving, and written communication.

Social and Behavioral Sciences:

e Convey findings on the Online Senior Assessment regarding the sub-groups of students who took
their Social and Behavioral Sciences Core courses at TTU and those who took them at another
institution.

e Revise question (4) on the Online Senior Assessment in order to address issues related to the
FaaSaaySyd 27 aidzREshAvoklScie@B.YLISGSy O0e Ay GKS

o Inform SBS faculty of assessment results and provide resources related to teaching critical thinking
in the Social and Behavioral Sciences to the faculty. Consider developing faculty awards for
innovative ways to teach critical thinking.

e Continue use of the CLA and NSSE assessment activities.

e Examine additional assessment data of students' critical thinking in relation to the behavioral and
social sciences.

¢ Share Online Senior Assessment findings with faculty of Department of Political Science and

triangulate findings of Core Curriculum Essay.
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Multicultural:

e Create a committee of faculty members whose expertise is in multiculturalism to review existing and
proposed courses to fulfill the Multicultural Requirement who will develop strategies for imbedding
opportunities to directly measure student positive engagement in multicultural social inter-relations
in courses that satisfy the multicultural and/or ethnic studies requirement.

e Develop a more comprehensive multicultural document which addresses current theoretical and
applied views from research in this area of study. Establish clear linkages of the Multicultural
O2YLISGSyOe G2 ¢SElFa ¢SOKQa aAaadaArazys *Aarazys |IyR

e Examine current list of Multicultural Requirement course offerings in terms of content addressing
the competency statement and their capacity to address the new student learning objectives.
Remove courses that do not align.

e Develop additional direct measures that LIN2 A RS Y2 NB RIGF 2V
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(knowledge and skills) and embed assessment in Multicultural courses.

e Embed student learning objectives more consistently across the courses that address the
Multicultural Requirement.

e Implement a pre- and post test measure of attitudes toward diversity particularly in those

multicultural classes with large enrollments.
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Office of the Provost General Education Committee Assessment, Findings and Use for Improvement

In the Second Monitoring Report, the General Education Committee proposed to initiate a Five-Year
Review Cycle of the General Education categories. In January 2004, the Texas Higher Education Coordinating
Board issued its findings from a 2004 THECB Core Curriculum Evaluation (see Appendix N). Although the
General Education/ 2 Y'Y A (i (i Y&GuRéviewlCicld Bas already underway, the THECB findings provided
further criteria for the comprehensive review of all Core categories. The Five-Year Review resulted in
numerous improvements that have been incorporated into the 2008-09 Texas Tech Catalo

http://www.depts.ttu.edu/officialpublications/catalog/ AcademicsCore.php and on the General

z

Education/ 2 Y'Y A U (i i @tahttpd//Bndw.depts.ttu.edu/provost/councilscmtes/gec/ (now referred

G2 Fa GKS &/ 2NB ) dzZNNRK Odzf dzY / 2YYAGGSS¢é

In order to expedite the work of the General Education Committee, additional administrative
support was allocated as a review of resources identified the need for participation from academic
advisement, University Publications, Planning and Assessment staff, and IT staff for web-site development

and the online GE syllabus project.

Furthermore, the need for increased levels of assessment training was identified. As a result, the
Office of the Provost sponsored 17 faculty and staff members, including General Education Committee
members, to attend the February 2008 Texas A&M University Assessment Conference. With presenters
including Trudy Banta and Kenneth Bain, this provided a rich resource of information and institutional
practice in academic assessment. Representatives from many Texas institutions shared their concern about
evidence requirements for compliance with CS 3.5.1, and how they proposed to meet this standard or had
met this standard. This assessment training provided the TTU deans, chairpersons, and attending General
Education Committee members with broader exposure to General Education competency assessment and

improvement strategies.


http://www.depts.ttu.edu/officialpublications/catalog/_AcademicsCore.php
http://www.depts.ttu.edu/provost/councilscmtes/gec/
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In addition to completion of the Five-Year Review of the Core categories in 2007-08, increased staff
support and new assessment training opportunities, the General Education Committee took the following

steps to improve the assessment and administration of the curriculum:

1. Reviewed their 2005-06 and 2006-07 Course-Level Assessment activities by analyzing frequency
response to each question (see Appendix O for findings); recommended revised format for future
assessment cycles; inclusion of new course-level student learning outcomes in assessment format;
removal of courses from the General Education based upon assessment findings.
2. Reviewed all 3000- and 4000-level courses to ensure that they met the THECB and TTU
requirements for inclusion in the General Education> | YR St AYAY Il 4GSR (K2a$s 02 dz
the requirements.
3. Solicited input from all Colleges offering General Education courses requesting that they
recommend courses for elimination that did not meet the THECB Core Curriculum or TTU General
Education requirements; removed all those courses submitted by the Colleges.
4. wSY2@0SR |ttt aoftly1S0G adl GdSyYSylaéGenarddicationt t 26 SR Oz
without being reviewed individually to ensure compliance with THECB and TTU requirements.
5. Removed all courses that had prerequisites within the same General Education category.
6. Required all cross-listed courses to be reviewed individually to ensure compliance with THECB and
TTU requirements.
7. Reviewed, revised and adopted the Core faculty teams course-level student learning objectives and
college-level competency statements for the General Education and posted them on the General
Education Committee web-site.
8. Developed the existing General Education Committee web-site to serve as the primary

communication tool to faculty, staff and students regarding General Education.
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9. Revised the 2008-09 Texas Tech Catalogto reflect the improvements listed above, see

http://www.depts.ttu.edu/officialpublications/catalog/ AcademicsCore.php .

10.5S @St 21LSR YR [ R2LIGSR &/ 2NB [/ dzNNR Odzt dzY / 2dzNAS w

General Education Committee web-site, see http://www.depts.ttu.edu/provost/councilscmtes/gec/

11. Began work with Information Technology (IT) to develop online syllabi site for submission of all
General Education course syllabi with revised student learning outcomes and competency
statements to assist in the review of General Education courses.

Items 16 resulted in the removal of more thaRl5courses from th&2007-08 General Education

courseofferings.

In July 2008, the Provost acted upon the recommendation of faculty and staff to transition the
General Education Committee to a new Core Curriculum Committee composed of faculty who had
participated in the Core teams and represented the interdisciplinary nature of each Core category. Effective
fall 2008, the Core Curriculum Committee is charged with oversight for assessment activities and
recommending improvements to the Core Curriculum, according to Texas Tech Operating Policy

10.13 (http://www.depts.ttu.edu/opmanual/OP10.13.pdf) and Committee guidelines. This transition

supports the institutionalization of the learning that was gained during the 2007-08 academic year as a

result of the intensive attention to the Core curriculum and assessment thereof.


http://www.depts.ttu.edu/officialpublications/catalog/_AcademicsCore.php
http://www.depts.ttu.edu/provost/councilscmtes/gec/
http://www.depts.ttu.edu/opmanual/OP10.13.pdf
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Conclusion - Section lll: Use of Competency Assessment Results for Improvements

Taken as a whole, the use of assessment findings has generated a significant number of curricular
recommendations and improvements and General Education administration improvements. While the Core
faculty teams continue their work, the Office of the Provost has initiated support for sustainable institutional
effectiveness focused on assessment of student attainment of college-level General Education
competencies. These actions include:

e Broadly disseminated findings to faculty in August 2008 faculty meetings.
¢ |Initiated plans to conduct further assessments in fall 2008 to validate the assessment findings in
each category.
¢ Identify large courses where enrollment is concentrated for each of the General
Education categories and develop embedded assessment activities for the fall 2008
term.
¢ Assess the utility of conducting assessment of transfer student attainment of General
Education competencies at entrance to TTU.
¢ Identify narrowly tailored assessments to address specific concerns raised in the 2007-
08 analysis of data (e.qg. effect of gender on Natural Sciences and other scores, effect of
transfer status on each General Education competency)
e Establishment of an Office of Planning and Assessment under the authority of the Office of the

Provost and appointment of a Vice Provost for Planning and Assessment.

e Evaluation of Assessment Software solutions, convened by Institutional Technology, for reporting
program-level and college-level outcomes and course-level objectives, assessment activities,
findings and use for improvement activities. (See Appendix P for recommendations; TracDat and

Digital Measures were purchased in August 2008).
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e Conduct TLTC workshops related to General Education competencies for fall 2008-Spring 2009 on
Critical Thinking and Cognitive and Affective Domains.[¢ SEI & ¢ SOKQ&a ¢Sl OKAy3Is [ S
Technology Center is involved in the Carnegie Academy for the Scholarship of Teaching and
Learning (CASTL), and leadsét KS a ¢ KS { OK2f I NI & LyljdzA NBe 62dzd ! Ol

http://www.carnegiefoundation.org/programs/sub.asp?key=21&subkey=2046 for campus

programs from 2000-2006, including Texas Tech University.]

To conclude, the Third Monitoring Report includes significant evidence of multiple assessment
FOGAGAGASE (2 Sadl of A A& flevebGended EdyicatianQompetieficiesATieYwsBighti 2 F O 2 f
of this direct, indirect, national, locally-developed, curricular and co-curricular assessment evidence is a
cearstatSYSy i 2F ¢SEI & ¢S 0OKQé& withZS3¥.1. Furtkesmore, évilend®Bad’ LI A | Y

been provided that comprehensive and systematic measures are in place to ensure continued compliance

with CS 3.5.1 and all other SACS-COC standards.


http://www.carnegiefoundation.org/programs/sub.asp?key=21&subkey=2046

Section IV: Contributors to Third Monitoring Report

Core Competency Teams

Coordinators, Faculty Members, and Staff Support

Communications

Coordinator- Sam Dragga, Chairperson and Professor of English

Staff Support Sandra Marquez-Hall, Unit Manager, Planning and Assessment, Student Affairs
Kathleen Gillis, Instructor, English

Susan Lang, Associate Professor of English

Roger Saathoff, Associate Professor of Journalism

David E. Williams, Professor of Communications Studies

Mathematics
Coordinator- Lawrence Schovanec, Chairperson and Professor of Mathematics and Statistics
Staff Support Jennifer Hughes, Planning and Assessment Analyst, Office of Planning and Assessment

Timothy Dallas, Associate Professor of Electrical and Computer Engineering and Director, Engineering
Physics

Raymond Desrosiers, Associate Professor of Computer Science
Gary Harris, Professor of Mathematics and Statistics

Petros Hadjicostas, Professor of Mathematics and Statistics

Carl Seaquist, Associate Professor of Mathematics and Statistics

Pamela Tipton, Unit Associate Director, Education

Natural Sciences
Coordinator- John Zak, Chairperson and Professor of Biological Sciences
Calvin Barnes, Chairperson and Professor of Geosciences

Dominick Casadonte, Chairperson and Piper Professor of Chemistry and Biochemistry

74
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Lauren Gollahon, Associate Professor of Biological Sciences and Director, Imaging Center
David Lamp, Associate Professor of Physics and Engineering Physics

Jeffrey Lee, Associate Professor of Geography

Mark McGinley, Associate Professor of Biological Sciences and Honors

Paul Pare, Associate Professor of Chemistry and Biochemistry

Leslie Thompson, Professor of Animal and Food Sciences

Richard Zartman, Professor of Plant and Soil Science

Humanities

Coordinatorg Mary Jane Hurst, Professor of English and Faculty Assistant to the President

Staff Support, Rebecca Owens, Managing Director, Program for Academic Support Services

Laura Calkins, Visiting Assistant Professor, Honors College, and Director, 2 2 Y Sy Q & ProgiiadzR A S &
Marliss Desens, Associate Professor of English

John Howe, Professor of History

Randy McBee, Chairperson and Associate Professor of History

James Whitlark, Professor of English

Visual and Performing Arts
Coordinator- Robert Henry, Professor of Music and Associate Dean
Staff Support, Sam Oswald, Associate Director, Office of Planning and Assessment

Christina Ashby-Martin, Assistant Professor of Honors and Adjunct Assistant Professor in Theatre and Dance
Todd Chambers, Associate Professor of Mass Communication

Dorothy Chansky, Associate Professor of Theatre and Dance

Frederick Christoffel, Chairperson and Professor of Theatre and Dance
Todd DeVriese, Professor of Art and Director, School of Art
Benjamin K. Shacklette, Associate Professor of Architecture

Alan Shinn, Professor of Music
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Multicultural
Coordinator- Arturo Olivarez, Professor of Educational Psychology and Leadership

Staff Support, Valerie Osland Paton, Assistant Professor of Higher Education and Vice Provost for Planning
and Assessment

Dwight Gard, Doctoral Student, Higher Education, College of Education

Mary Frances Agnello, Associate Professor of Curriculum and Instruction
Joaquin Borrego, Associate Professor of Psychology

Hansel Burley, Associate Professor of Educational Psychology and Leadership
Linda Krefting, Associate Professor of Management

Aretha Marbley, Associate Professor of Educational Psychology and Leadership

Juan Munoz, Associate Professor of Curriculum and Instruction and Special Assistant to the President for
Institutional Diversity

Luis I. Ramirez, Assistant Professor of Sociology

Yuan Shu, Associate Professor of English

Technology and Applied Science

Coordinator- Gary Elbow, Professor of Honors and Associate Vice Provost

Staff Support Katherine Austin, Assistant Vice President, Office of the Chief Information Officer
Patricia Brown, Instructor in Management Information Systems

Steve Crooks, Associate Professor of Educational Psychology and Leadership

Steven Fraze, Professor of Agricultural Education and Communications

Jeffrey Lee, Associate Professor of Geometry

James Walter Oler, Associate Professor of Mechanical Engineering

Social and Behavioral Sciences
Coordinator- Jeffrey Williams, Chairperson and Professor of Sociology, Anthropology and Social Work
Staff Support Andrea McCourt, Planning and Assessment Analyst, Office of Planning and Assessment

Elizabeth Hall, Associate Professor of Health, Exercise, and Sport Sciences, and Senior Vice Provost and Chief
of Staff to the Provost
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Erin Hardin, Associate Professor of Psychology

Helen Morrow, Assistant Professor Social Work

Dennis Patterson, Associate Professor of Political Science
Steven Richards, Professor of Psychology

Tamra Walter, Associate Professor of Anthropology

Foreign Languages

Coordinator- Greta Gorsuch, Associate Professor of Classical and Modern Languages and Literatures
Staff Support, Kari Wood, Unit Coordinator, Teaching, Learning and Technology Center

Andrew Farley, Associate Professor of Classical and Modern Languages and Literatures

Anthony Qualin, Associate Professor of Classical and Modern Languages and Literatures

Lorum Stratton, Associate Professor of Classical and Modern Languages and Literatures

Frederick Suppe, Professor and Chairperson of Classical and Modern Languages and Literatures

Bill VanPatten, Professor of Classical and Modern Languages and Literatures

Elizabeth Walcott, Graduate Assistant, Classical and Modern Languages and Literatures

General Education Committee
Members
ChairpersonRaymond Desrosiers, Associate Professor of Computer Science
Dorothy Chansky, Associate Professor of Theatre and Dance
Frank Durso, Professor of Psychology
Gary Elbow, Professor of Honors and Associate Vice Provost
Ernest Fish, Professor of Natural Resources Management
Miles Kimball, Associate Professor of English
Thomas Kimball, Associate Professor of Addictive Disorders and Recovery Studies
Linda Krefting, Associate Professor of Management
David Lamp, Associate Professor of Physics and Engineering Physics

Comfort Pratt, Assistant Professor of Curriculum and Instruction
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Roger Saathoff, Associate Professor of Journalism
Ben Shacklette, Associate Professor of Architecture

Ex-Officio Members

Sue Jones, Managing Director, Official Publications

Elizabeth Hall, Associate Professor of Health, Exercise, and Sport Sciences, and Senior Vice Provost and Chief
of Staff to the Provost

Sam Oswald, Associate Director, Office of Planning and Assessment
Valerie Osland Paton, Assistant Professor of Higher Education and Vice Provost for Planning and Assessment

Danay Phelps, Senior Administrator, Office of the Provost

SACS Commission on Colleges Task Force
Members
Chairperson- Thomas Barker, Professor of English
Donald Clancy, Professor of Accounting and Senior Associate Dean, Rawls College of Business
Raymond Desrosiers, Associate Professor of Computer Science
Sam Dragga, Chairperson and Professor of English
Pamela Eibeck, Professor of Mechanical Engineering and Dean, College of Engineering
Gary Elbow, Professor of Honors and Associate Vice Provost
Kevin Gosselin, Doctoral Student, College of Education

Elizabeth Hall, Associate Professor of Health, Exercise, and Sport Sciences, and Senior Vice Provost and Chief
of Staff to the Provost

John Howe, Professor of History

Norman Hopper, Piper Professor of Plant and Soil Science and Associate Dean
Mary Jane Hurst, Professor of English and Faculty Assistant to the President
Debra Laverie, Jerry S. Rawls Professor of Business, and Area Coordinator
Jonathan Marks, Professor of Theater and Dance

Mason Moses, Student and President, Student Government Association

Juan Munoz, Associate Professor of Curriculum and Instruction and Special Assistant to the President for
Institutional Diversity
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Arturo Olivarez, Professor of Educational Psychology and Leadership

Rebecca Owens, Managing Director, Program for Academic Support Services

Valerie Osland Paton, Assistant Professor of Higher Education and Vice Provost for Planning and Assessment
Lawrence Schovanec, Chairperson and Professor of Mathematics and Statistics

Peter Westfall, Horn Professor of Statistics

Gene Wilde, Professor of Biological Sciences

Jane Winer, Professor of Psychology and Dean, College of Arts and Sciences

John Zak, Chairperson and Professor of Biological Sciences

Ex-Officio Members

Russell Thomasson, Special Assistant to the Chancellor

Margaret Lutherer, Executive Director for Communications, Office of the President
Sam Segran, Associate Vice President, Office of the CIO

Vicki West, Managing Director, Institutional Research and Information Management

Michael Sanders, Vice Chancellor, Governmental Relations

Institutional Research and Information Management

Vicki West, Managing Director

Mary Elkins, Section Coordinator

John Taylor, Programmer/Analyst IlI

Office of the Chief Information Officer

Sam Segran, Associate Vice President

Katherine Austin, Assistant Vice President

Carlene Kelly, Lead Programmer/Analyst IlI



Strategic Planning for Student Affairs

Michael Shonrock, Vice President
Sandra Marquez Hall, Unit Manager

Craig Morton, Senior Analyst

Office of Planning and Assessment

Sam Oswald, Associate Director

Andrea McCourt, Planning and Assessment Analyst
Jennifer Hughes, Planning and Assessment Analyst
Lisa James, Senior Administrative Assistant

Kevin Gosselin, Graduate Assistant

Lucy Barnard, Graduate Assistant
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