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The preparation of quality educators is the responsibility of the entire university.  This is evidenced by certification candidates being enrolled in majors throughout the university and by general education courses being delivered across the campus.  In addition, ten of the eleven colleges, and the Graduate School, at Texas Tech are in some fashion involved with educator preparation.  Moreover, it is in the university’s best interest to prepare quality educators who in turn prepare quality early childhood through twelfth grade students who are career and college ready.
The entire educator preparation enterprise at Texas Tech University is supported by the Educator Preparation Assessment System (EPAS), which provides data to inform decision making.  This assessment system has been developed over several years with input from stakeholders throughout the university and from educators in early childhood through twelfth grade (EC-12) school settings.  The system has evolved through several review processes, being affirmed by stakeholders and approved by the Teacher Education Council (a Provost Council). 
This overview of the assessment system, along with a companion document of associated data, provides an indication of educator preparation assessment activities at Texas Tech.  Expanded data sets and greater details are provided via hyperlinks and are available in electronic versions of these documents.  Such hyperlinks are denoted in this hard copy as blue, underlined wording.  The electronic documents are available for online review at the College of Education homepage, http://www.educ.ttu.edu/.  Follow the quick links from “Assessment and Accreditation” to “Deans’ Retreat Assessment System Overview,” and “Deans’ Retreat Data Sets.”  Other assessment documents, such as the Certification Assessment Report 2007-2008, may be of interest.

Educator preparation is a function of the entire university and is informed through data generated by the Educator Preparation Assessment System.  The College of Education Assessment Team would be pleased to work with personnel from your college to use the assessment system in support of our mutual students.   
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The Educator Preparation 
Assessment System
Approved (12/06) and reaffirmed (9/07 & 2/09) by stakeholders

Approved (9/19/07) and reaffirmed (2/18/09) by the Teacher Education Council

A conceptual framework provides the structural support for all educator preparation programs at Texas Tech University (TTU).  As defined by the National Council for the Accreditation of Teacher Education (NCATE), a conceptual framework is, “An underlying structure in a professional education unit that gives conceptual meanings through an articulated rationale to the unit’s operation, and provides direction for programs, courses, teaching, candidate performance, faculty scholarship and service, and unit accountability.”  

An essential component of the conceptual framework is an assessment system.  The Educator Preparation Assessment System (EPAS) serves as the foundation for all of TTU’s educator preparation programs.  EPAS generates, organizes, and archives data to be used by faculty and staff to advance educator preparation.  The assessment system has been developed over several years while being affirmed by stakeholders and approved by the Teacher Education Council. 

The goals of the Educator Preparation Assessment System are to:

· support data-informed decision making throughout all aspects of the educator preparation enterprise, including monitoring candidate performance, managing and improving operations and programs, and acquiring and allocating resources;

· support scholarship, teaching, and service endeavors;

· support external relations efforts;

· support development efforts; and

· support the generation and archiving of documents, reports, and statistics.
The Educator Preparation Assessment System is based on the following: 

· the needs of candidates, faculty, staff, and administrators;
· the conceptual framework for educator preparation; 

· accreditation standards, specialized professional association (SPA) guidelines, and State of Texas educator proficiencies and content knowledge; and 

· strategic and program goals.

EPAS assessments are aligned with the State of Texas Pedagogy and Professional Responsibilities (PPR) competencies and content knowledge.  In particular, the Educator Preparation Assessment System is consistent with the National Council for Accreditation of Teacher Education’s (NCATE) Standard 2, Assessment System and Unit Evaluation, as well as guidelines provided by the Southern Association of Colleges and Schools (SACS).

A Conceptual Framework for Educator Preparation
at Texas Tech University

Professional Educators Opening Doors to the Future

(Approved by TTU Stakeholders, 7/18/05)
Professional education programs at Texas Tech University, with associated assessments, are derived from a conceptual framework having two major data sources.  First are the knowledge bases of research findings; sound professional practice; Texas educator proficiencies and content knowledge; and Texas Essential Knowledge and Skills.  Second is the societal context, which includes the needs of society, schools, and students; accreditation standards; certification requirements; government initiatives, and guidelines from Specialized Professional Associations.  
Data from the knowledge bases and societal context are used to inform the development and continual revision of mission and vision statements.  Such data are also measured against, and made consistent with beliefs, ethics and values related to schools, learners, teaching, and scholarly inquiry. 
Reflections and actions in respect to missions, visions, beliefs, ethics and values result in the formation of goals and objectives, which in turn undergird programs that are focused on educator proficiencies, content knowledge, clinical experiences, issues of equity and diversity, and development and infusion of technology.  Program goals guide the preparation of graduates—individuals who become professional educators capable of demonstrating appropriate knowledge, skills and dispositions; integrating theory and practice; respecting and valuing all individuals; advocating academic excellence for all students; serving as change agents; and remaining life-long learners. 
The framework is supported by an assessment system allowing informed decision-making through inquiry, assessment, feedback and follow-up.  The essence of the conceptual framework is captured with the overall theme, “Professional Educators Opening Doors to the Future.”

The term professional educators, refers both to the professional education faculty and staff of Texas Tech University as well as to our graduates who become professional educators in their own right.  Our graduates are professional educators who demonstrate appropriate knowledge, skills and dispositions; integrate theory and practice; respect and value all individuals; and remain life-long learners. 
It is essential to use opening doors to the future in a concrete manner to guide educator preparation at TTU.  One way to do so is to consider the knowledge, skills and dispositions that enable the doors to be opened.  We as Professional Educators at Texas Tech share knowledge, develop skills and model dispositions with our students enabling them to open doors to their futures.  In turn, our graduates, as professional educators, share knowledge, develop skills, and model dispositions with their students allowing those individuals to open doors to their futures.  

In addition, our work is guided as doors are metaphorically opened to a future where equity and diversity are commonplace and all individuals are respected and valued.  Both TTU educators and our graduates open doors by advocating academic excellence for all students, respecting and valuing all individuals, serving as change agents, and generally providing opportunities for all students to be successful.  
A visual representation of the conceptual framework follows.  An expanded visual representation, with hyperlinks for definition, clarification and elaboration, may be reviewed online in the electronic version of this document.  
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Data and Document Repositories

Following is a listing of repositories where data for the Educator Preparation Assessment System are stored, organized, and manipulated.  By spring 2009, TTU’s new software, TracDat, should allow more efficient storage and manipulation of data.

College of Education

· File Index of Certification Student Records (Accessed through the Certification Office, Donna Perry, and Pam Tipton)

· The index includes a variety of data about certification students including contact information, test scores, program and program status.  This data is the basis for the Annual Certification Report, which includes longitudinal certification data by program, ethnicity, and gender; program completer data; admission data; and certification test data.

· File Index of Graduate Student Records (Accessed through the COE Graduate Office, Patsy Mountz and Esther Lucey)

· The index includes a variety of data about graduate students including contact information, degree/major/concentration, advisor/committee, program status, and GRE.  Another data set includes master’s comprehensive exam pass/fail by program.

· File Index of Faculty Vitae (Accessed by anyone)

· An archive of current faculty vitae. 

· File Index of Course Syllabi (Accessed by anyone)

· An archive of current and previous semester course syllabi.

· File Index of Program Assessment Plans (Accessed by anyone)

· Description of program purposes, student learning outcomes and associated assessments for each of the 20 plus degree and certification programs.

· Annual Faculty Reports (Accessed through the Department Chairpersons)

· This repository to be searched by the categories within the annual reports, such as publications, presentations, and service activities.  This repository is being replaced as of 2009 with Digital Measures software provided by the university.
· File Index of Meeting Minutes (Accessed through Terri Beard)

· This is an archive of meeting minutes from both standing and ad hoc committees.

· File Index of Education Documents (Accessed through Larry Hovey)

· Numerous past e-mails and other documents are organized and may be searched for by college strategic goals and NCATE standards.

· The College of Education Data Repository (being developed, Accessed through Shane Hammontree)

· This repository will link to all other repositories and will hold documents not stored in the other repositories.

Texas Tech University

· Banner is a university-wide computer system implemented to help standardize policies and procedures, including information access and management for students, faculty, and administrators.  It is particularly important to the COE as a repository of student data, which allows the generation of a variety of reports.  The system is available to all students, faculty, staff, and administrator who have been trained in its usage.
· Institutional Research and Information Management (IRIM) Repository the University’s Data Warehouse (Accessed by all individuals with some portions protected by an e-Raider account)

· Data available at university, college, department, and major levels including enrollment, course inventories, degree programs, and faculty.  Of particular interest is the Data Warehouse that includes a range of data about students, courses, instructors, and financial accounting.  

· Annual Assessment Reports of Strategic Goals (Archived reports accessed by all individuals, with current reports available through department chairpersons or Larry Hovey)

· Strategic plans and annual assessments of associated strategic goals available at the college, department, and center levels.  Assessment Reports include Section 1, Goals and Accomplishments; Section 2, Universal Quantitative Data (provided by the university); Section 3a, Quantitative Data (populated by the college); Section 3b, Qualitative Information (provided by the college); and Section 4, Strategic Planning Update. 

· Resources of the TTU Library such as Ebsco’s Education Research Complete index.
· TracDat is a commercial software product capable of managing the assessment processes at the university, college, department and program level, with the ability to generate a variety of reports at each level.  It may be accessed by department chairpersons, program coordinators, and Assessment Team members once passwords are assigned.


State of Texas 

· The Texas Education Agency Data Repository (Accessed by anyone)  Some data sets include:

· the Texas Education Directory (Ask TED) including a variety of data and reports about Texas schools and Regional Service Centers;
· the Academic Excellence Indicator System (AEIS) including student performance, attendance rates, dropout rates, SAT/ACT test results; and 
· Public Education Information Management System (PEIMS) including demographic, academic performance, personnel, financial, and organizational data.
· The State Board of Educator Certification (SBEC—Accessed by anyone) Use the Reports, Data & Research quick link to access such data sets as:

· Data about Pre-K through college students and Pre-K through high school educators

· Data within a variety of studies

· Data within general certification reports, SBEC production reports, and Test Pass Rates.

· Service Centers

· The Higher Education Accountability System (Accessed by anyone) Tracks performance of higher education institutions against the state’s higher education plan, Closing the Gaps by 2015.  Focus is on target areas of participation, success, excellence, and research.

National

· Professional Education Data System (PEDS) maintained by the American Association of Colleges for Teacher Education (AACTE).  This is an extensive student and faculty in education data base from over 600 colleges and universities in the nation.  The system is not for current data, with data availability and analysis tending to be two to three years delayed.  (Accessed by the Assessment Team Chairperson.)   
Assessment Calendar  
	Schedule
	Activity/reports
	Individual(s) Responsible
	Notes

	
	
	
	

	Ongoing 
	Regular Assessment Activities
	Assessment Team
	

	   Weekly
	Assessment Team meeting
	
	

	   Monthly
	Assessment Alert sent out
	
	Data to consider, reminders, and minutes of meetings

	   Ongoing
	Data collection, updating, distribution, utilization, and documentation
	
	

	
	
	
	

	
	NCATE Part C Report
	
	Academic year

	October
	Request input from all TTU education programs concerning previous year
	NCATE Coordinator & faculty/staff
	Report based on previous year improvements in respect to six NCATE standards.  

	 Mid-November 
	Draft report, circulate for faculty review
	NCATE Coordinator
	

	 January
	Submit to NCATE (usually due mid-February)
	NCATE Coordinator
	Copy stored at ncate.org, institutions, annual reports.  Need password from NCATE 

	
	
	
	

	October
	Legislative Budget Board (LBB) Report
	Certification Officer
	LBB (Legislative Budget Board)

	
	
	
	

	October 15
	ASEP Report
	Certification Officer
	Assessment System for Educator Preparation (ASEP)

	
	
	
	

	November
	US News and World Report
	Assoc. Dean for Grad. Educ. & A-Team
	Survey of Graduate Schools of Education

	
	
	
	

	January 
	AACTE PEDS Report (Parts A&B)
	Assessment Team
	PEDS (Professional Education Data System)

	
	
	
	

	January 
	Annual Faculty Reports
	Dept. Chairs and faculty
	

	
	
	
	

	January
	Certification Office Reports
	Certification Officer
	

	
	
	
	

	January


	Office of Student Teaching Report
	Director of Student Teaching
	Similar to Annual Certification Report but with focus on student teaching and clinical experiences 

	
	
	
	


	February
	Strategic Goals Annual Assessment
	
	Calendar year

	   February
	Seek input from program coordinators (PCs) & faculty
	Department Chairs
	Questions to PCs: Have fall semester student learning outcome data been recorded in TracDat?  Are program goals and activities aligned with state and professional standards?  What program improvements have occurred?  How has data informed these improvements and decision-making? 

	   Mid-March
	Assessment indicators due to Dean 

Related data due to Dean
	Department Chairs

Assessment Team (AT)
	

	   Mid-April
	Out for faculty/staff for review & input
	Assessment Team 
	

	   End-April
	Due in Provost’s office
	Dean and A-Team 
	Organize assessment indicators by objectives

	   August
	Discrepancy analysis between assessment indicators and objectives
	Assessment Team and Department Chairs
	General faculty assessment/goal setting retreat

	
	
	
	

	Mid-March
	Title II Report
	Certification Officer
	

	
	
	
	

	
	Program Assessment Plans
	
	

	
	
	
	

	Mid-March to Early April
	College Assessment Retreat
	COE Faculty & Staff Assessment Team
	Assess achievement of goals for current year and establish goals for upcoming year.  Review the Assessment System

	
	
	
	

	6-yr cycle


	Graduate School Report
	Assoc. Dean for Grad. Educ. & A-Team 
	

	
	
	
	

	Fall, 2013
	NCATE Accreditation
	
	 7-year cycle

	   Ongoing
	Data collection, analysis, use, archiving
	Assessment Team
	

	   6 month  before onsite
	Specialized Professional Association (SPA) reports due
	NCATE Coordinator & faculty/staff
	

	   2 month before onsite
	Institutional Report (IR) due
	NCATE Coordinator & faculty/staff
	

	   October
	Onsite visit
	All
	

	
	
	
	

	5-yr cycle


	SACS Accreditation
	University personnel & Assessment Team
	Next report due in 2011

	
	
	
	

	Pre and Post to program
	Diversity and Technology Surveys
	Agnello, Fehr, Tipton, & Capstone Instructors
	Each semester incoming students take the Pre-survey and graduating students take the Post-Survey.

	
	
	
	

	At End of Program
	Undergraduate and Graduate End-of-Program Surveys
	Capstone Instructors

Auto. Register for exam
	During Capstone Course (undergrad.) and Enrollment for Master’s Comprehensive Exam (graduates)

	
	
	
	

	As Needed
	Focus Groups
	Assessment Team
	Replace follow-up surveys to graduates and employers


Research Base to Support the Assessment System
The Educator Preparation Assessment System is supported by a broad body of research.  The need for program evaluation in higher education has been well-documented (Alkin, 2003; Alkin & Christie, 1999; Alkin & Taut, 2003; Astin, 1991; Banta, 1988, Crisp, 2004; Funk & Klomparens, 2006; Gaudet, Annulist, & Kmiec, 2008; Golde, Jones, Bueschel, & Walker, 2006; Gray & Diamond, 1989; Jennings, 1989; Reardon & Hartley, 2007).  In doing so, the authors document the importance of systematic program evaluation.  Although program improvement was the most frequently cited rationale for conducting program evaluation, other frequently mentioned reasons include (a) accountability required by accreditation bodies, (b) compliance with state departments of education, (c) information to make available to administrators, (d) information to make available to students (prospective and current), (e) identification of strengths and weaknesses, (f) curriculum changes and (g) the opportunity to have feedback from graduates of the program and the employers of the graduates of the program. 
Although total consensus does not exist regarding all aspects of program evaluation, researchers do agree on the importance of program evaluation (Cooksy, 2008; Durlak, 2008; Goudolf, 2008; Jacobs, Roberts & Vernberg, 2008; Jerry, 2005; Matsuba, Elder, Marleau & Petnucci, 2008).  Further, many researchers agree on the basic components.  For example, many suggest that the quality of a program must contain more than the perceptions of the faculty, Astramovich and Cocker (2007), Ewell (1997), Jerry (2005), Hansen (2004), and Luskey and Hayes (2001). They advocated that program evaluation must include information from the graduates of the program and the employers of the graduates.  Further, others concluded that effective program evaluation must not only include the systematic collection of data from students and graduates, but in addition, it must include data from other sources,  according to Engles and Wilborn (1984), Hayes & Paisley (2002), Loesch (2001), Osborne and House (1995) and Sayers, Carroll and Loesch (1996). 
In addition to the accepted value of program evaluation, the educator preparation programs at Texas Tech University have a mandate to conduct evaluations from the university itself, and to do so to support accreditation standards, including those from The National Council for Accreditation of Teacher Education (NCATE), The Southern Association of Colleges and Schools (SACS), The Council for Accreditation of Counseling and Related Programs (CACREP), The Association for the Education and Rehabilitation of the Blind and Visually Impaired, The Academy for Certification of Vision Rehabilitation and Education Professionals, from a variety of Specialized Professional Associations (SPAs) and from the university itself.  (Source: Counselor Education Faculty.) 
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