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As indicated by the title, the Educator Preparation Assessment System (EPAS) and 2008 Annual Assessment Report are two 
documents combined into one.  The assessment system is an overview of the principles guiding assessment in the College of 
Education (COE), with the goals to:  

Executive Summary and a Word of Introduction from the Assessment Team 

• support data-informed decision making throughout all aspects of the educator preparation enterprise, including monitoring 
candidate performance, managing and improving operations and programs, and acquiring and allocating resources; 

• support scholarship, teaching, and service endeavors; 
• support external relations efforts; 
• support development efforts; and 
• support the generation and archiving of documents, reports, and statistics. 

 
EPAS is supported by the college’s conceptual framework.  Other major components of the system include strategic goals with 
associated benchmarks; a directory of repositories where data and documents are organized, archived, and accessed; and a calendar of 
assessment activities, including schedules of when assessments occur, data utilized, and reports due.   
 
The second part of this document, the 2008 Annual Assessment Report, consists of data supporting strategic goals and benchmarks, 
and improvements that have resulted from data usage.  The Assessment Report is organized around the college’s seven strategic goals, 
with the associated data summarized as follows.   
 

• Over the past five years (fall 2004 to fall 2008), student enrollments have changed as follows: undergraduates increased by 
49% to 614; post-baccalaureates decreased 18% to 276; master’s increased 8% to 377; and doctorates increased 4% to 248.  
Summer graduate enrollments are always one of the highest in the university.  For example, during the first summer 2008, the 
college had 537 graduates enrolled, second only to the more numerous programs in Arts and Sciences with 604.  

Goal 1: Access and Diversity 
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• A major function of the College of Education (COE) is to recommend educator certification for students from across campus.  
In 2007-2008, 736 certificates were recommended—a five-year increase of 11%.  There was also an enrollment increase in 
some high-demand teaching fields such as bilingual/ESL and some areas of special education.  However, there were 
enrollment decreases in the mathematics and language other than English teaching fields.  Science fields remained relatively 
constant. 

• The ethnic diversity of candidates in the college is similar to that in the university and slightly above the national average.  
Over the past five years, the number of minority students in the college has increased 56% to 351, while at the same time the 
total COE enrollment increased 13% to 1516.  However, COE diversity is well below state and regional levels.  All ethnic 
groups demonstrate a high passing rate on the state licensure exams (2007 data): African American 100% (N = 11), Hispanic 
93% (78), Other 73% (9); and White 98% (523). 

• The five-year graduation rate for COE undergraduates was at the university average of 72%.  The graduate student five-year 
graduation rate was also 72%, below the university average of 76%.  There is a high retention rate for undergraduate and post-
baccalaureate students who start certification programs, with 96% completing.   

• The College of Education is a leader in the development of courses and programs delivered at a distance.  The college has 
shown a drastic increase in both courses and enrollments since the 2001-2002 year when data were first collected.  During the 
2007-08 year, the COE delivered 101 courses at a distance, with an enrollment of 3,071. 

• The college encourages access and diversity by financially supporting students.  In 2007-08, $173,041 was awarded to 116 
students in scholarships and fellowships.  This was a five-year 153% increase in monies and 123% increase in number of 
awardees.  In addition, 61 graduate assistants were supported in 2007-08 at $10,800 per 20 hours.  During that same period, 27 
doctoral and master’s students received from $300 to $500 stipends to present papers at professional conferences. 

 

• The College of Education recruits a high quality, diverse, and productive faculty.  Faculty members always rank first or second 
among all the traditional colleges on the university’s student evaluation question, “Overall this instructor was effective.”  All 
tenure-track faculty members have terminal doctoral degrees.  In 2007, the 59 tenure-track faculty members had 206 
publications and 246 presentations.  Twenty-one of them were awarded $2,234,165 in grants. 

Goal 2 Human Resources, Infrastructure and Accountability 

• COE faculty members are diverse, having 28% ethnic minorities in 2007.  Dean Santos began her tenure during the 2003-04 
academic year with a goal to increase faculty diversity.  From 2003-04 through 2008-09, there were 56 new faculty hires: 37 
(66%) women; 19 (34%) men; 4 African American; 10 Hispanic; 11 other; and 31 White.  This is a total of 45% (25) minority 
and 55% White.  Of the 56 new hires since 2003-04, 14 have resigned as of fall 2008.  Therefore, 42/56 (75%) have been 
retained.  There are similar patterns of data in respect to new staff hires.  From 2003-04 through 2008-09, there were 35 new 
staff hires: 29 (83%) women; 6 (17%) men; 2 African American; 7 Hispanic; 1 other; and 25 White.  This is a total of 29% 
(10) minority hires.   
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• In respect to work environment, the COE student/teaching ration for fall 2008 was 11.31, slightly below the university average 
of 13.89.  The workload per FTE (fall 2007) was 17.20, well above the university average of 11.00.  The COE graduate 
enrollment per FTE in fall 2007 was 15.03, almost double the next highest average and well above the university’s 4.84 
average. 

• There is a strong technology support (personnel, hardware, and software) in the COE for faculty, staff, and students.  An 
assessment system is well developed and implemented in the college to inform decision making. 

 
Goal 3 Initial Certification Teaching and Learning and

• The College of Education maintains quality degree and certification programs.  All undergraduate, post-baccalaureate, and 
graduate certification programs at Texas Tech University (TTU) are approved by the State of Texas and accredited (since 
1963) by the National Council for the Accreditation of Teacher Education (NCATE).  Only 10 of 69 teacher certification 
institutions in Texas are so recognized by NCATE.  COE courses have always ranked first or second among all TTU 
traditional colleges in respect to the university’s student evaluation question, “Overall this course was a valuable learning 
experience.”   

 Goal 4 Graduate and Advanced Certification Education 

• The college also maintains high levels of candidate academic and professional preparedness in respect to knowledge, skills, 
and dispositions, including those related to diversity and technology.  Candidate academic and professional preparedness are 
primarily assessed in two ways, both of which focus on program-level measures.  First are transition point assessments 
completed at admission and exit from programs, admission and exit from clinical experiences, and follow-up to programs.  
Second are assessments of student learning outcomes focusing knowledge, skills, and dispositions at the conclusion of a 
program.  The COE has 34 degree and certification programs, so it is impossible to summarize these assessments.  Rather, such 
details are found in the electronic version of this 2008 Assessment Report. 

 

• In 2002 the college refocused research productivity efforts by hiring a person to focus on grant proposal writing and gift 
solicitation, and by reorganizing the responsibilities of several other individuals.  Since the 2002 benchmark, there has been a 
dramatic increase in grants from $1,296,301 (13.25 grants) to $3,409,996 (22.79 grants) in 2008.  (It should be noted that the 
2008 data is as of 9/8/08, with the last quarter to yet be reported.)  Although not directly tied to research productivity, there has 
also been a drastic increase in private gifts, from $270,682 in 2002-03 to $1,734,586 in 2007-08.  In addition, there has been a 
commensurate increase in faculty scholarly productivity.  In 2007 faculty had 3.49 publications per FTE and 4.17 presentations 
per FTE. 

Goal 5 Research Productivity 

• Research in the College of Education is supported both by technology and personnel.  Every tenure-track faculty member has a 
graduate assistant (GA) assigned for 10 hours per week.  In addition, research activities are supported by a Research Lab, 
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which has eight workstations and is headed by a faculty member with research expertise.  An assortment of research-related 
software and workshops are available to faculty and graduate students. 

 

• The College of Education has extensive partnerships with public school and agency through numerous field placements.  For 
fall 2008, these placements afforded clinical experiences for 173 student teachers or teaching interns, almost 700 pre-student 
teaching candidates, and 75 graduate interns.  These individuals were placed in more than 65 independent school districts or 
agencies.  In addition, the COE had other collaborations with colleges across campus, community colleges, other universities, 
and a variety of education-related agencies.   

Goal 6 Engagement and Partnerships 

 

• The Office of Resource Development and Public Relations hosted, planned, implemented, and/or assisted with several dozen 
recognition and other events that fostered interactions with alumni, donors, community groups, and college/university 
personnel. The Office has also extensively utilized electronic and print media to promote the College of Education in a variety 
of ways.     

Goal 7 Recognition 

 
Several provisos should be noted in respect to the Assessment System/Annual Assessment Report.  First, a major function of the 
College of Education is to coordinate educator certification endeavors throughout the university.  Eight of the nine traditional colleges 
at Texas Tech University (TTU) and the Graduate School are in some manner involved with educator preparation.  Therefore, this 
document at times will reference data and activities that extend beyond the college to across the university.  However, most of this 
report will follow the organization of available data sets and will therefore focus on the College of Education.  

 
Second, this hardcopy of the Plan/Report has space limitations and therefore will sometimes use restricted examples or data.  
However, expanded data/examples are available in the electronic version of the report, and are accessed through numerous hyperlinks.  
These hyperlinks are denoted in the hard copy as blue, underlined wording.  The electronic report itself is available for online review 
at the College of Education homepage, http://www.educ.ttu.edu/.  Follow the quick links from “Assessment and Accreditation” to 
“Assessment System and 2008 Assessment Report.”    
 
Next, this report supports accreditation review processes, particularly those of the National Council for Accreditation of Teacher 
Education (NCATE) and the Southern Association of Colleges and Schools (SACS).  In deference to NCATE needs, some tables in 
the Assessment Report have been organized, formatted, and identified to conform to their requirements.  Even so, it should be 
emphasized that accreditation is not the major focus of assessment within the College of Education.  Rather the primary goal is to 

http://www.educ.ttu.edu/�
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inform decision making and to support the improvement of educator preparation within the college and throughout the university.  We 
believe that if we accomplish the primary goal well, then continued accreditation will naturally follow.   
 
Last, the Assessment Team values input.  In the past, we have requested faculty and staff involvement throughout numerous 
assessment activities.  Now, we extend an invitation for you to review this report and forward questions or thoughts for improvements 
to Larry Hovey, the Assessment Team chairperson, at larry.hovey@ttu.edu.  Also, you are always welcome to join us at our weekly 
meetings—bring your good ideas, good will, and good humor.  All are appreciated. 
 

The COE Assessment Team 
Mary Frances Agnello(Faculty)    Terri Beard (Administrative Assistant) 
Mary Fehr (Faculty)      Doug Hamman (Faculty) 
Shane Hammontree (Technology Unit Manager)  Larry Hovey (NCATE Coordinator) 
Jennifer Hughes (Planning & Assessment Analyst)   Peggy Johnson (Associate Dean for Teacher Education) 

 William Lan (Dept. Chairperson of EP&L)   Jana Packard (Coordinator of Field Experiences)  
 Doug Simpson (Assoc. Dean for Graduate Ed.)  Caryl Smith, (Special Assistant to the Dean) 

Walter Smith (Dept. Chairperson of C&I)   Natalie Sparks (Coordinator of Student Teaching) 
 Hannah Subburaj (Graduate Assistant)   Pam Tipton (TTU Certification Officer) 

 

mailto:larry.hovey@ttu.edu�
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Research Base to Support the Assessment System 

The Educator Preparation Assessment System is supported by a broad body of research.  The need for program evaluation in higher 
education has been well-documented (Alkin, 2003; Alkin & Christie, 1999; Alkin & Taut, 2003; Astin, 1991; Banta, 1988, Crisp, 
2004; Funk & Klomparens, 2006; Gaudet, Annulist, & Kmiec, 2008; Golde, Jones, Bueschel, & Walker, 2006; Gray & Diamond, 
1989; Jennings, 1989; Reardon & Hartley, 2007).  In doing so, the authors document the importance of systematic program evaluation.  
Although program improvement was the most frequently cited rationale for conducting program evaluation, other frequently 
mentioned reasons include (a) accountability required by accreditation bodies, (b) compliance with state departments of education, (c) 
information to make available to administrators, (d) information to make available to students (prospective and current), (e) 
identification of strengths and weaknesses, (f) curriculum changes and (g) the opportunity to have feedback from graduates of the 
program and the employers of the graduates of the program.  
 
Although total consensus does not exist regarding all aspects of program evaluation, researchers do agree on the importance of 
program evaluation (Cooksy, 2008; Durlak, 2008; Goudolf, 2008; Jacobs, Roberts & Vernberg, 2008; Jerry, 2005; Matsuba, Elder, 
Marleau & Petnucci, 2008).  Further, many researchers agree on the basic components.  For example, many suggest that the quality of 
a program must contain more than the perceptions of the faculty, Astramovich and Cocker (2007), Ewell (1997), Jerry (2005), Hansen 
(2004), and Luskey and Hayes (2001). They advocated that program evaluation must include information from the graduates of the 
program and the employers of the graduates.  Further, others concluded that effective program evaluation must not only include the 
systematic collection of data from students and graduates, but in addition, it must include data from other sources,  according to 
Engles and Wilborn (1984), Hayes & Paisley (2002), Loesch (2001), Osborne and House (1995) and Sayers, Carroll and Loesch 
(1996).  
 
In addition to the accepted value of program evaluation, the educator preparation programs at Texas Tech University have a mandate 
to conduct evaluations from the university itself, and to do so to support accreditation standards, including those from The National 
Council for Accreditation of Teacher Education (NCATE), The Southern Association of Colleges and Schools (SACS), The Council 
for Accreditation of Counseling and Related Programs (CACREP), The Association for the Education and Rehabilitation of the Blind 
and Visually Impaired, The Academy for Certification of Vision Rehabilitation and Education Professionals, from a variety of 
Specialized Professional Associations (SPAs) and from the university itself.  (Source: Counselor Education Faculty.)  
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The Educator Preparation Assessment System 
 Approved (12/06) and reaffirmed (9/07 & 2/09) by stakeholders 
 Approved (9/19/07) and reaffirmed (2/18/09) by the Teacher Education Council 
 
A conceptual framework provides the structural support for all educator preparation programs at Texas Tech University.  As defined 
by NCATE, a conceptual framework is, “An underlying structure in a professional education unit that gives conceptual meanings 
through an articulated rationale to the unit’s operation, and provides direction for programs, courses, teaching, candidate performance, 
faculty scholarship and service, and unit accountability.”   

 
An essential component of the conceptual framework is an assessment system.  The Educator Preparation Assessment System (EPAS) 
serves as the foundation for all of TTU’s educator preparation programs.  EPAS generates, organizes, and archives data to be used by 
faculty and staff to advance the college’s mission.  The assessment system has been developed over several years, and was reaffirmed 
by stakeholders and approved by the Teacher Education Council in September 2007.  

 
The goals of the Educator Preparation Assessment System are to: 

• support data-informed decision making throughout all aspects of the educator preparation enterprise, including monitoring 
candidate performance, managing and improving operations and programs, and acquiring and allocating resources; 

• support scholarship, teaching, and service endeavors; 
• support external relations efforts; 
• support development efforts; and 
• support the generation and archiving of documents, reports, and statistics. 

 
The Educator Preparation Assessment System is based on the following:  

• the needs of candidates, faculty, staff, and administrators; 
• the conceptual framework for educator preparation;  
• accreditation standards, specialized professional association (SPA) guidelines, and State of Texas educator proficiencies 

and content knowledge; and  
• strategic and program goals (program goals currently being moved to TracDat). 

 
EPAS assessments are aligned with the State of Texas Pedagogy and Professional Responsibilities (PPR) competencies and content 
knowledge.  These competencies are similar in intent and design to other state and national standards such as those from the Interstate 
New Teacher Assessment and Support Consortium (INTASC).  In addition, guidelines and standards from several organizations and 
projects were considered in the design of EPAS, such as the National Association of State Directors of Teacher Education and 

http://www.educ.ttu.edu/NCATE/cf/default.htm�
http://www.educ.ttu.edu/NCATE/framework/g.html�
http://www.educ.ttu.edu/NCATE/framework/j.html�
http://www.educ.ttu.edu/NCATE/framework/d.html�
http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp?width=1024&height=768�
http://techdata.irs.ttu.edu/stratreport/index.asp�
http://www.educ.ttu.edu/NCATE/framework/d.html�
http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp?width=1024&height=768�
http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp?width=1024&height=768�
http://www.sbec.state.tx.us/SBECOnline/standtest/edstancertfieldlevl.asp?width=1024&height=768�
http://www.ccsso.org/projects/Interstate_New_Teacher_Assessment_and_Support_Consortium/�
http://www.ccsso.org/projects/Interstate_New_Teacher_Assessment_and_Support_Consortium/�
http://www.ccsso.org/projects/Interstate_New_Teacher_Assessment_and_Support_Consortium/�
http://www.nasdtec.org/�
http://www.nasdtec.org/�


4 
 

Certification (NASDTEC); the National Educational Technology Standards (NETS); and the National Board for Professional 
Teaching Standards (NBPTS).   In particular, the Educator Preparation Assessment System is consistent with the National Council for 
Accreditation of Teacher Education’s (NCATE) Standard 2, Assessment System and Unit Evaluation, as well as guidelines provided 
by the Southern Association of Colleges and Schools (SACS). 
 
The Educator Preparation Assessment System focuses on the assessment of College of Education’s strategic goals, which are derived 
from Texas Tech University goals and aligned with NCATE standards and state specified competencies.  Embedded within the 
assessment of strategic goals are metrics that relate directly to accreditation standards.   
 
For example, NCATE standards require assessment of unit operations. 

Unit Operations: “Activities undertaken by the unit pertaining to governance, planning, budget, personnel, facilities, services 
and procedures such as advising and admission, and resources that support the unit’s mission in preparing candidates” 
(NCATE glossary).   

 
Such assessments of unit operations are found throughout the college’s strategic goals and benchmarks but most specifically in Goal 2. 

Goal 2 Human Resources, Infrastructure and Accountability: Increase and use resources to recruit and retain high quality and 
diverse faculty and staff, and to support an optimal work environment.  Strengthen mechanisms inside the college to conduct 
academic, student and administrative affairs effectively.  Maximize the appropriate use of technology in the delivery of COE 
programs and services.  Utilize an assessment system that supports accountability and promotes data-informed decision 
making. 

 
In addition, both NCATE and SACS emphasize program-level assessments, particularly the assessments of student learning outcomes.  
Faculty members in all degree and certification programs in the College of Education have completed Program Assessment Plans 
(PAPs) focused on assessing such outcomes.  NCATE standards also center on the assessment of candidates as they move through 
program transition points: admission to programs; admission to clinical experiences; exit from clinical experiences; exit from 
programs; and follow-up to programs.  These program-related assessments are found in Strategic Goals 3 (Initial Certification 
Teaching and Learning) and Goal 4 (Graduate and Advanced Certification Education), which are reviewed in detail in the Program-
level Assessments Section of this report.  
 
Finally, data generated by the Educator Preparation Assessment System are organized and archived in repositories, with an assessment 
calendar, listing a schedule of assessment activities.    

http://cnets.iste.org/�
http://www.nbpts.org/�
http://www.nbpts.org/�
http://www.nbpts.org/�
http://educfmk.educ.ttu.edu/NCATE/Alignment%20Goals%20and%20NCATE.docx�


5 
 

A Conceptual Framework for Educator Preparation at Texas Tech University 

 
Professional Educators Opening Doors to the Future 

(Approved by TTU Stakeholders, 7/18/05) 
 

Professional education programs at Texas Tech University, with associated assessments, are derived from a conceptual framework 
having two major data sources.  First are the knowledge bases of research findings; sound professional practice; Texas educator 
proficiencies and content knowledge; and Texas Essential Knowledge and Skills.  Second is the societal context, which includes the 
needs of society, schools, and students; accreditation standards; certification requirements; government initiatives, and guidelines from 
Specialized Professional Associations.   
 
Data from the knowledge bases and societal context are used to inform the development and continual revision of mission and vision 
statements.  Such data are also measured against, and made consistent with beliefs, ethics and values related to schools, learners, 
teaching, and scholarly inquiry.  
 
Reflections and actions in respect to missions, visions, beliefs, ethics and values result in the formation of goals and objectives, which 
in turn undergird programs that are focused on educator proficiencies, content knowledge, clinical experiences, issues of equity and 
diversity, and development and infusion of technology.  Program goals guide the preparation of graduates—individuals who become 
professional educators capable of demonstrating appropriate knowledge, skills and dispositions; integrating theory and practice; 
respecting and valuing all individuals; advocating academic excellence for all students; serving as change agents; and remaining life-
long learners.  
  
The framework is supported by an assessment system allowing informed decision-making through inquiry, assessment, feedback and 
follow-up.  The essence of the conceptual framework is captured with the overall theme, “Professional Educators Opening Doors to 
the Future.” 

 
The term professional educators, refers both to the professional education faculty and staff of Texas Tech University as well as to our 
graduates who become professional educators in their own right.  Our graduates are professional educators who demonstrate 
appropriate knowledge, skills and dispositions; integrate theory and practice; respect and value all individuals; and remain life-long 
learners.  
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It is essential to use opening doors to the future in a concrete manner to guide educator preparation at TTU.  One way to do so is to 
consider the knowledge, skills and dispositions that enable the doors to be opened.  We as Professional Educators at Texas Tech share 
knowledge, develop skills and model dispositions with our students enabling them to open doors to their futures.  In turn, our 
graduates, as professional educators, share knowledge, develop skills, and model dispositions with their students allowing those 
individuals to open doors to their futures.   

 
In addition, our work is guided as doors are metaphorically opened to a future where equity and diversity are commonplace and all 
individuals are respected and valued.  Both TTU educators and our graduates open doors by advocating academic excellence for all 
students, respecting and valuing all individuals, serving as change agents, and generally providing opportunities for all students to be 
successful.   
 
A visual representation of the conceptual framework follows.  An expanded visual representation, with hyperlinks for definition, 
clarification and elaboration, may be reviewed online in the electronic version of this report.   

http://www.educ.ttu.edu/Ncate/cf/default.php�
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College of Education Strategic Goals and Benchmarks 
 

The College of Education’s strategic goals (approved by COE Faculty 5/4/06) are an integral part of the Educator Preparation 
Assessment System and provide direction for efforts to achieve the college’s mission and vision.   
 

Mission Statement (Approved by COE faculty/staff, 5/04): The College of Education at Texas Tech University prepares 
professional educators and specialists for a diverse society.  Our comprehensive programs integrate scholarship, research, and 
practice in collaboration with individuals, communities, educational institutions, and agencies. 
 
Vision Statement (Approved by COE faculty/staff, 7/18/05): The vision of the College of Education is to strengthen the 
foundations of democracy and realize its benefits through excellence in research, teaching, and service. Our professional 
faculty and staff prepare lifelong learners to become competent, effective, and caring professionals who are able to address the 
educational challenges of a diverse society in a dynamically changing world.   

 
Benchmarks associated with each goal provide the foundation for assessing the attainment of strategic goals.  Following is an 
overview of COE goals and benchmarks.  Later, in the 2008 Assessment Report section, goals and benchmarks are supported with 
narrative and associated data sets.   The college’s strategic goals align with university ones, NCATE standards, and State of Texas 
competencies.  An alignment table may be viewed online.  Note that these strategic goals are those for the college.  However, similar 
goals with associated annual assessments are also developed for the two departments and the three centers in the college.  (Access to 
those strategic plans is possible by clicking on the hyperlinks in the electronic version of this report.) 
 

College of Education 
Strategic Goals and Benchmarks 

 
Goal 1 Access and Diversity: Recruit, retain, and graduate/certify a larger and more diverse candidate body.

• Benchmark 1.1:  Increase candidate enrollment, especially in high need teaching fields. 
   

• Benchmark 1.2:  Increase candidate diversity. 
• Benchmark 1.3: Increase the candidate retention and graduation/certification rates. 
• Benchmark 1.4: Increase the number of, and enrollment in, distance delivered courses.  
• Benchmark 1.5: Increase financial support for undergraduate and graduate candidates. 

 

http://educfmk.educ.ttu.edu/NCATE/Alignment%20Goals%20and%20NCATE.docx�
http://techdata.irs.ttu.edu/stratreport/index.asp�
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Goal 2 Human Resources, Infrastructure and Accountability: Increase and use resources to recruit and retain high quality and diverse 
faculty and staff, and to support an optimal work environment.  Strengthen mechanisms inside the college to conduct academic, 
student and administrative affairs effectively.  Maximize the appropriate use of technology in the delivery of COE programs and 
services.  Utilize an assessment system that supports accountability and promotes data-informed decision making. 

• Benchmark 2.1:  Recruit and retain a high quality, diverse, and productive faculty.  
• Benchmark 2.2:  Recruit and retain a high quality and diverse staff. 
• Benchmark 2.3: Increase the support for an optimal work environment for college personnel and candidates.  
• Benchmark 2.4: Strengthen mechanisms to effectively conduct academic, student, and administrative affairs.   
• Benchmark 2.5:  Maintain a high level of up-to-date and quality technology support throughout the college. 
• Benchmark 2.6:  Maintain a quality assessment system that supports accountability and data-informed decision making. 

 
Goal 3 Initial Certification Teaching and Learning: Provide state and nationally recognized initial teacher certification programs, 
which develop candidates who are academically and professionally prepared, technologically literate, and who can adapt instruction, 
service, and programs for diverse populations. 

• Benchmark 3.1:  Maintain quality degree and certification programs. 
• Benchmark 3.2: Maintain high levels of candidate academic and professional preparedness in respect to knowledge, skills, and 

dispositions, including those related to diversity and technology. 
 
Goal 4 Graduate and Advanced Certification Education: Enhance graduate degree and certification programs, which develop 
candidates who are academically and professionally prepared, technologically literate, and who can adapt instruction, service, and/or 
programs for diverse populations. 

• Benchmark 4.1:  Maintain quality degree and certification programs.  
• Benchmark 4.2:  Maintain high levels of candidate academic and professional preparedness in respect to knowledge, skills, and 

dispositions, including those related to diversity and technology.   
• Benchmark 4.3:  Increase graduate student scholarly productivity.    

 
Goal 5 Research Productivity: Increase research productivity and funding for all areas of inquiry within the college. 

• Benchmark 5.1:  Increase the level of external funding. 
• Benchmark 5.2:  Increase faculty scholarly productivity. 
• Benchmark 5.3:  Maintain a high level of technological and personnel support for research.   
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Goal 6 Engagement and Partnerships: Provide scholarly outreach opportunities and build strategic partnerships, alliances, and 
community outreach. 

• Benchmark 6.1:  Provide appropriate field experiences and clinical practice so that candidates develop and demonstrate 
appropriate knowledge, skills, and dispositions.  

• Benchmark 6.2:  Establish study abroad and service learning programs.   
• Benchmark 6.3:  Maintain a high level of partnerships and collaborations. 

 
Goal 7 Recognition: Develop a positive image for the College of Education and for educator preparation based on the college’s 
activities and achievements.  

• Benchmark 7.1:  Maintain a high level of mixed media usage, such as data, publications and websites to promote a positive 
image. 

• Benchmark 7.2:  Maintain a high level of interactions with alumni, donors, community groups, and college/university 
personnel to promote a positive image. 

• Benchmark 7.3:  Maintain a high level of activities that recognize college, university and community personnel to promote a 
positive image. 
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Data and Document Repositories 
 

Following is a listing of repositories where data for the Educator Preparation Assessment System are stored, organized, and 
manipulated.  By spring 2009, TTU’s new software, TracDat, should allow more efficient storage and manipulation of data. 
 
College of Education 

• File Index of Certification Student Records (Accessed through the Certification Office, Donna Perry, and Pam Tipton) 
o The index includes a variety of data about certification students including contact information, test scores, program and 

program status.  This data is the basis for the Annual Certification Report, which includes longitudinal certification data 
by program, ethnicity, and gender; program completer data; admission data; and certification test data. 

• File Index of Graduate Student Records (Accessed through the COE Graduate Office, Patsy Mountz and Esther Lucey) 
o The index includes a variety of data about graduate students including contact information, degree/major/concentration, 

advisor/committee, program status, and GRE.  Another data set includes master’s comprehensive exam pass/fail by 
program. 

• File Index of Faculty Vitae (Accessed by anyone) 
o An archive of current faculty vitae.  

• File Index of Course Syllabi (Accessed by anyone) 
o An archive of current and previous semester course syllabi. 

• File Index of Program Assessment Plans (Accessed by anyone) 
o Description of program purposes, student learning outcomes and associated assessments for each of the 20 plus degree 

and certification programs. 
• Annual Faculty Reports (Accessed through the Department Chairpersons) 

o This repository to be searched by the categories within the annual reports, such as publications, presentations, and 
service activities.  This repository is being replaced as of 2009 with Digital Measures software provided by the 
university. 

• File Index of Meeting Minutes (Accessed through Terri Beard) 
o This is an archive of meeting minutes from both standing and ad hoc committees. 

• File Index of Education Documents (Accessed through Larry Hovey) 
o Numerous past e-mails and other documents are organized and may be searched for by college strategic goals and 

NCATE standards. 
• The College of Education Data Repository (being developed, Accessed through Shane Hammontree) 

o This repository will link to all other repositories and will hold documents not stored in the other repositories. 
 

http://www.digitalmeasures.com/activity_insight/index.html�
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Texas Tech University 
• Banner is a university-wide computer system implemented to help standardize policies and procedures, including information 

access and management for students, faculty, and administrators.  It is particularly important to the COE as a repository of 
student data, which allows the generation of a variety of reports.  The system is available to all students, faculty, staff, and 
administrator who have been trained in its usage. 

• Institutional Research and Information Management (IRIM) Repository the University’s Data Warehouse (Accessed by all 
individuals with some portions protected by an e-Raider account) 

o Data available at university, college, department, and major levels including enrollment, course inventories, degree 
programs, and faculty.  Of particular interest is the Data Warehouse that includes a range of data about students, 
courses, instructors, and financial accounting.   

• Annual Assessment Reports of Strategic Goals (Archived reports accessed by all individuals, with current reports available 
through department chairpersons or Larry Hovey) 

o Strategic plans and annual assessments of associated strategic goals available at the college, department, and center 
levels.  Assessment Reports include Section 1, Goals and Accomplishments; Section 2, Universal Quantitative Data 
(provided by the university); Section 3a, Quantitative Data (populated by the college); Section 3b, Qualitative 
Information (provided by the college); and Section 4, Strategic Planning Update.  

• Resources of the TTU Library such as Ebsco’s Education Research Complete index. 
• TracDat is a commercial software product capable of managing the assessment processes at the university, college, department 

and program level, with the ability to generate a variety of reports at each level.  It may be accessed by department 
chairpersons, program coordinators, and Assessment Team members once passwords are assigned. 
 

State of Texas  
• The Texas Education Agency Data Repository (Accessed by anyone)  Some data sets include: 

o the Texas Education Directory (Ask TED) including a variety of data and reports about Texas schools and Regional 
Service Centers; 

o the Academic Excellence Indicator System (AEIS) including student performance, attendance rates, dropout rates, 
SAT/ACT test results; and  

o Public Education Information Management System (PEIMS) including demographic, academic performance, 
personnel, financial, and organizational data. 

• The State Board of Educator Certification (SBEC—Accessed by anyone) Use the Reports, Data & Research quick link to 
access such data sets as: 

o Data about Pre-K through college students and Pre-K through high school educators 
o Data within a variety of studies 

http://www.depts.ttu.edu/afism/banner/projectdocs/�
http://www.irs.ttu.edu/�
http://techdata.irs.ttu.edu/stratreport/index.asp�
http://library.ttu.edu/ul/�
http://web.ebscohost.com/ehost/search?vid=1&hid=17&sid=c6504cc2-d8bc-419a-a82b-ad6bb23fe29a%40sessionmgr7�
http://www.nuventive.com/products_tracdat.html�
http://www.tea.state.tx.us/data.html�
http://mansfield.tea.state.tx.us/TEA.AskTED.Web/Forms/Home.aspx�
http://www.tea.state.tx.us/perfreport/aeis/�
http://www.tea.state.tx.us/peims/�
http://www.sbec.state.tx.us/SBECOnline/default.asp�
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o Data within general certification reports, SBEC production reports, and Test Pass Rates. 
o Service Centers 

• The Higher Education Accountability System (Accessed by anyone) Tracks performance of higher education institutions 
against the state’s higher education plan, Closing the Gaps by 2015.  Focus is on target areas of participation, success, 
excellence, and research. 

 
National 

• Professional Education Data System (PEDS) maintained by the American Association of Colleges for Teacher Education 
(AACTE).  This is an extensive student and faculty in education data base from over 600 colleges and universities in the 
nation.  The system is not for current data, with data availability and analysis tending to be two to three years delayed.  
(Accessed by the Assessment Team Chairperson.)    

http://www.txhighereddata.org/Interactive/Accountability/�
http://www.aacte.org/index.php?/Professional-Education-Data-System-PEDS/�
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Assessment Calendar   
 

SCHEDULE ACTIVITY/REPORTS INDIVIDUAL(S) 
RESPONSIBLE 

NOTES 

    
Ongoing  Regular Assessment Activities Assessment Team  
   Weekly Assessment Team meeting   
   Monthly Assessment Alert sent out  Data to consider, reminders, and minutes of meetings 
   Ongoing Data collection, updating, distribution, 

utilization, and documentation 
  

    
 NCATE Part C Report  Academic year 
October Request input from all TTU education programs 

concerning previous year 
NCATE Coordinator & 
faculty/staff 

Report based on previous year improvements in respect to six 
NCATE standards.   

 Mid-November  Draft report, circulate for faculty review NCATE Coordinator  
 January Submit to NCATE (usually due mid-February) NCATE Coordinator Copy stored at ncate.org, institutions, annual reports.  Need 

password from NCATE  
    
October LBB Report Certification Officer LBB (Legislative Budget Board) 
    
October 15 ASEP Report Certification Officer Assessment System for Educator Preparation  
    
November US News and World Report Assoc. Dean for Grad. 

Educ. & A-Team 
Survey of Graduate Schools of Education 

    
January  AACTE PEDS Report (Parts A&B) Assessment Team PEDS (Professional Education Data System) 
    
January  Annual Faculty Reports Dept. Chairs and faculty  
    
January Certification Office Reports Certification Officer  
    
January 
 

Office of Student Teaching Report Director of Student 
Teaching 

Similar to Annual Certification Report but with focus on student 
teaching and clinical experiences  

    
February Strategic Goals Annual Assessment  Calendar year 
   February Seek input from program coordinators (PCs) & 

faculty 
Department Chairs Questions to PCs: Have fall semester student learning outcome 

data been recorded in TracDat?  Are program goals and 
activities aligned with state and professional standards?  What 
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SCHEDULE ACTIVITY/REPORTS INDIVIDUAL(S) 
RESPONSIBLE 

NOTES 

program improvements have occurred?  How has data informed 
these improvements and decision-making?  

   Mid-March Assessment indicators due to Dean  
Related data due to Dean 

Department Chairs 
Assessment Team (AT) 

 

   Mid-April Out for faculty/staff for review & input Assessment Team   
   End-April Due in Provost’s office Dean and A-Team  Organize assessment indicators by objectives 
   August Discrepancy analysis between assessment 

indicators and objectives 
Assessment Team and 
Department Chairs 

General faculty assessment/goal setting retreat 

    
Mid-March Title II Report Certification Officer  
    
 Program Assessment Plans   
    
Mid-March to 
Early April 

College Assessment Retreat COE Faculty & Staff 
Assessment Team 

Assess achievement of goals for current year and establish goals 
for upcoming year.  Review the Assessment System 

    
6-yr cycle 
 

Graduate School Report Assoc. Dean for Grad. 
Educ. & A-Team  

 

    
Fall, 2013 NCATE Accreditation   7-year cycle 
   Ongoing Data collection, use, archiving Assessment Team  
   6 month  
before onsite 

SPA reports due NCATE Coordinator & 
faculty/staff 

Specialized Professional Associations 

   2 month 
before onsite 

IR due NCATE Coordinator & 
faculty/staff 

Institutional Report 

   October Onsite visit All  
    
5-yr cycle 
 

SACS Accreditation University personnel & 
Assessment Team 

Next report due in 2011 

    
Pre and Post to 
program 

Diversity and Technology Surveys Agnello, Fehr, Tipton, & 
Capstone Instructors 

Each semester incoming students take the Pre-survey and 
graduating students take the Post-Survey. 

    
At End of 
Program 

Undergraduate and Graduate End-of-
Program Surveys 

Capstone Instructors 
Auto. Register for exam 

During Capstone Course (undergrad.) and Enrollment for 
Master’s Comprehensive Exam (graduates) 

    
As Needed Focus Groups Assessment Team Replace follow-up surveys to graduates and employers 
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NCATE Standards and the COE Assessment System 
 
The college’s strategic goals are a major focal point for the Educator Preparation Assessment System.  However, the assessment 
system is also greatly influenced by NCATE’s Standard 2, the Assessment System and Unit Evaluation.  Therefore it is appropriate 
that this section of the Assessment System consider NCATE guidelines by considering the following series of questions that are used 
to develop the Institutional Report (IR).  The complete assessment section of the IR may be viewed online.   
 

STANDARD 2:   ASSESSMENT SYSTEM AND UNIT EVALUATION 
The unit has an assessment system that collects and analyzes data on the applicant qualifications, candidate and graduate performance, and 
unit operations to evaluate and improve the performance of candidates, the unit, and its programs. 
 
2a.  Assessment System  

1. How is the unit assessment system evaluated and continuously improved? Who is involved, and how?  
2. What key assessments are used to monitor candidate performance at the transition points?  
3. How does the unit ensure that the assessment system collects information on candidate proficiencies outlined in the unit’s 

conceptual framework, state standards, and professional standards?  
4. How does the unit ensure its assessment procedures are fair, accurate, consistent, and free of bias?  
5. What assessments and evaluations are used to manage and improve the operations and programs of the unit? 

2b.  Data Collection, Analysis, and Evaluation 
1. What are the processes and timelines used by the unit to collect, compile, aggregate, summarize, and analyze data on candidate  

performance, unit operations, and program quality?  
• How are the data collected? 
• How often are the data summarized and analyzed?  
• Whose responsibility is it to summarize and analyze the data? (Dean, assistant dean, data coordinator, etc.) 
• In what formats are the data summarized and analyzed? (Reports, tables, chartes, graphs, etc.)  
• What information technologies are used to maintain the unit’s assessment system? 

2. How does the unit maintain records of formal candidate complaints and their resolutions?  Dept chairs handle grade appeals 
 and any complaints about instructors.  Candidate complaints about student teaching come to the Certification Officer.  Are 
files maintained? 

2c.  Use of Data for Program Improvement 
1.  What are assessment data indicating about candidate performance on the main campus, at off-campus sites, and in distance 

learning programs?  
2. How are data regularly used by candidates and faculty to improve their performance? 

http://educfmk.educ.ttu.edu/NCATE/Focused%20IR%20Draft%201%20Standard%202.doc�
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3.  How are data used to discuss or initiate program or unit changes on a regular basis?  
4.  What data-driven changes have occurred over the past three years? 
5.  How are assessment data shared with candidates, faculty, and other stakeholders?  
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Assessment of Strategic Goals 
Goal 1 Access and Diversity 

Recruit, retain and graduate/certify a larger and more diverse candidate body.   
 
Goal 1 Summary:  
 
Over the past five years (fall 2004 to fall 2008) student enrollments have changed as follows: undergraduates increased by 49% to 
614; post-baccalaureates decreased 18% to 276; masters increased 8% to 377; and doctorates increased 4% to 248.  Summer graduate 
enrollments are always one of the highest in the university.  For example, during the first summer 2008 the college had 537 graduates 
enrolled, second only to the more numerous programs in Arts and Sciences with 604.  
 
A major function of the College of Education is to recommend educator certification (state licensure) for students from across campus.  
In 2007-2008, 736 certificates were recommended—a five-year increase of 11%.  There was also an enrollment increase in some high 
demand teaching fields such as bilingual/ESL and some areas of special education.  However, there were enrollment decreases in the 
mathematics and language other than English teaching fields.  Science fields remained relatively constant. 
 
The ethnic diversity of candidates in the college is mostly similar to that in the university and slightly above the national average.  
Over the past five years, the number of minority students in the college has increased 56% to 351, while at the same time the total 
COE enrollment increased 13% to 1516.  However, COE diversity is well below state and regional levels.  All ethnic groups 
demonstrate a high pass rate on the state licensure exams (2007 data): African American 100% (N = 11), Hispanic 93% (78), Other 
73% (9); and White 98% (523). 
 
The five-year graduation rate for COE undergraduates was at the university average of 72%.  The graduate student five-year 
graduation rate was also 72%, below the university average of 76%.  There is a high retention rate for undergraduate and post-
baccalaureate students who start certification programs, with 96% completing.   
 
The College of Education is a leader in the development of courses and programs delivered at a distance.  The college has shown a 
drastic increase in both courses and enrollments since the 2001-2002 year when data were first collected.  During the 2007-08 year, 
the COE delivered 101 courses at a distance, with an enrollment of 3,071. 
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The college encourages access and diversity by financially supporting students.  In 2007-08, $173,041 was awarded to 116 students in 
scholarships and fellowships.  This was a five-year 153% increase in monies and 123% increase in number of awardees.  In addition, 
61 graduate assistants were supported in 2007-08 at $10,800 for 20 hours per week.  During that same period, 27 doctoral and 
master’s students received from $300 to $500 stipends to present papers at professional conferences. 
 
Benchmark 1.1:  Increase candidate enrollment, especially in high-need teaching fields. 
 
Fall 2004 through fall 2008 enrollments indicate some interesting patterns: undergraduate programs increased by 49% over the five 
years; post-baccalaureate programs showed an 18% decrease; and both the master’s and doctoral programs increased slightly.  
Enrollment details by program and levels are found online.  
 

College of Education 
Overall Enrollment1 

Program Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 5 Yr % 
Change 

       
Undergraduate       
     C&I Totals 415 421 435 515 614 49% 
     COE Totals 415 421 435 515 614 49% 
       
Post-baccalaureate       
     COE Totals 337 353 289 260 276 -18% 
       
Masters       
     C&I Totals 81 87 99 85 93 15% 
     EP&L Totals 267 257 250 263 284 6% 
     COE Totals 348 344 349 349 377 8% 
       
Doctoral       
     C&I Totals 53 59 67 75 69 30% 
     EP&L Totals 185 190 199 203 179 -3% 
     COE Totals 238 249 266 278 248 4% 

1 TTU Data Warehouse, includes full and part-time candidates 

http://educfmk.educ.ttu.edu/NCATE/Enrollment%20Patterns%20COE%20by%20level.docx�
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The College of Education has extremely high summer session enrollments, with the summertime master’s, and total graduate 
enrollments, second highest in the university. 
 

TTU Enrollments First Summer 20081 
College Undergraduate Masters Doctoral Other 

Graduate 
Graduate 
Total 

Grand 
Total 

Agriculture 290 114 72 4 190 480 
Architecture 163 43 4  47 210 
Arts and Sciences 2270 231 373  604 2874 
Business 1180 285 21  306 1486 
Education 135 259 150 128 537 672 
     C&I 135 88 45 128 261 396 
     EP&L 0 171 105 0 276 276 
Engineering 813 211 146  357 1170 
Graduate School 0 41 18 66 125 125 
Human Sciences 1037 76 93 3 172 1209 
Interdisciplinary 0 17 0  17 17 
Mass Communication 428 14 8  22 450 
Visual & Performing 
Arts 216 62 52  114 330 

Other 12 0 0   12 
Total 6544 1353 937 201 2491 9035 

1

Fall 2007 enrollments (2008 data not currently available) in the 

 TTU Data Warehouse, includes full and part-time candidates 
 
 

top ten majors for the university indicate: 
• the COE undergraduate Multidisciplinary Studies major ranks tenth in the university with 465 enrollees; 
• Special Education and Counselor Education master’s programs rank seventh and ninth in the university; and 
• the Curriculum and Instruction doctoral program is number one with 75 enrollees, with the Higher Education doctoral program 

ranking fifth. 
 

http://educfmk.educ.ttu.edu/NCATE/Majors%20tops%20in%20TTU.doc�
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The Certification Office recommended the issuance of 736 certificates for the 2007-08 year.  This represents an increase from 722 the 
previous year.    
 

Certificates Issued 1 
Certificate 2 2001-2002 2002-2003 2003-2004 2004-2005 2005-2006 2006-2007 2007-2008 

Standard Initial Teaching 538 3 621 544 539 641 625 596 
Professional 34 12 * * * * * 
Standard Professional  41 58 60 63 69 62 
Standard Temporary 4 * * * * * * 
Probationary 33 18 61 51 43 23 68 
Probationary Extension 0 4 1 5 3 5 4 
Professional Probationary 1 0 0 2 2 0 6 
Total 610 696 664 657 752 722 736 

1 2006-07 Certification Report 
2 Some candidates received multiple certificates during one year.  Individuals receiving more than one certificate are included in each category. 

 3 Initial teaching certificates include both undergraduate and post-baccalaureate 
* SBEC no longer issues these certificates. 
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Certification enrollment data may also be disaggregated further as in the following table. 
 

Certification Student Enrollments 1 
(Undergraduate and Post-baccalaureate) 2, 3 & 4 

Certificate Description Fall 2005 Fall 2006 Fall 2007 Fall 2008 

Elementary Initial  536 
(350, 186) 

576 
(410, 166) 

504 
(386, 118) 

532 
(418,114) 

Middle Level Initial 201 
(164, 37) 

197 
(164, 33) 

155 
(125, 30) 

150 
(139,11) 

Secondary Initial 473 
(282, 191) 

282 
(173, 109) 

301 
(182, 119) 

270 
(185, 85) 

All Level Initial 182 
(44, 138) 

350 
(217, 133) 

381 
(234, 147) 

328 
(216,112) 

Supplemental 36 
(13,23) 

56 
(43, 13) 

52 
(44, 8) 

122 
(99, 23) 

Professional 94 115 95 118 

Total Certification Areas 1566 
(870, 696) 

1454 
(895 , 559) 

1417 
(839, 578) 

1520 
(1057, 463) 

   1 From the Certification Office 
   2 Numerals in parentheses are undergraduate and post-baccalaureate enrollments 
   3 The undergraduate data represent students enrolled teacher education programs (juniors and seniors)  

 4

More specific enrollment data (2005-08) for 

 Some data are duplicated when students seek more than one certificate (e.g., a student is working 
 on both an initial and supplemental certificate simultaneously) 

 
certification areas (principal, music, educational diagnostician), and by final TExES 

(licensure exam) pass rates, are available for online review.   

http://educfmk.educ.ttu.edu/NCATE/Cert%20enrollments%20by%20teaching%20fields%2005-08.docx�
http://educfmk.educ.ttu.edu/NCATE/ASEP%20Final%20Pass%20Rates%20by%20Cert%20Area%2004-07%202.doc�
http://educfmk.educ.ttu.edu/NCATE/ASEP%20Final%20Pass%20Rates%20by%20Cert%20Area%2004-07%202.doc�
http://educfmk.educ.ttu.edu/NCATE/ASEP%20Final%20Pass%20Rates%20by%20Cert%20Area%2004-07%202.doc�
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Faculty members work to increase candidate enrollment in high need teaching fields, which generally include bilingual, ESL (English 
as a Second Language), mathematics, science, language other than English (LOTE), and special education.  The following table 
indicates enrollment patterns in these areas. 
 

Candidate Enrollment in High Demand 
Teaching Fields 1&2  

Teaching Field Fall 2005 
Total (U, PB) 3 

Fall 2006 
Total (U, PB) 

Fall 2007 
Total (U, PB) 

Fall 2008 
Total (U, PB) 

Bilingual/ESL 56 76 71 134 
     Bilingual Generalist EC-4 (Spanish) 20 (13, 7) 20 (17 , 3) 19 (15, 4) 12 (12, 0) 
     Bilingual Supplemental (Spanish) 10 (2, 8) 6 (1 , 5) 6 (2, 4) 3 (2, 1) 
     English as a Second Language 26 (11, 15) 50 (42, 8) 46 (42, 4) 119 (97, 22) 
Language Other Than English 41 17 21 15 
     French (Secondary) 5 (1, 4) 1 (1 , 0) 2 (1, 1) 1 ( 0, 1) 
     German (Secondary) 1 (0, 1) 1 (0, 1) 1 (0, 1) 0 
     Latin (Secondary) 3 (1, 2) 0 0 0 
     Spanish (Secondary) 32 (13, 19) 15 (7 , 8) 18 (7, 11) 14 (9, 5) 
Mathematics 133 116 100 97 
     Mathematics (Middle) 31 (27, 4) 19 (12 , 7) 13 (6, 7) 23 (19, 4) 
     Mathematics (Secondary) 54 (29, 25) 31 (12 , 19) 37 (22, 15) 30 (21, 9) 
     Mathematics/Physics (Secondary) NA 4 NA 5 1 (0, 1) 1 (1, 0) 
     Mathematics/Science (Middle) 48 (43, 5) 4 66 (62 , 4) 49 ( 43, 6) 43 (43, 0) 
Science 95 100 85 81 
     Life Sciences (Secondary) 15 (2, 13) 14 (1 , 13) 8 (0, 8) 8 (0, 8) 
     Physical Science (Secondary) 3 (1, 2) 0 1 (0, 1) 1 (0, 1) 
     Science (Middle) 9 (6, 3) 7 (5 , 2) 6 (5,1) 8 (6, 2) 
      Science Composite (Secondary) 20 (15, 5) 13 (10 , 3) 20 (12, 8) 20 (17, 3) 
     Mathematics/Physics (Secondary) NA 4 NA 1 (0, 1) 1 (1, 0) 
     Mathematics/Science (Middle) 48 (43, 5) 4 66 (62 , 4) 49 ( 43, 6) 43 (43, 0) 
Special Education 180 157 194 202 
     Deaf Education 1 (0, 1) 23 (0 , 23) 31 (0, 31) 23 (0, 23) 
     Educational Diagnostician 16 (0, 16) 24 (0 , 24) 35 (0, 35) 38 (0, 38) 
     Orientation and Mobility (national cert) NA 15 (0 , 15) 17 (0, 17) 14 (0, 14) 
     Special Education 79 (42, 37) 64 (40 , 24) 55 (37, 18) 67 (61, 6) 
     Visually Impaired 84 (0, 84) 31 (0 , 31) 56 (0, 56) 60 (0, 60) 

  1 Data from the Certification Office   2 Note: Some candidates are active in more than one program 
  3 U: Undergraduate  PB: Post-baccalaureate  4 Double counted as both mathematics and science 
  5 NA: Data Not Available 
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Semester credit hours generated provide another measure of enrollment by including individuals from other colleges taking courses in 
the COE. 

 
College of Education Semester Credit Hours 1 

Department Fall 
2003 

Fall 
2004 

Fall 
2005 

Fall 
2006 

Fall 
2007 

Fall 
2008 

Undergraduate       
C&I 5468 5942 5838 6781 6694 6282 
EP&L 5917 5941 6280 5664 5474 5475 
COE Total 11385 11883 12118 12445 12168 11757 
TTU Total 316978 317362 314032 316072 318535 313644 
COE/TTU 3.59% 3.74% 3.86% 3.94% 3.81% 3.75% 
       
Graduate       
C&I 1594 1844 2083 1891 1556 1615 
EP&L 3762 4109 3982 4001 3859 3973 
COE Total 5356 5953 6065 5892 5415 5588 
TTU Total 42885 43113 43899 44805 44668 45007 
COE /TTU 12.49% 13.81% 13.82% 13.15% 12.12% 12.42% 

1 TTU Data Warehouse     
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Benchmark 1.2:  Increase candidate diversity. 
 
For fall 2008, student enrollment in the college (all levels) consisted of 23% ethnic minorities and 79% females.  As indicated in the 
tables below, the college compares reasonably well with the university in most demographic categories.   
 

COE and TTU Candidate Demographics 
Number (Percentage) 

Fall 20081   

Ethnicity 
Gender 2 

COE 
Undergrad. 

TTU 
Undergrad. 

COE Other 
Graduate 
 (PostBac) 

TTU 
Other 
Graduate 

COE 
Masters 

TTU 
Masters 

COE 
Doctoral  

TTU 
Doctoral 

COE  
Total  TTU 

Total 

Black 12 
(1.95%) 

998          
(4.32%) 

19 
(6.88%) 

34 
(7.1%) 

17 
(4.50%) 

65 
(2.50%) 

11 
(4.43%) 

43 
(2.83%) 

59 
(3.89%) 

1,165 
(4.10%) 

Hispanic 112 
(18.24%) 

3,195        
(13.83%) 

50 
(18.11%) 

65 
(13.57%) 

46 
(12.17%) 

213 
(8.16%) 

31 
(12.5%) 

96 
(6.33%) 

239 
(15.76%) 

3,368 
(11.85%) 

Other Minority 8 
(1.30%) 

1,088       
(4.71%) 

2 
(0.72%) 

29 
(6.05%) 

13 
(3.44%) 

575 
(22.04%) 

30 
(12.1%) 

509 
(33.57%) 

53 
(3.50%) 

2,232 
(7.85%) 

White 475 
(77.36%) 

17,676     
(76.50%) 

195 
(70.65%) 

320 
(66.80) 

285 
(75.40%) 

1,611 
(61.75%) 

157 
(63.30%) 

789 
(52.04%) 

1,112 
(73.35%) 

20,882 
(73.47%) 

Unknown 7 
(1.14%) 

150           
(0.65%) 

10 
(3.62%) 

31 
(6.47%) 

17 
(4.50%) 

145 
(5.55%) 

19 
(7.66%) 

145 
(9.57%) 

53 
(3.50%) 

475 
(1.67%) 

Male 99 
(16.12%) 

12,901     
(55.83%) 

52 
(18.84%) 

152 
(31.73%) 

83 
(21.96%) 

1,417 
(54.31%) 

85 
(34.27%) 

319 
(21.04%) 

319 
(21.04%) 

15,700 
(55.24%) 

Female 515 
(83.88%) 

10,206     
(44.16%) 

224 
(81.16%) 

327 
(68.27%) 

295 
(78.04%) 

1,192 
(45.69%) 

163 
(65.72%) 

1,197 
(78.96%) 

1,197 
(78.96%) 

12,722 
(44.76%) 

Total 614 23,107 276 479 378 2,609 248 1,516 1,516 28,422 
1 TTU Data Warehouse and COE File Index 
2  unknown genders were proportionally assigned to a gender for statistical purposes 
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It is also useful to consider educator preparation candidate and EC-12 student demographics.  Although the COE’s minority 
populations are lower than both the region and state, the college has developed a variety of initiatives to close the gaps.  Details of 
these programs are discussed in the “Data-Informed Improvements” section of this report. 
 

Candidate and EC-12 Student Demographics, Fall 2008 1 
(NCATE Table 9) 

Ethnicity TTU Candidates in 
Initial Teacher 

Preparation Programs 

TTU Candidates 
in Advanced 

Preparation Programs 

 
All Students at TTU 

EC-12 Students 
Education 

Region 17 2 

EC-12 Students 
State of Texas 2 

n  % n  % n  % % % 
American Indian or 
Alaska Native 

7 
0.60% 

1 
0.55% 

200 0.70% 0.3% 0.4% 

Asian , Native Hawaiian 
or Other Pacific Islander 

11 
0.94% 

1 
0.55% 

841 2.96% 1.0% 4.0% 

Black or African 
American 

39 
3.32% 

6 
3.31% 

1165 4.10% 7.0% 13.3% 

Hispanic or Latino 169 14.40% 28 15.47% 3668 12.91% 42.7% 35.8% 
White 925 78.79% 137 75.69% 20882. 73.47% 49.1% 45.5% 
Two or more races NA NA 3 NA NA NA NA NA NA 
Race/ethnicity unknown 23 1.96% 8 4.42% 1666 5.86% 0.0% 1.0% 
Total 1174 100.01% 181 99.99% 28422 100% 100.1% 100% 
         
Female 936 79.73% 155 85.64% 12700 44.68% NA NA 
Male 238 20.27% 26 14.36% 15675 55.15% NA NA 
Total  1174 100% 181 100% 28422 99.83% NA NA 

1 Candidate data from Certification Office Index File, TTU data from IRIM Data Warehouse,  
EC-12 data from the state’s Academic Excellence Indicator System 

  2 Graduating seniors only in EC-12 settings (Class of 2007) 
  3 NA: Data Not Available 

The COE at Texas Tech University is similar to national demographics as indicated by data from the American Association of 
Colleges for Teacher Education’s (AACTE) Professional Education Data System (PEDS).  In fall 2005 (the latest PEDS data), 478 
four-year education units reported student populations of 79.3% white, 16.9% minority, and 3.8% unknown.  For the same time 
period, the COE reported 82.0% white and 17.3% minority.   
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Over a five-year period (fall 2004 to fall 2008) there is a positive trend in diversifying the candidate population as indicated in the 
following table.  These trends include increased enrollment of minority candidates at all levels, including doctoral students (72 in 2008 
up from 62 in 2004), master’s candidates (76 up from 67 in 2004), and 132 undergraduate students (up from 65 in 2004).  More 
detailed data of ethnicity, by department and level, is found online.   
 

COE Student Ethnicity1  
Fall African 

American 
Hispanic Other2 White Unknown Minority Total3 COE Total 

2008 59 (55%) 239 (77%) 4 53 (2%) 1112 (5%) 53 351 (56%) 1516 (13%) 
2007 64  191  51  1026  70 306  1402  
2006 54 185 48 991 62 287 1340 
2005 38 166 52 1057 56 256 1369 
2004 38 135 52 1058 46 225 1340 

1 TTU Data Warehouse 
2 Other includes American Indian, Asian, and Non-resident Alien.   
3Minority total includes African American, Hispanic, and Other categories.   
4Five year percent change from fall 2004 to fall 2008 
 

Each year the State’s Assessment System of Educator Preparation (ASEP) develops data on the application, acceptance, and retention 
of candidates.  These data generally indicate that teacher certification candidates, across all demographic groups, are treated fairly and 
consistently as they progress through various program transition points.   

 
Certification Candidates 

Applied/Accepted/Retained in a Program, 2007-2008 
Undergraduate and Post-baccalaureate Combined 1 

 
Gender/Ethnicity Applied Accepted 

% Accepted/ 
Applied 

Started 
Program Retained 

% Retained/ 
Accepted 

% Retained/ 
Started 

Ethnicity        
     African American 30 26 87% 20 19 73% 95% 
     Hispanic 104 98 94% 85 79 81% 93% 
     Other/Unknown 27 27 100% 22 22 81% 100% 
     White 590 549 93% 460 445 81% 97% 
Gender        
     Female 549 502 91% 434 422 84% 97% 
     Male 203 188 93% 153 143 76% 94% 
Total 752 700 93% 587 565 81% 96% 

   1 Assessment System of Educator Preparation (ASEP) Annual Performance Report 

http://educfmk.educ.ttu.edu/NCATE/Enrollment%20demographics%20by%20dept%20and%20level%2004-08.doc�
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The following data indicate that by the conclusion of programs all groups perform above the State of Texas’ “acceptable levels” in 
respect to certification examinations.  (“Acceptable” requires at least ten individuals in a group with an 80% passing rate on the final 
data.)  This is another indicator that all groups are treated fairly as they move through College of Education programs. 
 

State Board for Educator Certification  
Texas Tech University   

Test Pass Rates  
for Completion Years 2003-2007 1 

Period All Female Male African American Hispanic Other White 
2007 Final 
(9/1/05-12/31/07) 97% (621) 98% (496) 92% (125) 100% (11) 93% (78) 73% (9) 98% (523) 

2006 Final  
(9/1/04-12/31/06) 95% (620) 96% (500) 91% (120) 79% (11) 89% (59) 92% (12) 97% (538) 

2005 Final 
(9/1/03-12/31/05) 97% (521) 98% (385) 94% (133) 91% (6) 96% (60) 95% (21) 98% (434) 

2004 Final 
(9/1/02-12/31/04) 96% (401) 97% (318) 92% (80) 76% (9) 86% (34) 100% (16) 98% (342) 

2003 Final 
(9/1/01-12/31/03) 95% (597) 96% (459) 92% (138) 86% (12) 91% (64) 88% (12) 96% (509) 

  1 Assessment System of Educator Preparation (ASEP) Annual Performance Report 
 



32 
 

Benchmark 1.3: Increase the candidate retention and graduation/certification rates. 

In respect to five-year undergraduate graduation/retention, the COE ranked first for several sequences beginning fall 1999-2004.  
However, the ranking for the last two sequences have fallen.  The college is now analyzing these and other data to better understand 
the recent drop in graduation and retention rates.  It is noted that the six-year graduation (84.65%) and retention (85.67%) rates for fall 
2002-08 are still the best in the university. 
  

Five-Year Graduation and 
Retention of Undergraduate Students1 

Years COE Percent 
Retained 

TTU Percent 
Retained 

Rank (percent 
retained)2 

COE Percent 
Graduated 

TTU Percent 
Graduated 

Rank (percent 
graduated)2 

Fall 2003-08 74.94 74.80 7 71.84 71.84 6 
Fall 2002-07 74.93 73.36 7 73.32 68.78 3 
Fall 2001-06 86.33 73.92 1 85.16 69.42 1 
Fall 2000-05 84.49 74.16 1 83.14 69.47 1 
Fall 1999-04 81.60 73.87 1 79.47 69.36 1 

1 Data Warehouse  
2 COE’s rank among all traditional colleges   

 
There is also a high retention rate for those individuals from around campus who are certified to teach through the College of 
Education.  The retention rate is particularly high for those individuals who actually start a program.  (Many individuals who are 
accepted into a program may not actually start for a variety of reasons.  Therefore, the percentage retained of those who are accepted 
is lower than the percentage retained who actually start the program.) 

 
Certification Candidates 

Applied/Accepted/Started/Retained in a Program 
Undergraduate and Post-baccalaureate Combined 1 

 
Year Applied Accepted 

% Accepted/ 
Applied 

Started 
Program2 Retained 

% Retained/ 
Accepted 

% Retained/ 
Started 

        
2007-2008 752 700 93% 587 565 81.00% 96% 
2006-2007 995 895 90%  744 74.77%  
2005-2006 1078 1013 94%  819 75.97%  

   1 Assessment System of Educator Preparation (ASEP) Annual Performance Report 
   2 “Started” data were not collected until 2007-2008 
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The retention/graduation rates for graduate students have been lower than for undergraduates, and are a cause for discussion for 
faculty and administrators.  It should be noted that at first graduate-data was difficult to gather because post-baccalaureate students, 
who intended to be certified to teach, but not earn an additional degree, were mixed with master’s students—thus distorting the data.  
Considerable interaction between the college and the Office of Institutional Research and Information Management allowed the data 
to be clarified. 

 
Five-Year Graduation and 

 Retention of New Graduate Students1 
Years COE Percent 

Retained 
TTU Percent 

Retained 
Rank (percent 

retained)2 
COE Percent 

Graduated 
TTU Percent 

Graduated 
Rank (percent 

graduated)2 
Fall 2003-08 71.88 81.55 7 71.88 75.79 3 6 
Fall 2002-07 88.46 83.05 8 84.62 78.17 5 
Fall 2001-06  4      

1 Data Warehouse, Sex-All Genders, Ethnicity-all, Home of Student -All  
2 COE’s rank among all traditional colleges   
3 Warehouse data indicates COE per cent retained and graduated to be the same 
4 2006 and earlier data are distorted due to the inclusion of post-baccalaureate students who never intended to graduate  
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Benchmark 1.4: Increase the number of, and enrollment in, distance delivered courses.    
 
The College of Education has been a leader in the development of courses and programs delivered at a distance.  The college has 
shown a drastic increase in both courses and enrollments since the 2001-2002 year when data were first collected.  However, data 
collection has varied greatly so that any display of that data tends to be confusing.  The COE is now in discussions with the university 
and the College of Outreach and Distance Education to standardize the collection and organization of data.  The initial results of those 
discussions are the following tables. 
 

Distance Courses by Modality 1&2 
2007-2008 

College Internet/ 
Web 

ITV 
(IVC) 

Multimodal ITV/ 
Web 

Face to 
Face 

Total 
Courses 

Agriculture 33 5   4 42 
Architecture 7    16 23 
Arts and Sciences 26 4 2  3 73 105 
Business 2 1 2  11 16 
Education 56 33 2  4 10 101 
Engineering 15 19 13 1 12 60 
Human Sciences 19 1   1 21 
Library 1    1 2 
Mass Communication       
Visual & Performing Arts 7    15 22 
Graduate School     2 3 
Law     2 2 
Total 167 63 19 1 147 397 

1 Data from TechSIS  3 English 1301 & 1302 4 EDIT 2318 included  
 

2 

• Internet/Web: Online courses delivered via the web.   
Modality Definitions:  

• ITV (IVC): Courses delivered by Interactive Videoconferencing, where students are located at different sites and the instructor 
broadcasts from an individual site. 

• Multimodal: Courses utilizing different or blended modalities for delivery, such as combinations of Face to Face and Web. 
• ITV (IVC)/Web – Courses that utilize a combination of Interactive Videoconferencing and Online tools via the web. 
• Face to Face – Courses where the students and instructors meet the majority of class time in a distant-located classroom. 



35 
 

 
Enrollments in Distance Courses 1 

By Headcount and (Semester Credit Hours) 2 
2007-2008 

College Internet/ 
Web 

ITV 
(IVC) 

Multimodal ITV/ 
Web 

Face to Face Total 
Enrolled 

Total SCH 

Agriculture 281 (755) 67 (157)   34 (84) 382 996 
Architecture 95 (300)    284 (1,209) 379 1,509 
Arts and Sciences 541 (1,639) 26 (78) 5,246 (15,738)  3 1,708 (4,101) 6,891 21,556 
Business 96 (288) 3 (9) 20 (40)  100 (300) 219 637 
Education 1,622 (4,850) 354 (1,060) 998 (2,994)  97 (291) 3,071 9,195 
Engineering 128 (254) 185 (555) 166 (498) 6 (18) 138 (400) 623 1,725 
Human Sciences 269 (798) 2 (6)   5 (25) 276 829 
Library 19 (14)     19 14 
Mass Communication        
Visual & Performing Arts 1,978 (534)    91 (229) 2,069 763 
Graduate School 3 (15)    10 (39) 13 54 
Law     43 (126) 43 126 
Total 5,032 (9,447) 637 (1,865) 6,430 (19,270) 6 (18) 1,880 (6,804) 13,985 37,404 

1 Data from the College of Outreach and Distance Education 
2 Semester Credit Hours (SCH) in parentheses calculated by multiplying the number of enrolled by the credit hours of the course 
3 The large number of enrollments in a small number of courses (2) is because these two courses are English 1301 and 1302. 
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• Benchmark 1.5: Increase financial support for undergraduate and graduate candidates. 
 
The college has had an impressive increase in the amount of scholarship/fellowship monies available, as well as with the number of 
the awards offered.   
 

College of Education 
Scholarships and Fellowships 1 

Awards 2003-04 
 

2004-05 
 

 
2005-06 2006-07 

 
2007-08 

 
5 yr % 
Change 

Amount of  Scholarship 
Monies  
(Number) 

$26,475 2 
(48) 

$35,600 
(64) 

$62,221 
(73) 

$119,770  
(105) 

 
$132,800 

(110) 

 
401% 

(129%) 

Amount of Fellowship 
Monies 
(Number) 

$42,000 
(4) 

$54,938 
(6) 

$79,951 
(8) 

$65,965 
(7) 

 
$40,241 

(6) 

 
-04% 
(50%) 

Total Monies 
(Number) 

$68,475 
(52) 

$90,538 
(70) 

$142,172 
(81) 

$185,735 
(112) 

$173,041 
(116) 

153% 
(123%) 

1 COE Office of Resource Development and Public Relations’ data. 
   2 Amount of monies awarded with number of awards in parentheses 
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The college has also provided a strong support for graduate assistantships, although with tightening budgets, this is an area that may 
suffer.   

College of Education 
Support of Graduate Assistants 1 

Awards 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 

GAs paid from 
COE Accounts 

C&I       10 
EP&L    23 
 
Total      33 

C&I     16 
EP&L  24 
 
Total    40 

C&I     26 
EP&L  15  
  
Total    41 

C&I     22 
EP&L  26 
 
Total    48 

C&I     18 
EP&L  24 
 
Total    42 

C&I     12 
EP&L  21 
 
Total    33 

GAs paid from 
non-COE 
Accounts 

C&I       1 
EP&L  16 
Other     2 
 
Total    19 

C&I       3 
EP&L  17 
Other     1 
 
Total    21 

C&I       3 
EP&L  16 
Other     2 
 
Total    21 

C&I       4 
EP&L  18 
Other     1 
 
Total    23 

C&I       7 
EP&L  21 
Other     3 
 
Total    31 

C&I       3 
EP&L    9 
Other   16 
 
Total    28 

Total GAs for the 
College 52 61 62 71 73 61 

Amount of 
money from COE 
Accounts 

$346,500 2 
 
$420,000 2 
 

 
$442,800 3 
 

 
$518,400 3 
 

 
$453,600 3 
 

 
$356,400 3 
 

1 COE Office of Graduate Education, Research, and Administration 
2 $10,500/GA  
3 $10,800/GA 

 
The COE also provides up to $10,000 per semester to support graduate students traveling to conferences to present papers.  For 
example, in spring 2008, 27 doctoral and master’s students received from $300 to $500 stipends to present at conferences.  These 
included conferences sponsored by the Southwest Educational Research Association, American Educational Research Association,  
Council for Exceptional Children, American Psychological Association, Association of Teacher Educators, Texas Music Educators 
Association, Society of Information Technology and Teacher Education, American Counseling Association, National Middle School 
Association, National Association for Multicultural Education, and the National Association of Research in Science Teaching 
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Goal 2 Human Resources, Infrastructure and Accountability 
Increase and use resources to recruit and retain high quality and diverse faculty and staff, and to support an optimal 
work environment.  Strengthen mechanisms inside the college to conduct academic, student and administrative affairs 
effectively.  Maximize the appropriate use of technology in the delivery of COE programs and services.  Utilize an 
assessment system that supports accountability and promotes data-informed decision making.   

 
Goal 2 Summary: 
 
The College of Education recruits a high quality, diverse, and productive faculty.  Faculty members always rank first or second among 
all the traditional colleges  on the university’s student evaluation question, “Overall this instructor was effective.”  All tenure-track 
faculty members have terminal doctoral degrees.  In 2007, the 59 tenure-track faculty members had 206 publications and 246 
presentations.  Twenty-one of them were awarded $2,234,165 in grants. 
 
COE faculty members are diverse, having 28% ethnic minorities in 2007.  Dean Santos began her tenure during the 2003-04 academic 
year with a goal to increase faculty diversity.  From 2003-04 through 2008-09, there were 56 new faculty hires: 37 (66%) women; 19 
(34%) men; 4 African American; 10 Hispanic; 11 other; and 31 White.  This is a total of 45% (25) minority and 55% White.  Of the 
56 new hires since 2003-04, 14 have resigned as of fall 2008.  Therefore, 42/56 (75%) have been retained.  There are similar patterns 
of data in respect to new staff hires.  From 2003-04 through 2008-09, there were 35 new staff hires: 29 (83%) women; 6 (17%) men; 2 
African American; 7 Hispanic; 1 other; and 25 White.  This is a total of 29% (10) minority hires.   
 
In respect to work environment, the COE student/teaching ration for fall 2008 was 11.31, slightly below the university average of 
13.89.  The workload per FTE (fall 2007) was 17.20, well above the university average of 11.00.  The COE graduate enrollment per 
FTE in fall 2007 was 15.03, almost double the next highest average and well above the university’s 4.84 average. 
  
There is a strong technology support (personnel, hardware, and software) in the COE for faculty, staff, and students.  An assessment 
system is well developed and implemented in the college to inform decision making. 
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Benchmark 2.1:  Recruit and retain a high quality, diverse, and productive faculty. 
  
One way to judge faculty quality is by the student assessment of instructors.  College of Education faculty members have always 
ranked first or second among traditional colleges with these evaluations. 
 

 
Graduate and Undergraduate  

Student Evaluation of Instructor1 
Question #1: Overall this instructor was effective. 
College Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 

Agriculture 4.35 4.28 4.29 4.20 NA 3 
Architecture 4.05 4.09 4.11 4.14  
A & S 4.27 4.27 4.27 4.28  
Business 4.21 4.24 4.27 4.21  
Education 4.39 (2) 2 4.46 (1) 4.47 (2) 4.49 (2)  
Engineering 4.08 4.09 4.11 4.09  
Honors 4.60 4.54 4.42 4.59  
Human Sciences 4.26 4.23 4.27 4.29  
Inter-disciplinary 4.46 4.16 4.25 4.44  
Law 4.32 4.38 4.38 4.37  
Mass Comm. 4.39 4.27 4.36 4.38  
V & P A 4.46 4.40 4.52 4.51  
Mean 4.32 4.28 4.31 4.28  

1 TTU Data Warehouse 
  2 COE rank among TTU traditional colleges  (excluding Honors, Inter-disciplinary, and Law) 
  3 NA: Not Available 

 
A separate survey of master’s degree students, conducted at the end of their programs, indicates a general satisfaction with, 
“Professors’ preparation and presentation of course material,” as follows on a 5-point scale: 4.00 (2003), 4.21 (2004), 4.25 (2005), 
4.29 (2006), and 4.43 (2007).  Note the general upward progression of the rankings over the past five years. 
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A summation of faculty qualifications is captured in the following table.   
 

Faculty Qualifications 
Fall 2008 

(NCATE Table 11) 
Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Agnello, Mary 
Frances 

Ph.D. Texas 
A&M  

Faculty 
Secondary Ed 

Associate Yes Work with national organization on 
broadening the curriculum from testing 
focus; Book chapter on economic 
democracy; Co-author of article in 
International Journal of Critical Pedagogy 

Secondary teacher of French, English, 
social studies, etc 8 years (certified) 
grade 9-12;  Licensed in French, 
English, social studies, ESL, 
hospital/homebound 

Akrofi, Amma Ed.D. Texas Tech  Faculty 
Language Lit 
 

Assistant Yes Journal article on literacy in Childhood 
Education and The Education Forum; A 
chapter in Research on Education in 
Africa, the Caribbean, and the Middle East 

Resource Person for Parent 
Involvement Program, Ramirez 
Charter School; Postgraduate 
Certificate in Education (PGCE) 
University of Cape Coast, Ghana. 

Anderson, 
Connie 

Ed.D. Oklahoma 
State  

Faculty 
SS&D 
Secondary Ed 

Associate Yes Several recent journal articles, leadership 
role in developing curriculum materials, 
Co-PI on PROJECT REAL ($1.3 M) 

Teach post-bac field-based classes, 
OK vocational and standard 
certificates 

Banda, 
Devender 

Ph.D. 
Pennsylvania 
State  

Faculty 
Special Ed 

Assistant  Yes Published several peer-reviewed articles 
(10+) in last three years; Developed 
BCBA program, course work, etc 

10+ years experience in India with 
agencies working for persons with 
disabilities; Board certified Behavior 
Analyst.   

Benavides, 
Alfredo 

Ph.D. Michigan 
State  

Faculty 
Bilingual Ed 
 

Full Yes Several journal articles and presentations; 
Editorial Board of the Bilingual Research 
Journal and a member of the Advisory 
Board for the Praeger Handbook of Latino 
Education in the U.S.; Co-PI on $30K and 
$39K grants 

Lead teacher and director of a Migrant 
Children’s Education Center; school 
counselor; supervised student teachers  

Biggers, Mandy  Faculty 
Science 

Instructor No  Science teacher, science department 
chair, certified TX science 6-12th grade 
composite, FOSS trainer, GLOBE 
trainer 

Blodgett, 
Teresa 

 Faculty 
Instruct Tech 

Instructor No Blackboard & Photo Story Workshop at 
the TTU Marble Falls Campus 

Technology Specialist – Education 
Service Center Region 17 
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Blais, Tanya  Faculty 
Mathematics 
Education  

Instructor No An article on mentoring teachers that I co-
wrote is in final stages for publication in 
NCTM journal 

15 yrs elementary teaching experience 
in CA schools; 4 yrs. of leading 
Cognitively Guided Instruction (CGI) 
math professional development to K-5 
teachers; CA Clear Multiple Subject 
Teachers Credential (K-6) 
Cultural Language & Academic 
Development (GLAD) Cortication 

Bradley, Loretta Ph.D. Purdue  Faculty 
Counselor Ed 

Full Yes Member American Counseling 
Association Governing Council; Member 
Texas Counseling Association Senate 
Book on Counselor Supervision 3rd

Teacher; School Counselor 

 
Edition (in press); Ethics article in the 
Family Journal, article in Journal of 
Counseling and Development; Article in 
Adultspan Journal   

Burley, Hansel Ph.D. Texas 
A&M  

Faculty 
Ed Psych 

Associate Yes Chair, TTU Multicultural Core Curric.  
Committee; President elect: Traditional 
Black Colleges and Universities—SIG, 
Assn for Institutional Research 

Evaluator for African American 
Leadership Forum 

Button, Katie Ph.D. Ohio State  Faculty 
Elem/Lang Lit 
 

Associate Yes Chair-elect of NCTE Master class for the 
Children’s Literature Assembly 
Direct Literature Festival (5th

Teacher for 15 years (K&1);  in-
service training (Ramirez Charter 
School); Literacy Collaborative 
Director of TTU site-in service 
training; Ohio Teaching Certificate 
EC-8 

 annual in 
’09) for 500+ COE students & public 
school children; NRC Presentation on Gr 2 
Teacher Coaching Study 

Carpenter, Clint Ed.D. Texas Tech Faculty 
Ed Leadership 

Assistant Yes Rasch Analysis of Texas TAKS Test for 
5th

12 years Texas Superintendent 
4 years Texas Principal 
Classroom Teacher Jr. High/High 
School                 
Math/Science/Physics 

 grade Science (accepted for 
publication); Initiative to expand 
Doctorate Program to Midland/Odessa and 
Fort Worth; Coordinator of Superintendent 
Certification 

Carter, Stacy Ph.D. Mississippi 
State  

Faculty 
Special Ed 

Assistant Yes Article: Education & Training in 
Developmental Disabilities 
Article: Research in Developmental 
Disabilities 

School psychologist  
LSSP, NCSP 

Cheon, Jongpil Ed.D. U of Faculty Assistant Yes Two publications, Five conference  
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Memphis Instruct Tech 
 

presentations, Outstanding doctoral 
student 

Claudet, Joe Ph.D. Louisiana 
State  

Faculty 
Ed Leadership 

Associate Yes Member, Editorial Review Board, 
Learning Environments Research Journal 

Teacher 

Coward, Fanni  Faculty 
Curriculum & 
Instruction 

Visiting 
Assistant 

No Several articles on diverse students, 
reviewer for Educ. Psych. Review, 
NCATE Committee at U of Houston 

Supervised ESL and elementary 
student teachers 2004-2007 

Craig, Dana  Faculty 
Language Lit 

Instructor No  Classroom teacher in kindergarten, 
first grade, third grade, fourth grade; 
TX teaching certification kindergarten-
8th grade;TX Reading Specialist 
certification- all levels 

Crews, Charles 
Ph.D. Texas 
A&M  

Faculty 
Counselor Ed 

Assistant Yes   

Crooks, Steven Ph.D. Arizona 
State  

Faculty 
Instruct Tech 

Associate Yes Published article in journal of research on 
computing in education; Published article 
in journal of multimedia hypermedia; 
Published article in journal of educational 
technology system 

NA 

Davidson, 
Roseanna 

Ed.D. Texas Tech  Faculty 
Special Ed 

Associate Yes 2 books edited & published 
Invited speaker at Special Education 
Conference in Taiwan 

Speech & Hearing Therapy, Early 
Childhood Specialist, Speech & 
Hearing Therapist in elementary 
schools in TX, CO, & IL;  
Supervisor of Student teachers in Deaf 
Ed. & In-service presentations 

Dennis, Jody  Faculty 
Secondary Ed 

Instructor No  (Cert) Lifetime Secondary 
English/Language Arts; All level 
administration; (Exp) Teacher 10,11 
grade English @ Lubbock High, 
Journalism I @ Lubbock High, 
Student Support Team Leader, UIL 
spelling coach, District education 
improvement council 

Duemer, Lee Ph.D. U of 
Pittsburgh 

Faculty 
Ed Psych 

Associate Yes Articles: Review board for Journal  

Duncan, Susan  Faculty 
Ed Psych 

Visiting 
Assistant 

No   
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Fehr, Mary Ph.D. Texas Tech  Faculty 
Elementary Ed 

Assistant Yes Book in press: Teach Boldly! Classroom teacher (second grade, 
elementary art), instructional 
technology specialist at multiple 
campuses, Instructional Technology 
Coordinator for school district (11 
years); Current Certifications: Gr 1-8 
self contained, Information 
Technologies I, Information 
Technologies II 

Fox, Kelly Ph.D. Texas 
Woman’s  

Faculty 
Curriculum  & 
Instruction 

Assistant Yes Coordinator for COE at Division of Off 
Campus Sites (TTU at Highland Lakes, 
Fredericksburg & Junction School Board 
Trustee, Member of TTU-Angelo State 
Higher Education Systems Committee 

6-12 teacher, Language Arts 
Coordinator, Educational Consultant. 
Texas 6-12 Professional Educator, 
Mid-management & Superintendent 
certification. 

Furgerson, 
Paige 

Ph.D. Ohio State  Faculty 
Language Lit 

Assistant Yes Expert reviewer for State Board of 
Education for the English Language Arts 
& Reading TEKS 
$48,000 Jones Grant- Project TALL 

Teacher in K,2, & 3 for 19 years 
Literacy coach in 13 schools in 2 years 
Trained Literacy coaches for 4 years 
through university program 

Geer, Charles Ph.D. Arizona 
State  

Faculty 
Elementary Ed 

Associate Yes Retired 12/31/08  

Griffin-Shirley, 
Nora 

Ph.D. Georgia 
State  

Faculty 
Special Ed 

Associate Yes Board Member of AER, Chair of O&M 
Division of AER, edited book- Strength 
based planning for students with sensory 
disabilities 

Grade 3 & K teacher, P&M Specialist 
for blind children 

Halsey, Pam  Faculty 
Language Lit 

Instructor No Co-PI for five-year grant project on 
middle level teacher leadership, mentor 
program between in-service and preservice 
teachers, induction workshops for first 
year middle-level teachers 

12 yrs. teaching experience in grades 
6-12;  TX certifications include: 
Reading Specialist (PK-12), English 
(6-12), Social Studies Composite (6-
12), Speech (6-12) 

Hamman, 
Douglas 

Ph.D. U of 
Texas-Austin 

Faculty 
Secondary Ed 

Associate Yes Publication of articles on pedagogical 
interaction; Coordination of alignment of 
EDSE 4310; Achieved tenure & 
promotion 

Grade 8 teacher (self-contained) 

Hendricks, Bret Ed.D. Texas Tech  Faculty 
Counselor Ed 

Associate Yes Ethics and counselor identity, Family 
Journal (2008); President, International 
Association of Marriage and Family 
Counselors (2006-2008); Board of 
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Directors, Texas Counseling Association 
(2006-present) 

Hartmeister, 
Fred 

Ed.D. and J.D., U 
of Wyoming 

Graduate School 
Dean 
Ed Leadership 

Full Yes 2008-2009 President of the Horace Mann 
League; provide annual updates of the 
Educational Research Services monograph 
“School Officials and the Courts;” provide 
monthly updates of the “United States 
Supreme Court Docket Column” in the 
Education Law Association’s School Law 
Reporter  

Supervise superintendent interns. 

Inan, Fethi Ed.D. U of 
Memphis 

Faculty 
Instruct Tech 

Assistant Yes Co-authored several articles on technology 
integration in k-12 schools and preservice 
teacher education. Communication team 
member for Teacher Education Division of 
AECT.   

Worked as a statistician and external 
evaluator for technology integration 
grants in K-12 schools. 

Jacob, Stacy Ph.D. Indiana  Faculty 
Higher Ed 

Assistant Yes Extensive college-level committee work. NA 

Janisch, Carole Ph.D. U of 
Illinois 

Faculty 
Elem/Lang Lit 

Associate Yes International Conference Invited Keynote 
Speaker-India; Accepted Article in 
Premier journal (Psychology of Reading) 
Accepted presentations at NRC &AERA 

Teacher, Intermediate & Junior High 

Johnson, Peggy Ph.D. U of 
Florida 

Assoc. Dean 
Elem/Lang Lit 
 

Associate Yes Developed AAT plans with community 
colleges; Article on writing in Research in 
Teaching of English; Led assessment 
effort for Elementary Ed. Master’s 
program 

Teacher, elementary, 7-12  
English history (25 years) 

Jones, 
Stephanie 

Ed.D. Texas Tech  Faculty 
Higher Ed 

Assistant Yes Project Director Co-Board Grant; 
Committee Member Distance Education 
Advisory Board THECB 

None 

Klinker, Joann Ph.D. Iowa State  Faculty 
Ed Leadership 

Assistant Yes Grant from Wallace Foundation for urban 
principal preparation program 
Recipient of 2 COE awards (teaching) 
Numerous publications on aspects of 
Principalship 

Administrator 
Teacher 

Lan, William Ph.D. U of Iowa Dept. 
Chairperson 
Ed Psych 

Full Yes Member of the editorial board for 
contemporary educational psychology 
NACADA (National Academic Advisor 
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Association); Chair of the Educational 
Psychology and leadership Department 

Layton, Carol 
Ann 

Ed.D. Texas Tech  Faculty 
Special Ed 

Associate Yes Book Assessing students with special 
needs; Articles in various journals 
National President of the Council for 
Educational Diagnostics 

I continually do service center 
presentations for area schools 
Cert: ed. Diag., counselor, sp ed 
counselor; LPC Intern: VI, 
Kindergarten; LD: Early Childhood 

Lechtenberger, 
Deann 

Ph.D. U of North 
Texas 

Faculty 
Special Ed 

Assistant Yes Multiple publications and presentations; 
$600K state grant; $6M federal grant 

Elementary and special education 
teacher for 17 years grades;. 
Licensed in Elementary Reading, All 
Level Special Education, Early 
Childhood, Elementary Education, and 
Mental Retardation 

Lesley, 
Mellinee 

Ph.D. U of 
Pennsylvania 

Faculty 
Sec Reading 

Associate Yes Keynote speaker at NCCRA conference- 
Spring 2008 
Article on Adolescent Literacy published 
in Literacy Research & Instruction- Spring 
2008 
Book Chapter in IRA book on Adolescent 
Literacy- In Press 

High School English Teacher 

Lock, Robin Ph.D. U of 
Texas, Austin 

Faculty 
Special Ed 

Associate Yes Assessing of students with special needs- 
Layton & Lock- book; 1.5 million grant to 
expand postsecondary education for 
people w/ dev. Disabilities- Federal Flow-
Thru; State of Texas Survey of Parents & 
Professionals w/respect to research-based 
interventions for Autism- Federal Flow-
Thru 

10 years as a public school special 
education teacher- ED, LD, MR 
Mental Retardation (all levels), 
Learning Disabilities (all levels), 
Emotion Disturbance (all levels), 
Educational Diagnostician, Teacher K-
6- Elementary 
 

Lupton, Jan  Faculty 
Secondary Ed 

Instructor No Reviewed Pearson text for honorarium 
Attend convocations Introductions 

Demonstration Agent for Utility Co 
for schools 
Elementary aid substitute 
Elementary teacher- grades 3-8 

Marbley, 
Aretha 

Ph.D. U of 
Arkansas 

Faculty 
Counselor Ed 

Associate Yes Numerous publications and presentations 
in areas of social justice and diversity, 
numerous leadership positions as office 
and executive board member of 
professional associations. 

Counselor educator role in schools, 
active community member in schools, 
COE committees related to field 
experiences. 
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Matteson, 
Shirley 

Ph.D. Texas 
A&M  

Faculty 
Middle Level 

Assistant Yes Ethic of Core, Qualitative Inquiry (In 
Press), At-large member-board of 
directors- SERA, Presentation at SERA, 
AERA, NCTM Research conferences 

27 Public school teaching- middle 
grades mathematics (priority); but also 
band, English, general music 
Illinois- All-level music 
Texas- All-level Music, 6-12 English 
Language Arts, Elementary General 
Education gr. 1-8 
National Board Certified Teacher 
Early Adolescence/Mathematics 

Maushak, 
Nancy 

Ph.D. Iowa State  Faculty 
Instruct Tech 

Associate Yes Research on technology integration in pre-
service training and use of distance 
education in k-12 settings; lead evaluator 
of grant in Iowa focused on integration of 
technology and distance education in K-
12; editorial board of Quarterly Review of 
Research in Distance Education  

Licensed elementary & middle school; 
certified middle school math; middle 
school math teacher, elementary 
reading teacher. 

McLaren, 
Andra 

 Faculty 
Elementary Ed 

Associate  Literacy Festival Planning Team 
Capstone Class Leader and Mentor 
 

Lifetime Certificate ED-6th 
All Level Administration 
Taught Kinder, 3rd, 4th, 5th and 6th 

Mcmillan, Sally Ph.D. Louisiana 
State  

Faculty 
Secondary Ed 

Associate Yes Project REAL (Federal Transition to 
Teaching grant)- one of 4 PI’s 
One of the few professional development 
grants at the secondary level 
Representing Teachers Voices- chapter in 
Brophy and Pinnagan’s ongoing book 
series on Teacher Education 
Students Stories: Nature study as a vehicle 
to Reading (approx title!) JAAC 

English and speech/drama (7-12) 
teacher 
Louisiana department of Education 
Bilingual/ESOL Program Specialist 

Méndez-Morse, 
Sylvia 

Ph.D. U of 
Texas, Austin 

Faculty 
Ed Leadership 

Associate Yes Book Chapter 2007, Barbara Jackson 
Scholar, EAQ editorial board 

Teacher, & administrator 

Midobuche, 
Eva 

Ed.D. Texas 
A&M, Kingsville 

Faculty 
Bilingual/Elem 
Ed 

Full Yes Scholarship- 5 articles published; 
Leadership- Editing + writing book for the 
field; Service- presentations at conference- 
National, International 

Teacher- 3rd grade, resource teacher 
Administrator- K-12- central office 
public schools; In-service training- 13 
state region K-12 

Miller, Paul Ph.D. Purdue  Faculty 
Bilingual Ed 

Associate Yes Montero, M., Miller, P.C. & Watzke, J. 
(2008). Readings in Language Studies: 
Language Across Disciplinary Boundaries.  

Taught high school French 3 years; 
Field supervision number of years. 
Licensed in Indiana & Ohio, French, 
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

St. Louis, MO. International Society for 
Language Studies; Texas Tech Liaison to 
Literacy Lubbock; Guest Editor for special 
issue of International Journal of Critical 
Pedagogy 

K-12 

Mitchell, 
Alyson 

 Faculty 
Language Lit 

Instructor No  Classroom teacher K-2 (all subjects) 
Literacy coordinator (primary grades) 
½ time teaching K-2; ½ time coaching, 
in-service training, etc in 
reading/writing/lang. arts; TX 
Certified K-8 

Morgan-
Fleming, 
Barbara 

Ph.D. U of 
Arizona 

Faculty 
Elem/Lang Lit 

Associate Yes Editor & author handbook of Narrative 
Inquiry (Sage) 

Teacher elementary (6 years-3 years 
mentor teacher); Adult ed/ESL (USA- 
3 years, Taiwan 2 years); Supervisor 
Student teachers (2 years Tucson) 

Munoz, Juan Ph.D. UCLA Asst. to 
President 
Bilingual Ed 

Associate Yes   

Munoz, Zenaida 
Aguirre 

Ph.D. UCLA  Faculty 
 

Associate Yes   

Myers, Susan Ed.D. U of West 
Florida 

Faculty 
Language Lit 

Associate Yes Book chapter – Developing Teacher 
Leadership; Conducted MMTC courses as 
prof. dev. on site @ 2 secondary campuses 
20 MMTC program completers 

18 years public educator in Arlington 
Pub Schools; School Counselor in 
Arlington Pub Schools 

Narayan, Ratna Ph.D. U of 
Georgia 

Faculty 
Science 

Assistant Yes   

Ortiz, Rebecca Ph.D. Texas Tech  Faculty 
Math 

Assistant Yes   

Parr, Gerald Ph.D. U of 
Colorado 

Faculty 
Counselor Ed 

Full Yes Co-Authorship in the lead journal in 
Counselor Ed & Journal 
Co-Author of book Chapter 

Elementary Teacher-1 year 
Sci/Math Teacher-4 or 5 years 
School Counselor-2 years 

Paton, Valerie Ph.D. U of 
Southern 
California 

Assoc. Vice 
Provost 
Higher Ed 

Associate Yes PI for $4.8 M grant with El Centro 
College;  Editor of SACS 3rd

TX secondary teaching certificate; 
member of human relations team for 
Campbell ISD 

 Monitoring 
Rpt.; several journal articles 

Pogrund, Rona Ph.D. U of 
Southern 
California 

Faculty 
Special Ed 

Associate Yes Wrote article on meaning of certification 
in the field of visual impairment in peer-
revised journal. 

-Teacher( elem., HS, PS visually 
impaired students); - in-service 
training (county Special Ed program). 
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Associate editor for AER-Journal in 
Research and Practice in Visual 
Impairment. 
Invited presentation to Envision 08 
Conference-national conference. 

-Assistant principal (Special Ed 
programs); -Texas Cert. - P-12 visual 
impairment Elementary Principal. 
-Calif. Cert.- visual impairment 
elementary administration.  

Pratt, Bobbi  Faculty 
Language Lit 

Instructor No TEXES exam study & free renew sessions 
Currently on a research team (Iles) 

Teaching-1st, 2nd, 5th, 6th, & special 
education (resource & life skills) 
Texas Tech- since 1999 
Cert- all level sp. Ed. & 1-8 elem. Ed. 

Pratt, Comfort Ph.D.  Faculty 
Secondary Ed 

Assistant Yes Book, In-Class Communicative Projects 
(2008); Book chapter  “Dialect Death: The 
case of Adaeseño Spanish in Northwest 
Louisiana;” (2008); .Manuscript 
“Motivational Factors Influencing the 
Study of Spanish in the High School.”  

Directed Student Teaching Program, 
Natchitoches, LA, 1999 – 2004, 
Spanish, P-8; Supervised preservice 
teachers, 2007 -08, All disciplines, 9-
12.  

Price, Margaret  Ph.D. Texas 
A&M  

Faculty 
Secondary Ed 

Associate Yes Secondary Program Chair; Curriculum 
Studies & Teacher Education Program Co-
Chair; Book Chapter 

18 years experience- Texas Public 
School Teacher; 6-12 History & 
Political Science Education 

Rodriguez, Roy Ph.D. U of 
Texas, Austin 

Faculty 
Higher Ed 

Full Yes Chair elect Hispanic Assoc. of Higher 
Education 

 

Rudd, Loretta Ph.D. Baylor  Faculty 
Ed Psych 

Assistant Yes  Experience: 1983-85 Austin ISD - EC 
teacher of deaf; 1985-87 San Marcos 
CISD – Itinerant teacher of deaf; 
1987-89 Monterey County Office of 
Ed – teacher of deaf and lang. 
delayed/disorder; 1989-94 Killeen ISD 
– EC teacher of deaf (89-91) 1st grade 
teacher (1991-92) PK teacher (1992-
94) 

Salazar, Dora Ed.D. Texas Tech  Faculty 
Bilingual Ed 

Assistant Yes 2007-08 – Title III – U.S. Dept of Ed 
Grant ($1.5 million) 

10 years teaching/Bilingual ESL 
classroom K-6; Texas Teacher 
Certification; K-8 Elem/Middle school 
Bilingual K-8; ESL- All levels 

Saldana, Rene Ph.D. Georgia 
State  

Faculty 
Language Lit 

Assistant Yes Member of NCTE’s standing committee 
Against Censorship (2008-10); The Whole 

I taught for 6 years in the TX middle 
& high school levels 
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Sky Full of Stars, a YA novel (Random 
House – 2008); Column (Bold Books) in 
English Journal (2008) 

Santos, Sheryl Ph.D. Kansas 
State  

Dean 
Curriculum & 
Instruction 

Full Yes   

Sheets, Rosa 
Hernandez 

Ph.D. U of 
Washington 

Faculty 
Ss &D- Elem 

Associate Yes Natural level – AERA – Professional 
Development 

K-12 – 25 years – Teacher 
State of WA K-12 

Shonrock, 
Michael 

Ph.D. U of 
Kansas 

VP St. Affairs 
Higher Ed 

Associate Yes   

Simpson, Doug Ph.D. Oklahoma Assoc Dean 
Curriculum & 
Instruction 

Full Yes Served on committees for the Society of 
Professors of Education and John Dewey 
Society; articles in journals (e.g., Journal 
of Negro Education); co-author of book 
entitled Ethical Decision Making in 
School Administration 

Licensed school psychologist (TN) 
and volunteer to work with children in 
an elementary school who have 
learning, social, and behavioral 
challenges and to work with staff on a 
fifth-grade trip to New Mexico   

Simpson, Judy Ph.D. 
Memorial U of 
Newfoundland, 
Canada  

Asst. Dean 
 

Staff    

Siwatu, Kamau 
Oginga 

Ph.D. U of 
Nebraska, 
Lincoln 

Faculty 
Ed Psych 

Assistant Yes Book Chapter – Designing self-efficiency 
building; Journal Article – culturally 
responsive teaching self-efficiency 
(Journal of Teacher Ed); Journal Article – 
Resolving cultural conflicts (Multicultural 
Perspectives) 

 

Smith, Walter Ph.D. Indiana  Dept. 
Chairperson 
Dept Chair 

Full Yes Articles on using Internet to link students 
intentionally in science inquiry; Board of 
Directors of Natural Science Teacher 
Assoc.; Board of Directors of Society for 
College Science Teacher 

3 yrs. his, science teacher 
No Current License 

Spears, Karen  Faculty 
Secondary Ed 

Instructor No Developed teaching module for Project 
IDEAL 

Hold two certifications in teaching 
(life tune); teacher in MA 

Stevens, Tara Ed.D. Texas Tech  Faculty 
Ed Psych 

Associate Yes   

Stocks, Gayle  Faculty 
Elementary Ed 

Instructor No In-service training – Classroom 
Management – Literacy Festival, Step, 

Teacher – 2-6; Principal  PK-6; 
District Personnel Recruiting; In-
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

LISD; Wrote Classroom management 
module – Project IDEA 

service training – classroom 
management; Mentor Principal 
Migrant School Teacher; Sci. Teacher 

Talkmitt, Susan  Faculty 
Elem/Second 

Instructor No Several articles relating to the application 
of psychological principles to educational 
issues; awarded (as a co-Principal 
Investigator) $6.8 M dollars in NSF 
funding to improve the quality of 
mathematics instruction; delivered 
workshops to middle level and secondary 
female students to promote their self-
efficacy beliefs for mathematics. 

Licensed as a Specialist in School 
Psychology in the State of Texas; 
provided psychological services to 
public school students receiving 
special education services 

Tallent-
Runnels, Mary 

Ph.D. Texas 
A&M  

Faculty 
Ed Psych 

Full Yes Board member of AGRA Division C (4 
years), Article in Review of Educational 
Research and in Educational and 
Psychological Measurement 

Teacher 
Director of Gifted Program 

Taylor, Colette Ed.D. U of 
Florida 

Faculty 
Higher Ed 

Assistant Yes Southern Association for College Student 
Affairs President, 2007-2008 
Leading from the Middle, Book Chapter in 
Mid-level Managers in Student Affairs 

NA 

Todd, Reese Ph.D. Oklahoma Faculty 
Soc 
Studies/Elem 

Assistant Yes 10 publications 
South Plains Ed. Resources Collaborative 
– Community organization, Pres. 2008-
2010 

20+ yrs. Elem. & Middle Schools 
Classroom; 10 yrs. Community 
Colleges; Multiple National – state in-
service  & professional presentations 

Torres, Ana  Faculty 
Bilingual Ed 

Visiting 
Assistant 

No Heritage Language among West Texas 
Hispanics 
Presentations at AERA (2007-2008); 
AAHHE (2008); Local Conference (TTU) 
– 2007, LASSO (2008) 

Secondary Spanish Teacher (full-time 
1995-2001; 2004-2007) part time 
(2007-present) 
Upward Bound Program TTU – 
Instructor (2004-2008) 

Tipton, Pam Ed.D. U of New 
Mexico 

Certification 
Officer 
 

Staff No Served as president and secretary of state 
TCTCT, service on numerous advisory 
boards and committees at all levels 

25 years of K-12 experience as 
teacher, counselor, and principal.  
Texas and New Mexico teacher 
certification.  
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Faculty 
Member 

Highest Degree, 
Major, & 

University 

Assignment Faculty 
Rank 

Tenure 
Track 

Scholarship, Leadership,  
And  Service 

Experience in 
EC-12 Schools 

Valle, Fernando Ed.D. U of 
Texas, Austin 

Faculty 
Ed Leadership 

Assistant Yes Submit Chapter in book & Social Justice 
for Ed. Leaders: chapter title: Support 
Personnel : Leading with a social justice & 
Equity Lens 

Middle school science teacher; Middle 
school counselor; High school 
counselor; Assistant Principal 
Teacher certifications: Health, 
Biology, K-12 – Counselor, 
Administrator 

Wang, Eugene Ph.D. Texas 
A&M 

Faculty 
Ed Psych 

Assistant Yes Large Grant; Manuscripts with Grad 
students; Collaborative scholarship across 
college 

Evaluation consulting 

White, David Ed.D. 
Texas Tech 

Faculty 
Instruct Tech 

Associate  Research in computer-based learning 
article Journal of Hypermedia and 
Multimedia and Note study research 
Presentation at AERA conference on my 
study-research; Learning Media 
Assessment Research on Medial 
Conversion in the field of special 
education national support 

Secondary Mathematics Certification 

Watson, 
Patricia 

Ph.D. U of 
Missouri 

Faculty 
Middle/Sec Ed 

Assistant Yes Book- Focus on Literacy: Effective 
Content teaching of the middle grades 
Grant – Project TALL (Teachers as 
Literacy Leaders), Jons Foundation 
Article – Outdoor School in Middle 
School Journal 

Teacher 18 years  
4-8 Reading/ELA 
 Reading Specialist (Certs. 7-12 ELA) 
(Rdg Specialist K-12) Missouri 
Lifetime Certification 

Wilhelm, 
Jennifer 

Ph.D. U of 
Texas, Austin 

Faculty 
Sec/Middle 
Math 

Associate Yes PI on $3M & $44K grants; investigator on 
$2.7M grant; several math and science 
journal articles 

Secondary Teacher of mathematics 
and physics; Implemented numerous 
programs in LISD elementary, middle, 
and secondary schools 

Williams, 
Amanda 

 Faculty 
Ed Psych 

Instructor No   
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Faculty academic rank delineates the nature of the college of Education personnel. 
 
 

Professional Education Faculty and Graduate Teaching Assistants 1 
(NCATE Table 1)  

Fall 2008 
Academic Rank # of faculty who are 

full-time in the unit 
# of faculty who are full-

time in the institution, but 
part-time in the unit 

# of faculty in the unit who are 
part-time at the institution  

# of graduate teaching 
assistants teaching or 

supervising clinical practice 
Professors 10 0 0 -- 
Associate Professors 31 1 0 -- 
Assistant Professors 27 1 3  -- 
Instructors 16 0 10 13 
Clinical Supervisors 4 0 28 32 
TOTAL 88 2 41 45 
1 Data from COE Dean’s and Departmental Offices 
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The quality of COE faculty members is also illustrated by their high level of scholarly productivity. 
 

COE Faculty 
Scholarly Productivity 1 

Scholarly 
Productivity 

2004 2 2005 2006 2007 2008 3 

Publications  4     

     Refereed 72 56 94 120  
     Non-refereed 12 17 13 17  
     Books & Chapters 18 33 13 32  
     Other 15 37 21 37  
Total 117 143 141 206  
      
Presentations  4     
     Refereed 193 191 211 196  
     Non-refereed 11 6 15 16  
     Invited 52 41 38 34  
Total 256 238 264 246  
      
Grants  5     
    Amount Awarded 1,895,765.30 1,735,188.72 2,285,616.95 2,234,165.56 3,409,996.10 6 
    Number Awarded 23.51 21.17 23.25 20.82 22.79 
      
Tenure/Tenure Track 
FTE

55.01 
7 

56.22 57.00 59.02  

Total 
Publications/FTE 

2.13 2.54 2.47 3.49  

Total 
Presentations/FTE 

4.65 4.23 4.63 4.17  

 1 COE Annual Faculty Report  
 2 Calendar Year  

3 Not Available  
4 Multiple authors or presenters are each counted 
5 Office of Research Services (ORS) Report 
6As of 9/8/08 
7 FTE per each fall semester  
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The diversity of College of Education faculty may be viewed with demographic data for all individuals or by considering recent 
faculty hires.   
 
Dean Santos began her tenure during the 2003-04 academic year with a goal to increase faculty diversity.  From 2003-04 through 
2008-09, there were 56 new faculty hires: 37 (66%) women; 19 (34%) men; 4 African American; 10 Hispanic; 11 other; and 31 White.  
This is a total of 45% (25) minority and 55% White.  Of the 56 new hires since 2003-04, 14 have resigned as of fall 2008.  Therefore, 
42/56 (75%) have been retained.  A full listing of recent faculty hires may be viewed online with the electronic version of this report. 
 
The Office of Equal Employment Opportunity also provides data pertinent to faculty diversity as follows: 
 

College of Education 
Full-time Faculty Demographics 1 

Fiscal 
Year 

Total Male Female White Black Hispanic A/PI AI/AN Total 
Minority 

Per Cent 
Minority 

2001 54 22 32 48 2 3 0 1 6 11% 
2002 60 18 42 49 5 5 1 0 11 18% 
2003 64 19 45 53 4 5 2 0 11 17% 
2004 72 17 55 57 5 7 3 0 15 21% 
2005 74 20 54 55 5 10 4 0 19 26% 
2006 83 22 61 61 6 11 5 0 22 27% 
2007 80 22 58 61 6 11 5 0 22 28% 
2008  2          

 1 TTU Office of Equal Employment Opportunity 
 2

Note that the percentage of minority faculty members in the COE for 2005 at 25.7% is considerably higher than that the 
national average of 14.2% as indicated by data from 489 educational units in the AACTE Professional Education Data 
System (PEDS).  Also, the COE has 73% female faculty members, above the 63% reported by PEDS for fall 2005.  

 

 

 Not Available 
 

 

http://educfmk.educ.ttu.edu/NCATE/New%20Faculty%20Hires%204%202008-09.doc�


55 
 

Another way to consider faculty demographics is by considering individuals in initial teaching programs, advanced programs, and 
those who supervise our students’ field experiences and clinical practice. 
 

Faculty Demographics 1 
Fall 2008 

(NCATE Table 8) 
Faculty 2 Prof. Ed. Faculty in 

Initial Teacher 
Prep. Programs 3 

Prof. Ed. Faculty in 
Advanced 
Programs 3 

Full-time 
Faculty at 

TTU 4 

All Faculty 
at TTU 5 

School-based Faculty 
who Supervise 

Clinical Practice 6 
American Indian 0 0 5 11 8 
Asian 1 2 99 118 16 
Black 3 1 25 53 116 
Hispanic 9 2 64 138 657 
Non-Resident Alien 2 2 72 423 0 
Other 1 0 0 0 0 
White 38 18 967 1745 5,480 
      
Female 43 13 450 1,031 4,878 
Male 11 12 782 1,457 1,399 
      
Total 54 25 1,232 2,488 6,277 

1 Data from the COE Certification Office and TTU Data Warehouse 
2 Faculty categories as per TTU data 
3 Full-time faculty only.  Faculty may be counted in both initial and advanced programs if they teach at both levels 
4 TTU total faculty excluding teaching assistants and graduate part-time instructors 
5 TTU total faculty including teaching assistants and graduate part-time instructors 
6 Data are of total faculty in the 57 school districts in Education Region 17 where most clinical practice occurs. 
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•  Benchmark 2.2:  Recruit and retain a high quality and diverse staff. 
 
As with faculty, staff diversity may be assessed from the Office of Equal Employment Opportunity data, or as a function of recent 
staff hires.  One of Dean Santos’ goals when she was hired in 2003 was to increase staff diversity.  From 2003-04 through 2008-09, 
there were 35 new staff hires: 29 (83%) women; 6 (17%) men; 2 African American; 7 Hispanic; 1 other; and 25 White.  This is a total 
of 29% (10) minority hires.  Of the 35 new hires since 2003-04, 12 have resigned as of fall 2008.  Therefore, 23/35 (66%) have been 
retained.  A full listing of recent staff hires may be viewed online with the electronic version of this report. 
 

 
 

College of Education  
Full-time Staff Demographics  1 

Fiscal 
Total Male Female White Black Hispanic A/Pi Ai/An 

Total Per Cent 
Year Minority Minority 
2001 31 3 28 27 0 4 0 0 4 13% 
2002 28 4 24 25 0 3 0 0 3 11% 
2003 30 4 26 26 1 3 0 0 4 13% 
2004 31 4 27 26 2 3 0 0 5 16% 
2005 35 5 30 26 3 5 1 0 9 26% 
2006 36 4 32 32 1 3 0 0 4 11% 
2007 41 5 36 36 2 3 0 0 5 12% 

2008 
 

2 
        

 
1 TTU Office of Equal Employment Opportunity 
2 Not Available   

 

http://educfmk.educ.ttu.edu/NCATE/New%20Staff%20Hires%204%202008-09.doc�
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• Benchmark 2.3: Increase the support for an optimal work environment for college personnel and candidates.   
 
One measure of work environment is the student/teacher ratio in the college.  The COE compares well with the other colleges as 
indicated in the table below. 

 
Student/Teaching Staff Ratio 1, 2 

College Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 3 
Agriculture 12.01 11.91 12.50 13.13 12.06 
Architecture 14.36 14.41 14.79 12.36 11.79 
Arts & Sciences 17.90 16.50 15.94 15.84 15.92 
Business Administration 20.43 20.45 21.48 20.82 21.56 
Education 14.02 13.21 12.58 11.94 11.31 
Engineering 10.67 11.17 10.72 11.07 11.85 
Honors College 14.69 19.83 9.70 10.98 8.56 
Human Sciences 16.67 15.16 14.05 14.61 12.95 
 Interdisciplinary 7.74 13.60 13.40 3.33 1.82 
Law 15.95 16.10 15.51 14.95 14.43 
Mass Communications 19.79 16.38 17.76 17.91 17.85 
Visual & Performing Arts 11.44 10.29 10.91 9.82 9.23 
University Total 15.94 15.06 14.64 14.21 13.89 

1Teaching Staff includes TA's and GPTI's. 
2 TTU IRIM Faculty Count Data 
3  Not available as of 11/14/08 
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The quality of the workplace environment may also be measured by workload, particularly workload per FTE.  The university’s 
workload policy “encompasses a variety of teaching, research, technology transfer, and service activities,” and is clarified in OP 32.18. 

 
Workload per Teaching Staff FTE 1 

Fall 2008 2 
College 

 
Teaching  Staff 

FTE 2 
Workload 

 
Workload  per 

FTE 2007 
Workload  per 

FTE 2008 
Agriculture 91.20 1,633.64 17.55 17.91 
Architecture 40.64 488.48 12.38 12.02 
Arts & Sciences 796.11 7,657.80 9.97 9.62 
Business Administration 103.34 1,290.29 13.39 12.49 
Education 110.74 1,915.29 17.20 17.30 
Engineering 178.09 1,963.47 10.93 11.03 
Honors College 9.46 88.59 6.65 9.36 
Human Sciences 148.63 1,569.20 10.95 10.56 
Interdisciplinary 58.35 75.50 1.27 1.29 
Law 42.68 357.40 9.20 8.37 
Mass Communications 36.78 392.09 11.40 10.66 
Visual & Performing Arts 169.33 1,578.11 10.13 9.32 
University Total 1,785.35 19,009.86 11.00 10.65 

1Teaching Staff includes TA's and GPTI's. 
2 TTU IRIM Faculty Count Data 

  

http://www.depts.ttu.edu/opmanual/OP32.18.pdf�
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Another measure of workplace quality is the graduate enrollment per full-time equivalent (FTE) faculty.  The COE’s enrollment is by 
far the highest in the university. 
 

TTU Graduate Enrollments by FTE 
Fall 20071  

College Masters Doctoral Other 
Graduate 

Graduate 
Total 

FTE2  
Total/FTE 

Agriculture 183 89  272 64.33 4.23 
Architecture 119 6  125 25.59 4.88 
Arts and 
Sciences 539 591  1130 370.47 3.05 

Business 447 47  494 65.73 7.56 
Education 349 278 260 887 59.02 15.03 
     C&I 86 75 260 421 not available  
     EP&L 263 203  466 not available  
Engineering 426 227  653 113.96 5.73 
Human 
Sciences 128 156 6 290 60.32 4.81 

Mass 
Communication 29 16  45 25.00 1.80 

Visual & 
Performing Arts 125 120  245 90.28 2.71 

University 
Totals  3   4546 938.67 4.84 

1 TTU Data Warehouse, includes full and part-time candidates   
2 Tenured & Tenure-Track FTE  
3 Disaggregated data not shown because of other units, e.g. Nursing and Interdisciplinary, included 
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• Benchmark 2.4: Strengthen mechanisms to effectively conduct academic, student, and administrative affairs.   

 
The College of Education has a strong committee and council structure that is the foundation of faculty/staff governance.  Individual 
faculty and staff may express concerns, raise issues, or initiate discussions about policy changes at all governance levels.  Typically, 
these changes originate in programs, departments, committees, and leadership/faculty/staff council meetings.  Proposed policy 
changes, after leadership/faculty/staff council review are voted on by the faculty/staff and forwarded to the appropriate council 
(Leadership Council/Faculty Council/Staff Council) which then presents the recommendation to the dean.  The dean will make final 
decisions about policies related to budget, personnel and/or administrative matters, and will communicate final decisions and 
supporting rationale, if pertinent, to the originating entity. 

Policy decisions related to curricula and programs reside with the faculty in their respective committees, councils, programs and/or 
departments.  Student input is sought formally by standing committees.  Informally, students can express concerns or raise questions 
to individual faculty or administrators. It should be noted that the Graduate Student Organization was revitalized and reactivated in the 
fall 2008. 
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In respect to students, the conduct of academic affairs often focuses on advisement.  In spring 2007, the Certification Office surveyed 
undergraduate and post-baccalaureate students about their experiences with College of Education advisors.  These individuals (N = 
234) were seeking early childhood through fourth grade, middle-level, and secondary/all-level teacher certification.  The following 
table indicates average ratings from individuals when asked to rate their advisor (advisor named) on a four-point scale, with “1” as 
strongly disagree and “4” as strongly agree.     
 

Survey of Advisor Effectiveness 1 
Spring 2007 

 Post-bac 2 EC-4, HS 3 EC-4, COE 3 Middle Level Secondary Total 
My advisor:       
     was supportive 2.80 3.07 3.32 2.78 2.93 2.96 
     provided accurate and timely information 2.62 3.02 3.30 2.62 2.88 2.86 
     assisted me through the program admission application process 2.76 2.70 3.25 2.00 2.88 2.78 
     assisted me through the certification testing process 2.13 2.25 2.92 2.00 2.58 2.33 
     assisted me through the course registration process 2.53 2.52 3.17 1.83 2.90 2.65 
     assisted me through the graduation process 2.07 2.48 3.33 2.75 2.63 2.55 
     made me feel welcome in his/her office 3.00 2.88 3.38 2.60 3.03 3.00 
     was available when I needed help 2.76 2.93 3.43 2.73 3.05 2.95 
     acted as a professional 2.85 3.23 3.55 3.27 3.40 3.22 
 1 Data from the Certification Office 
 2 Certification levels: post-baccalaureate students grouped together 
 3 EC-4 HS, undergraduate students from the College of Human Sciences in the EC-4 program 
 3 EC-4 COE, undergraduate students from the College of Education in the EC-4 program 
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In the same survey, the Certification Office asked students to rate advisement processes as “not useful,” “useful,” or “cannot 
evaluate.”   
 

Survey of Advising Processes 1 
Spring 2007 

 Not Useful Useful Cannot 
Evaluate 

Information on our website 14 171 (92%) 49 
Information in our Certification Handbook 15 108 (88%) 93 
Information provided in the large group Program Advisement Session  21 140 (87%) 55 
Written information (handouts) provided by my advisor 14 131 (90%) 71 
E-mail information provided by my advisor in a “one-to-one” situation 20 147 (88%) 67 
E-mails sent to all students about a specific situation/upcoming event 11 198 (95%) 25 
Verbal information provided by my advisor in a face-to-face meeting 21 131 (86%) 82 
Online advising website 34 93 (73%) 107 

 1 Data from the Certification Office 
 2

• Benchmark 2.5:  Maintain a high level of up-to-date and quality technology support throughout the college. 

 Number of respondents with percentages in parentheses 
 
 

 
The College of Education provides a wide range and depth of technology support for candidates, faculty, and staff.  At the heart of this 
support is a capable and hard working technology team with the following duties. 

o Instructional Technology Support Services: responsible for distance education, instructional design, interactive 
videoconferencing, video streaming, instructional tools, and faculty support for such activities as making DVD’s, color 
printing, and using Web CT. 

o Technology Network Support Services: two technology support specialists responsible for resolving technical problems 
throughout the building, including within faculty offices and computer labs. 

o Web Development: responsible for the development and updating of the college’s website; and working with faculty, 
staff, and administrators to develop websites. 

o Technology Help Desk: responsible to receive help desk calls, reserve LRC and Sitton Burkhart usage, and track all 
inventory, credit card logs, and software logs. 

o Institutional Research: the Technology Support Services Manager and Institutional Research Coordinator who is 
responsible for institutional reporting, databases, technology oversight, and use of servers.   
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In addition to competent personnel, the college has a wide range of hardware, software, and facilities to promote technology usage.  
As of fall 2008, these include five Smart Rooms, which have a ceiling-mounted projector accessed through a podium containing a PC 
computer, Mac computer, document camera, and DVD/ VCR player.  There are also 12 multimedia classrooms and 3 multimedia 
conference rooms.  Each multimedia configuration includes a ceiling mounted projector and a multimedia wall plate for computer, 
audio, and video output.   The COE also has 3 IVC rooms, each having the hardware to allow distance delivery of coursework.  In 
addition, there are two computer equipped labs for instructional technology classes, a multimedia lab, and a research lab.  
Furthermore, there are three mobile carts, each having 15 wireless computers, which may be delivered to classrooms needing such 
hardware.  Also available is a wide range of software, a listing of which may be viewed online.   
 

• Benchmark 2.6:  Maintain a quality assessment system that supports accountability and data-informed decision making. 
 
The nature of the Educator Preparation Assessment System (EPAS) is well illustrated by this document, the College of Education’s 
Assessment System and 2008 Annual Assessment Report.  EPAS is described well, with numerous implementation examples, in both 
this hard copy of the report, as well as the online electronic version.  In addition, the maintenance of a quality assessment system is 
illustrated through the work of the Assessment Team, which in turn is documented through meeting minutes.  The summer and fall 
2008 minutes may be reviewed online: 07/21/08, 07/28/08, 08/14/08, 08/25/08, 09/08/08, 09/29/08, 10/06/08, 10/20/08, 10/27/08, and 
11/10/08.  Furthermore, the assessment system was advanced by the development of several new instruments, such as those to assess 
issues of diversity, technology usage, and principal certification clinical experiences. 
 
The nature of the assessment system may also be understood by considering the place at which assessments occur.  The following 
table provides an overview of program-level assessments that occur at several transition points: admission to a program, entry to 
clinical practice, exit from clinical practice, program completion, and after program completion.   

http://educfmk.educ.ttu.edu/NCATE/Software%20as%20of%20fall%202008.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20072108.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20072808.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20081408.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20082508.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20090808.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20092908.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20100608.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20102008.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20102708.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20111008.doc�
http://educfmk.educ.ttu.edu/NCATE/08.Univ%20Supervisor%20Intern%20Assessment.doc�
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Transition Point Assessments 1 

(NCATE Table 6) 
 Admission to Program Entry to clinical 

practice 
Exit from clinical 

practice 
Program completion After program 

completion 
Initial Teacher Preparation Programs: Bachelors Degree and Post-baccalaureate 
Bilingual Education EC-6 
Elementary Education EC-6 
English as a Second Language EC-6 
Math/Science EC-6  
Special Education EC-12 

GPA Overall (2.7) & in 
content fields (2.7) 
Evidence of basic skills 
(Texas Higher Education 
Assessment, Accuplacer, 
SAT, or ACT scores)  
Completion of general 
education core curriculum 

GPA overall (2.7), 
content fields (2.7), 
and in education 
courses (2.7) 
Successful 
completion of 
specified education 
coursework 
(including field 
experiences) 

Successful 
completion of 
student teaching 
assessed against 
competencies by: 
informal daily 
observations, use of 
clinical observation, 
midterm, and final 
assessment forms  

Successful completion of 
Capstone Course 
Successful creation of a 
professional portfolio 
Successful completion of 
required coursework, 
including the achievement 
of student learning 
outcomes 
Passing the appropriate 
TExES (licensure) exams 

Candidate end-of-
program survey, 
Follow-up 
surveys of 
graduates  and 
employers, 
Focus groups with 
local employers & 
graduates  

English/Lang. Arts/Soc. Studies 4-8 
Math/Science 4-8 
Multidisciplinary Science 
Secondary Education 8-12 

GPA Overall (2.5) & in 
content fields (2.5) 
Evidence of basic skills 
(Texas Higher Education 
Assessment, Accuplacer, 
SAT, or ACT scores)  
Completion of general 
education core curriculum 

GPA overall (2.5), 
content fields(2.5), 
and in education 
courses (2.5) 
Successful 
completion of 
specified education 
coursework 
(including field 
experiences) 

Successful 
completion of 
student teaching 
assessed against 
competencies by: 
informal daily 
observations, use of 
clinical observation, 
midterm and final 
assessment forms  

Successful completion of 
Capstone Course, 
Successful creation of a 
professional portfolio, 
Successful completion of 
required coursework, 
including the achievement 
of student learning 
outcomes, 
Passing the appropriate 
TExES (licensure) exams 

Candidate end-of-
program survey 
Follow-up 
surveys of 
Graduates & 
employers 
Focus groups with 
local employers & 
graduates  

Advanced Teaching Programs: Master’s Degree   
Master Reading Teacher Hold a valid Texas 

Teaching Certificate 
2 years of teaching 
experience in TEA 
accredited schools 

Teaching 
experience 

Two years of 
teaching experience 

Successful completion of 
the required program of 
study, 
Passing the appropriate 
TExES (licensure) exam 

Candidate end-of-
program survey, 
Follow-up 
surveys of 
graduates and  
employers 

Master Technology Teacher Accepted into the EDIT 
master’s program and 
have teaching experience 

Teaching 
experience 

Two years of 
teaching experience 

Success completion of the 
required program of study, 
Passing the appropriate 
TExES (licensure) exam 

Candidate end-of-
program survey, 
Follow-up 
surveys of grads. 
& employers 
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 Admission to Program Entry to clinical 
practice 

Exit from clinical 
practice 

Program completion After program 
completion 

Reading Specialist Hold a master’s degree 
Hold a valid Texas 
Teaching Certificate 
2 years of teaching 
experience in TEA 
accredited schools 

Teaching 
experience 

Two years of 
teaching experience 

Success completion of the 
required program of study, 
Passing the appropriate 
TExES (licensure) exam 

Candidate end-of-
program survey, 
Follow-up 
surveys of 
graduates & 
employers 

Advanced Programs for Other School Professionals 
Counselor Certification Graduate School 

application documents: 
application form, fee, 
official transcripts, and 
residence questionnaire 
COE documents (specific 
to program): usually 
application cover sheet, 
recommendation form or 
reference letters, resume´, 
letter of application; 
writing samples, GRE 
scores, teaching 
experience 

Successfully 
completed all 
coursework 

Satisfactory 
completion of a 
professional 
portfolio, 
Satisfactory 
recommendations 
from the university 
and site-based 
supervisors based on 
assessment form 

Pass both the TExES and 
master’s comprehensive 
exams 
Minimum of two years 
teaching experience for 
certification 

Candidate end of 
program survey, 
Alumni and 
employer 
survey/focus 
groups 

Educational Diagnostician  Graduate School 
application documents: 
application form, fee, 
official transcripts, and 
residence questionnaire 
COE documents (specific 
to program): usually 
application cover sheet, 
recommendation form, 
letter of application; 
writing samples, GRE 
scores 

Initial Practicum: 
Taking or have 
taken EDSP 5301 
Final Internship: 
Completed all 
coursework except 
EDSP 5094  

Exit exam based on 
CEC competencies 

Pass the TExES exam, 
Two years teaching 
experience,  
Analysis of student learning 
outcomes (see separate 
student learning outcomes 
matrix) 

Exit survey at end 
of program, focus 
groups with 
alumni and 
employers  
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 Admission to Program Entry to clinical 
practice 

Exit from clinical 
practice 

Program completion After program 
completion 

Principal Certification Graduate School 
application documents: 
application form, fee, 
official transcripts, and 
residence questionnaire, 
COE documents: 
application cover sheet, 
recommendation form or 
reference letters, resume, 
letter of application; 
writing samples, GRE 
scores 

Successfully 
completed all 
coursework 

Successfully 
completed a 
professional 
portfolio 
Satisfactory 
recommendations 
from the university 
and site-based 
supervisors based 
on assessment form 

Pass the principal TExES 
examination 
Master’s Comprehensive 
Examination, 
Analysis of student learning 
outcomes (see separate 
student learning outcomes 
matrix), 
Minimum of two years 
teaching experience for 
certification 

Candidate end of 
program survey, 
Alumni 
survey/focus 
groups 

Special Education Certification 
     Deaf and Hard of Hearing 
     Deafblindness 
     Orientation Mobility 
     Teacher of Students with Visual  
         Impairments 

Graduate School 
application documents: 
application form, official 
transcripts, and residence 
questionnaire, COE 
documents: application 
cover sheet, 
recommendation form or 
reference letters, resume´, 
letter of application; 
writing samples, GRE 
scores 

Successfully 
completed all 
coursework 

Successfully 
completed a 
professional 
portfolio, 
Satisfactory 
recommendations 
from the university 
and site-based 
supervisors based 
on assessment form 

Master’s Comprehensive 
Exam 
Analysis of student learning 
outcomes (see separate 
student learning outcomes 
matrix) 

Candidate end of 
program survey, 
Alumni 
survey/focus 
group 

Superintendent Certification Graduate School 
application documents: 
application form, fee, 
official transcripts, and 
residence questionnaire 
COE documents: 
application cover sheet, 
reference letters, resume´, 
letter of application; 
writing samples, Texas 
principal certification 
(with associated  teaching 
experience) 

Successfully 
completed all 
coursework 
Self assessment of 
leadership 
dispositions 

Assessment of 
leadership 
dispositions  
Satisfactory 
recommendations 
from the university 
and site supervisors 

Pass the superintendent 
TExES examination, 
Analysis of student learning 
outcomes (see separate 
student learning outcomes 
matrix) 

Candidate end of 
program survey 
(being 
developed), 
Informal but 
regular program 
faculty discussion 
about success of 
past year 
candidates, 
Alumni 
survey/focus 
group 

 1 Transition point assessment criteria established by faculty guided by state requirements and professional association guidelines 
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Goal 3 Initial Certification Teaching and Learning 
Provide state and nationally recognized initial teacher certification programs, which develop candidates who are 
academically and professionally prepared, technologically literate, and who can adapt instruction, service, and programs 
for diverse populations. 
 

Goal 3 and Goal 4 Summaries: 
 
The College of Education maintains high-quality degree and certification programs.  All undergraduate, post-baccalaureate, and 
graduate certification programs at Texas Tech University are approved by the State of Texas and accredited (since 1963) by the 
National Council for the Accreditation of Teacher Education (NCATE).  Only 10 of 69 teacher certification institutions in Texas are 
so recognized by NCATE.  COE courses have always ranked first or second among all TTU traditional colleges  in respect to the 
university’s student evaluation question, “Overall this course was a valuable learning experience.”   
 
The college also maintains high levels of candidate academic and professional preparedness in respect to knowledge, skills, and 
dispositions, including those related to diversity and technology.  Candidate academic and professional preparedness is primarily 
assessed in two ways, both of which focus on program-level measures.  First are transition point assessments completed at admission 
and exit from programs, admission and exit from clinical experiences, and follow-up to programs.  Second are assessments of student 
learning outcomes focusing knowledge, skills, and dispositions at the conclusion of a program.  The COE has 34 degree and 
certification programs, so it is impossible to summarize these assessments.  Rather, such details are found in the electronic version of 
this 2008 Assessment Report. 
 

• Benchmark 3.1:  Maintain quality degree and certification programs.   
 
All certification programs at Texas Tech University are approved by the State of Texas and accredited (since 1963) by the National 
Council for the Accreditation of Teacher Education (NCATE).  Only 10 of 69 teacher certification institutions in Texas are so 
recognized by NCATE.  The following table provides an overview of both state and national recognition of initial teaching programs 
at Texas Tech University. 
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Initial Programs and their Review Status 
(NCATE Table 2)  

Program Name and Level 

Award 
Level 

(Bachelor’s 
or PostBac) 

No. of 
Candidates 

Enrolled (or) 
Admitted 
Fall 2008 

Total (B, PB) 

Agency 
Reviewing 
Programs 1 

Program 
Report 

Submitted for 
Review 

State 
Approval 

Status 

National 
Recognition 

Status by 
NCATE 

Administrative 
Home College 2 

Agriculture  (B, PB) 30 (27, 3) -- No Approved -- AS&NR 

Art (All level) (B, PB) 21 (19, 2) NASAD No Approved Recognized by 
NAS 

V&PA 

Bilingual Generalist EC-4 (Spanish) (B, PB) 12 (12, 0) NA in 2006 No Approved NA in 2006 COE 
Bilingual Supplemental (Spanish) (B, PB) 3 (2, 1) NA in 2006 No Approved NA in 2006 COE 
Computer Science (Secondary) (B, PB) 1 (0, 1) No Sts. No Approved -- ENGR 

Dance (Secondary) (B, PB) 4 (3, 1) NASD No Approved Recognized by 
NASC 

V&PA 

Deaf and Hard of Hearing EC-12 (PB only) 23 (0, 23) CEC Yes Approved Recognized  COE 
English (Secondary) (B, PB) 63 (35, 28) NCTE Yes Approved Not Recognized A&S 
English as a Second Language (B, PB) 119 (97, 22)  no Approved NA in 2006 COE 
English Language Arts and Reading 
(Middle) 

(B, PB) 4 (3, 1) NMSA Yes Approved Not Recognized COE 

English Language Arts /Reading/Social 
Studies (Middle) 

(B, PB) 57 (54, 3) NMSA Yes Approved Not Recognized COE 

Family and Consumer Science - Composite (B, PB) 20 (14, 6) AAFCS No Approved Recognized HS 
Family and Consumer Science – 
Hospitality/Nutrition/Food Science 

(B, PB) 6 (6, 0) AAFCS No Approved Recognized HS 

French (Secondary) (B, PB) 1 ( 0, 1) ACTFL Yes Approved Not Recognized A&S 

Generalist EC-4 (B, PB) 520 (406, 114) NAEYC 
(B only) 

Yes 
(B only) 

Approved Recognized 
 

HS & COE 

German (Secondary) (B, PB) 0 ACTFL Yes Approved Not Recognized A&S 
Health Education (All Level) (B, PB) 2 (2, 0) AAHE Yes Approved Not Recognized A&S 
History (Secondary) (B, PB) 46 ( 35, 11) NCSS No Approved Not Recognized A&S 
Journalism (Secondary) (B, PB) 2 (1, 1) NA in 2006 No Approved NA in 2006 A&S 
Life Sciences (Secondary) (B, PB) 8 (0, 8) NSTA Yes Approved Not Recognized A&S 
Mathematics (Middle) (B, PB) 23 (19, 4) NMSA Yes Approved Not Recognized COE 
Mathematics (Secondary) (B, PB) 30 (21, 9) NCTM Yes Approved Conditions A&S 
Mathematics/Physics (Secondary) (B, PB) 1 (1, 0) NO STS. No Approved -- A&S 
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Program Name and Level 

Award 
Level 

(Bachelor’s 
or PostBac) 

No. of 
Candidates 

Enrolled (or) 
Admitted 
Fall 2008 

Total (B, PB) 

Agency 
Reviewing 
Programs 1 

Program 
Report 

Submitted for 
Review 

State 
Approval 

Status 

National 
Recognition 

Status by 
NCATE 

Administrative 
Home College 2 

Mathematics/Science (Middle) (B, PB) 43 (43,0) NMSA Yes Approved Not Recognized COE 

Music (All level) (B, PB) 78 (71, 7) NASM Yes Approved Recognized by 
NASM 

V&PA 

Physical Education (All Level) (B, PB) 64 ( 57, 7) NASPE Yes Approved Not Recognized A&S 
Physical Science (Secondary) (B, PB) 1 (0, 1) NSTA Yes Approved Not Recognized A&S 
Science (Middle) (B, PB) 8 (6, 2) NMSA Yes Approved Not Recognized COE 
Science Composite (Secondary) (B, PB) 20 (17, 3) NSTA Yes Approved Not Recognized A&S, COE 
Social Studies (Middle) (B, PB) 15 (14, 1) NMSA Yes Approved Not Recognized COE 
Social Studies Composite (Secondary) (B, PB) 13 (10, 3) NCSS Yes Approved Not Recognized A&S 
Spanish (Secondary) (B, PB) 14 (9, 5) ACTFL Yes Approved Not Recognized A&S 
Special Education EC-12 (B, PB) 67 (61, 6) CEC Yes Approved Recognized COE 
Speech Communications (Secondary) (B, PB) 5 (4, 1) NA in 2006 No Approved NA in 2006 MC 
Technology Applications EC-12 (PB only) 5 (0, 5) ISTE Yes Approved Recognized COE 

Theatre Arts EC-12 (B, PB) 8 (6, 2) NAST No Approved Recognized by 
NAST 

V&PA 

 1 The associations reviewing programs are mostly the Specialized Professional Associations (SPA’s).  However, some programs have been reviewed by other 
accrediting bodies as follows: 

AER                Association for the Education and Rehabilitation of the Blind and Visually Impaired 
AAFCS           American Association of Family and Consumer Sciences 
CACREP        Council for Accreditation of Counseling and Related Educational Programs 
NASAD          National Association of Schools of Art and Design 
NASD          National Association of Schools of Dance 
NASM            National Association of Schools of Music 
NAST             National Association of Schools of Theatre 
AAAE  American Assoc for Agricultural Education 

In addition, some programs are not covered by either a SPA or another accrediting body.  In those cases “NA” for “Not Applicable” is indicated. 
       
2  Administrative Home Colleges 

AS&N Agricultural Sciences and Natural Resources  ENGR Engineering   V&PA Visual & Performing Arts 
A&S  Arts and Sciences    HS Human Sciences 
COE College of Education    MS Mass Communications  
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One means to judge the quality of programs is to consider how TTU students responded to the end-of-semester university evaluation 
question #11, “Overall this course was a valuable learning experience.” 
 

Graduate and Undergraduate 
Student Evaluation of Instructor1 

Question #11: Overall this course was a valuable learning experience 
College Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 
Agriculture 4.25 4.23 4.22 4.14 NA 
Architecture 4.03 4.08 4.10 4.12  
A & S 4.12 4.11 4.12 4.14  
Business 4.08 4.09 4.15 4.11  
Education 2 4.30 (2) 4.37 (1) 4.37 (2) 4.36 (2)  
Engineering 4.04 4.04 4.04 4.01  
Honors 4.51 4.46 4.30 4.47  
Human Sciences 4.16 4.15 4.22 4.22  
Inter-disciplinary 4.16 3.92 3.93 4.11  
Law 4.31 4.36 4.37 4.37  
Mass Comm. 4.30 4.16 4.27 4.30  
V & P A 4.36 4.32 4.43 4.45  
Mean 4.22 4.19 4.21 4.18  

    1 TTU Data Warehouse 
    2

• Benchmark 3.2: Maintain high levels of candidate academic and professional preparedness in respect to knowledge, skills, and 
dispositions, including those related to diversity and technology. 

 COE ranking among TTU traditional colleges (excluding Honors, Inter-disciplinary, and Law) appears in parentheses  
    NA: Not Available 
 

 
One way to measure candidates’ content knowledge is to consider how well they perform on the Texas Examinations of Educator 
Standards (TExES) licensure examination.  The following table considers both initial and final pass rates for TTU and state-wide 
candidates.  
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Pass Rates on Content Tests by Certificate  
for Initial Teacher Preparation 1  

(NCATE Table 4)  
9/1/2006 – 12/31/2009 (ASEP 2008 Final Data) 2 

Certification Description Number of TTU  
Test Takers 

% TTU Takers 
Passing at State 
Cut Score (240) 

Test Takers 
 State-Wide 3 

Agricultural Science & Technology 6-12 8 85.5%  
Art All-Level (ExCET)  10 100%  
Bilingual Spanish Supplemental 4-8 1 100%  
Bilingual Generalist EC-4  5 100%  
Chemistry 8-12  1 100%  
Dance 8-12  3 100%  
Deaf and Hard of Hearing EC-12 10 100%  
ESL Generalist EC-4  1 100%  
ESL Supplemental 5 80%  
English Language Arts and Reading 4-8  8 100%  
English Language Arts and Reading 8-12  30 100%  
English Lang. Arts and Reading/Social Studies 4-8  30 93.3%  
Family and Consumer Sciences Composite 1 100%  
French (secondary)  1 0%  
Generalist EC-4   275 99.3%  
German (secondary)  1 100%  
Health Education  EC-12 5 100%  
History 8-12  31 96.8%  
 Journalism 8-12  1 100%  
Latin  0 0%  
Life Science 8-12  5 100%  
Mathematics 4-8  8 100%  
Mathematics 8-12  11 90.9%  
Mathematics/Science 4-8  24 95.8%  
Music All Level (ExCET expired)  2 50%  
Music All Level (TExES)  25 100%  
Physical Education EC-12  65 98.5%  
Science 4-8  3 66.7%  
Science 8-12  4 100%  
Social Studies 4-8  5 80%  
Social Studies 8-12  4 100%  
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Certification Description Number of TTU  
Test Takers 

% TTU Takers 
Passing at State 
Cut Score (240) 

Test Takers 
 State-Wide 3 

Spanish (Secondary)  5 100%  
Spanish Oral Proficiency  5 100%  
 Special Education EC-12  26 100%  
Speech Communication EC-12  4 100%  
Technology Applications EC-12 5 100%  
Theatre EC-12  4 100%  
Visually Handicapped  Braille (ExCET) 2 100%  
Visually Impaired Braille  2 100%  
Visually Impaired  3 100%  

  1 State Board for Educator Certification View Pass Rates Assessment System for Educator Preparation (ASEP) Report by Certificate 
  2 All examinations are TExES unless specified as earlier ExCET 
  3

Candidates are familiar with the dispositions expected of professionals, including those delineated in professional, state, and 
institutional standards.  After considerable input and discussion by stakeholders, the following dispositions were designated as those 
which educator preparation candidates at Texas Tech University should demonstrate upon completion of a program.  The 
competencies associated with each disposition are derived from the 

 2008 final state-wide data not available until April 2009 
 
 

Pedagogy and Professional Responsibilities Competencies 
established by the state.  The numerals in parentheses denote the competency as assessed in student teaching, and are similar to the 
numeration in the ePortfolio and TExES evaluations, as well as in surveys of program completers, alumni, and employers.  The 
competencies do vary for advanced programs such as administrator and counselor education.  The disposition competencies are as 
follows. 
 

• Upon completion of a program, candidates should demonstrate advocacy for all students as indicated by competencies such as 
the following:   

o showing respect for individual differences by designing curricula that address students' varied backgrounds, skills, 
interests and needs, including the needs of English language learners and students with disabilities (2a and 2b); and  

o demonstrating responsible and ethical practice by establishing classroom environments characterized by courtesy, 
safety, nurture, inclusion, and productivity (5). 

• Upon completion of a program, candidates should possess a professional demeanor as indicated by competencies such as the 
following: 

o exhibiting standards of professional dress and demeanor (12a); 

http://www.educ.ttu.edu/NCATE/framework/d.html�
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o modeling punctuality, reliability, and dependability (12c); 
o complying with all college and university policies, operating procedures, and legal requirements (13a); and  
o modeling ethical behavior and professionalism with staff, students and colleagues (13b). 

• Upon completion of a program, candidates should be able to think critically and reflectively as indicated by competencies such 
as the following: 

o engaging in reflection/self-assessment to identify strengths and challenges, improve teaching performance, and achieve 
professional goals (12b); and 

o personally demonstrating and engaging students in critical thinking and problem solving (8a). 
 
How well candidates understand and are able to operationalize these dispositions is demonstrated in the following assessment data for 
the initial teaching programs (ITP) focusing on the competencies as noted in the dispositions above. 
 

Student Teaching Final Evaluations 
Dispositions 1 

Disposition 
Competencies 

Spring 
2008 2 

Advocacy for All Students N=672 3 

2a. Uses diversity in the classroom and the community to enrich all students’ learning experiences 3.38 

2b. Plans and adapts lessons to address students’ varied backgrounds, skills, interests, and learning needs, including the needs of English language learners 
and students with disabilities 3.41 

5. Establishes a classroom environment of courtesy and respect that is safe, nurturing, inclusive, and productive 3.72 

Professional Demeanor   

12a. Exhibits standards of professional dress and demeanor 3.82 

12c. Models punctuality, reliability, and dependability 3.77 

13a. Complies with all school and university policies, operating procedures, and legal requirements 3.84 

13b. Models ethical behavior and professionalism on a daily basis with staff, students and colleagues 3.83 

Think Critically and Reflectively   

12b. Engages in reflection/self-assessment to identify strengths and challenges, improve teaching performance, and achieve professional goals 3.69 

8a. Applies instructional strategies to successfully and actively engage students in the learning process and to promote critical thinking and problem solving 3.48 
1 COE Student Teaching Office       2 4-point scale      3 Combined data from EC-12 mentor teachers and university supervisors 
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Portfolio—Dispositions 1  

Disposition 
Competency Fall 2008 2 

Advocacy for All Students  

Instructional planning considers student diversity (2) 3.84 

Classroom climate fostering learning, equity and excellence (5) 3.90 

Monitors performance and provides quality feedback for all students (10) 3.89 

Professional Demeanor  

Interacts with professional community and participates in professional activities (12) 3.80 

Adheres to legal and ethical requirements (13) 3.87 

Think Critically and Reflectively  

Reflection 3.89 

   1 COE Certification Office 
   2 4-point scale, N = 118 
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End of ITP Program Candidate Survey 
Dispositions 1  

Disposition 
Competencies Fall  2008 2 

Advocacy for All Students N=103 3 

2a. Uses diversity in the classroom and the community to enrich all students’ learning experiences 3.46 

2b. Plans and adapts lessons to address students’ varied backgrounds, skills, interests, and learning needs, including the needs of English language 
learners and students with disabilities 3.50 

5. Establishes a classroom environment of courtesy and respect that is safe, nurturing, inclusive, and productive 3.80 

Professional Demeanor   

13a. Complies with all school and university policies, operating procedures, and legal requirements 3.86 

13b. Models ethical behavior and professionalism on a daily basis with staff, students and colleagues 3.88 

Think Critically and Reflectively   

12b. Engages in reflection/self-assessment to identify strengths and challenges, improve teaching performance, and achieve professional goals 3.69 

8a. Applies instructional strategies to successfully and actively engage students in the learning process and to promote critical thinking and 
problem solving 3.56 

 1 COE Certification Office, Survey administered to initial teaching program undergraduate and post-baccalaureate students during last course (Capstone) 
 2 4-point scale 
 3 A modified version of the instrument was late going online so that some students did not complete the survey 
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One means to promote candidate professional preparedness in respect to diversity, is to structure clinical experiences in schools with 
diverse student and staff populations.  Data are not readily available for each of the several dozen schools that are used for field 
placements and clinical practice.  However, most of these schools are in Education Service Center Region 17 (57 West Texas School 
Districts), as reflected in the following data.  It should be noted that COE faculty members and the Offices of Student Teaching and 
Field Experiences work to make certain that educator candidates are placed in settings with appropriate student and staff diversity.   
 

EC-12 Student and Faculty Demographics 1 
2008 

(NCATE Table 10)  
Education Service 
Center Region 17  

Native 
American 

Asian or 
Pacific 

Islander  

African 
American 

Hispanic  White Females Males Economically 
Disadvantaged 2  

 

Limited 
English 
Proficient 3 

At Risk 4  

Students           
     Number 284 792 6,383 40,461 29,837 NA NA 45,249 3,923 32,152 
     Percentage 0.4% 1.0% 8.2% 52.0% 38.4% NA NA 58.2% 5.0% 41.3% 
           
Teachers           
     Number 8 16 116 657 5,481 4,878 1,399 NA NA NA 
     Percentage 0.1% 0.3% 1.8% 10.5% 87.3% 77.7% 22.3% NA NA NA 
1 2008 Texas Academic Excellence Indicator System (AEIS) Report.  (Note the state categories do not completely correspond with those requested by NCATE.) 
2 Economically Disadvantaged: Economically disadvantaged students are those eligible for free or reduced-price lunch or eligible for other public assistance. 
3 Limited English Proficient: These are students identified as limited English proficient by the Language Proficiency Assessment Committee (LPAC) according 
to criteria established in the Texas Administrative Code.  Not all pupils identified as LEP receive bilingual or English as a second language instruction, although 
most do. 
4

State data also indicate there are 7,661 professional staff (teachers, professional support, and administrators), 1,671 educational aides, 
and 2,238 auxiliary staff.  Of these, 3,017 (26.1%) are minorities.

 At Risk: A student is identified as at risk of dropping out of school based on state-defined criteria (§TEC 29.081.) 
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Candidate academic and professional preparedness are primarily assessed in two ways, both of which focus on program-level 
measures.  First are transition point assessments where program faculty members consider how students are evaluated as they enter the 
program, enter clinical experiences (for those programs that have clinical experiences), exit clinical experiences, exit the program, and 
follow-up to the program.  Second are assessments of student learning outcomes focusing on what students know, are able to do, and 
believe at the conclusion of a program.  Because there are 34 degree and certification programs within the College of Education, such 
data are not included in this hardcopy report, but are found via hyperlinks in the electronic version.  However, graduate and 
undergraduate examples of both transition point and student learning outcomes are found in the section on Program Level 
Assessments on page 57 of this hardcopy. 
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Goal 4 Graduate and Advanced Certification Education 
Enhance graduate degree and certification programs, which develop candidates who are academically and professionally 
prepared, technologically literate, and who can adapt instruction, service, and/or programs for diverse populations. 

 
• Benchmark 4.1:  Maintain quality degree and certification programs.  

 
All graduate-level certification programs at Texas Tech University are approved by the State of Texas and accredited (since 1963) by 
the National Council for the Accreditation of Teacher Education (NCATE).  In addition, specific programs are recognized by such 
organizations as the Council for Accreditation of Counseling and Related Educational Programs (CACREP) and the Association for 
the Education and Rehabilitation of the Blind and Visually Impaired.  All are hosed in the College of Education (COE). The following 
table provides an overview of both state and national recognition of advanced programs at Texas Tech University.   
 

Advanced Programs and their Review Status 
(NCATE Table 3) 

Program Name and Level 

Award 
Level 

 

No. of Candidates 
Enrolled (or) 

Admitted 
Fall 2008 

Agency 
Reviewing 
Programs 1 

Program 
Report 

Submitted for 
Review 

State 
Approval 

Status 

National 
Recognition 

Status by 
NCATE 

Administrative 
Home College  

Ed. Leadership Principal Master’s 43 ELCC Yes Approved Not Recognized   COE 
Ed. Leadership Superintendent Master’s 7 ELCC Yes Approved  Not Recognized  COE 
Master Reading Teacher PostBac 3 IRA Yes Approved  Not Recognized  COE 
Master Technology Teacher Master’s 4 ISTE Yes Approved  Not Recognized  COE 
Reading Specialist Master’s 3 IRA Yes Approved  Not Recognized  COE 
School Counselor Master’s 23 CACREP Yes Approved Recognized by 

CACREP 
COE 

Educational Diagnostician Master’s 38 CEC Yes Approved Recognized COE 
Orientation and Mobility Master’s 6 CEC and AER Yes Approved Recognized COE 
Orientation and Mobility PostBac 20 CEC and AER Yes Approved Recognized COE 
Teacher of Students with Visual 
Impairments 

Master’s 18 CEC Yes Approved Recognized COE 

Teacher of Students with Visual 
Impairments 

PostBac 
Certification  

70 SBEC & CEC Yes Approved Recognized COE 

 1 The associations reviewing programs are mostly the Specialized Professional Associations (SPAs).  However, some programs have been reviewed by other 
accrediting bodies as follows: 

AER                Association for the Education and Rehabilitation of the Blind and Visually Impaired 
CACREP        Council for Accreditation of Counseling and Related Educational Programs        
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One means to judge the quality of programs is to consider how TTU students responded to the end-of-semester university evaluation 
question #11, “Overall this course was a valuable learning experience.”    
 

Graduate and Undergraduate 
Student Evaluation of Instructor1 

Question #11: Overall this course was a valuable learning experience 
College Fall 2004 Fall 2005 Fall 2006 Fall 2007 Fall 2008 
Agriculture 4.25 4.23 4.22 4.14 NA 
Architecture 4.03 4.08 4.10 4.12  
A & S 4.12 4.11 4.12 4.14  
Business 4.08 4.09 4.15 4.11  
Education 4.30 (2) 4.37 (1) 4.37 (2) 4.36 (2)  
Engineering 4.04 4.04 4.04 4.01  
Honors 4.51 4.46 4.30 4.47  
Human Sciences 4.16 4.15 4.22 4.22  
Inter-disciplinary 4.16 3.92 3.93 4.11  
Law 4.31 4.36 4.37 4.37  
Mass Comm. 4.30 4.16 4.27 4.30  
V & P A 4.36 4.32 4.43 4.45  
Mean 4.22 4.19 4.21 4.18  

    1 TTU Data Warehouse 
    2

• Benchmark 4.2:  Maintain high levels of candidate academic and professional preparedness in respect to knowledge, skills, and 
dispositions, including those related to diversity and technology.     

 COE ranking among TTU traditional colleges  (excluding Honors, Inter-disciplinary, and Law) appears in parentheses  
    NA: Not Available 
 
In addition, a survey of master’s degree students, conducted at the end of their programs, indicates a general satisfaction with graduate 
programs as students replied to the query, “Overall rating of graduate education experience,” as follows on a 5-point scale: 4.11 
(2003), 4.16 (2004), 4.21 (2005), 4.31 (2006), and 4.32 (2007).  Note the general upward progression of the rankings over the past five 
years. 
 

 
One way to measure candidates’ content knowledge is to consider how well they perform on the Texas Examinations of Educator 
Standards (TExES) licensure examinations.  The following table considers final pass rates for TTU and state-wide candidates.  
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Pass Rates on Content Tests by Certificate  
for Other School Personnel 1 

(NCATE Table 5) 
9/1/2006-12/31/2008 (ASEP 2008 Final Data) 2 

Certification Description Number of TTU 
Test Takers 

% Passing for 
TTU 

Test Takers 
State-Wide 3 

Bilingual Supplemental 4-8 1 100%  
Bilingual Supplemental EC-4 5 100%  
Educational Diagnostician (ExCET) 3 100%  
Educational Diagnostician EC-12 12 100%  
ESL Supplemental 5 100%  
Master Reading Teacher 0 0%  
Master Technology Teacher EC-12 0 0%  
Principal 27 92.6%  
Reading Specialist 1 100%  
School Counselor 8 100%  
Special Education Supplemental 2 100%  
Superintendent 10 90%  

   1 State Board for Educator Certification View Pass Rates  
Assessment System for Educator Preparation (ASEP) Report by Certificate 

   2 All examinations are TExES unless specified as earlier ExCET 
   3 2008 final state-wide data not available until April 2009 

 
 
One means to promote candidate professional preparedness in respect to diversity, is to structure clinical experiences in schools with 
diverse student and staff populations.  Data are not readily available for each of the several dozen schools and agencies that are used 
for internships.  However, most of the schools are in Education Service Center Region 17 (57 West Texas School Districts.   Of the 
77,757 EC-12 students in these districts, 47,920 (61.6%) are minorities.  State data also indicate there are 7,661 professional staff 
(teachers, professional support, and administrators), 1,671 educational aides, and 2,238 auxiliary staff.  Of these, 3,017 (26.1%) are 
minorities.  It should be noted that COE faculty members work to make certain that educator candidates are placed in settings with 
appropriate student and staff diversity.   
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The assessment of disposition is addressed by advanced programs, in such courses as the following:  

EPCE 5350. Ethical, Legal, and Professional Issues in Counseling (3:3:0). Prerequisite: EPCE 5353 or 5358. Survey of 
objectives, principles, and practices in counseling in the educational and community setting. Must be taken during the first 12 
hours of counseling classes.  

EPCE 5370. Ethical and Legal Issues in Counseling (3:3:0). Prerequisite: EPCE 5364 and 5353 or 5358. An investigation of 
legal and ethical issues in the counseling profession. Focus on schools and community agencies.  

EDLD 5391. School and Community (3:3:0). Explores the development of collaborative culture at school, enlisting 
community support, and forming partnerships with businesses, universities, and parents. Addresses improved communication 
among increasingly diverse members of the school staff, parents, students, community members, and media.  

EDLD 6330, Educational Leadership, Democracy and Schools (3:3:0). This course explores democratic principles, 
philosophy, past and present cultural influences on our democracy and schools, Dewey’s work, competing theories, and school 
leadership that best prepares K-12 students for full participation in a democracy. 

EDLD 6341. Legal Issues With Special Populations (3:3:0). Prerequisite: EDLD 5340 or consent of instructor. Prepare 
educational leaders for legislative and litigating aspects of working with special populations  

Scores for certification examinations (TExES) are organized by domains.  Candidate performance, with associated domains, is 
available for review making it possible to gather some useful information about other school professionals in respect to professional 
knowledge and skills.  Domain-level data are not as useful as competency-level statistics; nevertheless they do provide patterns that 
are helpful for decision making.  Following are examples from advanced programs illustrating how the TExES domains address 
dispositions, which are highlighted by underlining.   
 

TExES 152:  School Counselor 
 Domain 1: Understanding Students 

Domain 2:  Planning and Implementing the Developmental Guidance and  
  Counseling Program 

 Domain 3: Collaboration, Consultation, and Professionalism 
TExES 153:  Educational Diagnostician 
 Domain 1: Students with Disabilities 
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 Domain 2: Assessment and Evaluation 
 Domain 3: Curriculum and Instruction 
 Domain 4: Foundations and Professional Roles and Responsibilities 

 
• Benchmark 4.3:  Increase graduate student scholarly productivity.    

 
One indicator of graduate student scholarly productivity is the number of presentations they make at professional conferences, and the 
level of support they receive to do so.  The college does provide funding for professional-related travel for graduate students, usually 
in the range from $300 per trip minimum to $500 maximum.   
 

Graduate Student 
Travel Allowance 1 

 Fall 2006 Spring 2007 Fall 2007 Spring 2008 Fall 2008 2 
Number of Students 
Supported 

30 26 20 27 18 

Amount of Funding 
Provided 

$9,400 $8,250 $7,250 $6,800 $4,850 

    1 Data from COE Graduate Office 
    2 As of 11/12/08 
 
In addition, for the last six years the college has sponsored an in-house Research Conference, mostly for graduate students, with about 
20-25 students participating per year.  (The April 2008 Conference included 24 students.)  Several students have also participated in 
the University’s Research Poster Sessions.   In addition, graduate students participate in the college’s lunch time research colloquium.  
At the November 2008 colloquium, two graduate students made presentations about online teaching.  Currently an instrument is being 
developed to survey graduate students in respect to scholarly productivity.   
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Goal 5 Research Productivity 
Increase research productivity and funding for all areas of inquiry within the college. 

 
Goal 5 Summary: 
 
In 2002 the college refocused research productivity efforts by hiring a person to focus on grant writing and gift solicitation, and by 
reorganizing the responsibilities of several other individuals.  Since the 2002 benchmark, there has been a dramatic increase in grants 
from $1,296,301 (13.25 grants) to $3,409,996 (22.79 grants) in 2008.  (It should be noted that the 2008 data is as of 9/8/08, with the 
last quarter to yet be reported.)  Although not directly tied to research productivity, there has also been a drastic increase in private 
gifts, from $270,682 in 2002-03 to $1,734,586 in 2007-08.  In addition, there has been a commensurate increase in faculty scholarly 
productivity.  In 2007 faculty had 3.49 publications per FTE and 4.17 presentations per FTE. 
 
Research in the College of Education is supported both by technology and personnel.  Every tenure-track faculty member has a 
graduate assistant (GA) assigned for 10 hours per week.  In addition, research activities are supported by a Research Lab, which has 
eight workstations and is headed by a faculty member with research expertise.  An assortment of research-related software and 
workshops is available to faculty and graduate students. 
 

• Benchmark 5.1:  Increase the level of external funding.   
 
In 2002 the college refocused research productivity efforts by hiring a person to focus on grant writing and gift solicitation, and by 
reorganizing the responsibilities of several other individuals.  This eventually resulted in the Office of Resource Development and 
Public Relations, with four full-time staff members headed by an Assistant Dean.  The increase in grants and private gifts has been 
dramatic as indicated in the tables below.  
 

Grant Report 1 
Amount and Number 2002 2003 2004 2005 2006 2007 2008 2 

Total Amount Awarded 1,296,301.75 1,059,956.00 1,895,765.30 1,735,188.72 2,285,616.95 2,234,165.56 3,409,996.10 
Total Number of Grants 13.25 19.70 23.51 21.17 23.25 20.82 22.79 

1 Office of Research Services (ORS) Report  
2 As of 9/8/08 

Private Gifts 1 
Amount Raised 2002-2003 2003-2004 2004-2005 2005-2006 2006-2007 2007-2008 

       
Total Amount Raised 270,682.99 1,117,355.07 810,795.00 1,457,226.32 1,129,089.84 1,734,586.38 

1 TTU Institutional Advancement data 
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• Benchmark 5.2:  Increase faculty scholarly productivity.   

 
Faculty members in the College of Education continue to be productive in respect to scholarship. 
 

COE Faculty 
Scholarly Productivity 1 

Scholarly Productivity 2004 2 2005 2006 2007 2008 3 
Publications  4     

     Refereed 72 56 94 120  
     Non-refereed 12 17 13 17  
     Books & Chapters 18 33 13 32  
     Other 15 37 21 37  
Total 117 143 141 206  
      
Presentations  4     
     Refereed 193 191 211 196  
     Non-refereed 11 6 15 16  
     Invited 52 41 38 34  
Total 256 238 264 246  
      
Grants  5     
    Amount Awarded 1,895,765.30 1,735,188.72 2,285,616.95 2,234,165.56 3,409,996.10 6 
    Number Awarded 23.51 21.17 23.25 20.82 22.79 
      
Tenure/Tenure Track FTE 55.01 7 56.22 57.00 59.02  
Total Publications/FTE 2.13 2.54 2.47 3.49  
Total Presentations/FTE 4.65 4.23 4.63 4.17  

 1 COE Annual Faculty Report    2 Calendar Year  
3 Not Available until mid-February    4 Multiple authors or presenters are each counted 
5 Office of Research Services (ORS) Report  6As of 9/8/08 
7 FTE per each fall semester  
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• Benchmark 5.3:  Maintain a high level of technological and personnel support for research.   
  
Research in the College of Education is supported both by technology and personnel.  For example, every tenure-track faculty member 
has a graduate assistant (GA) assigned for 10 hours per week to support research during the fall and spring semesters.  In addition, a 
pool of GAs is available for such support during the summer sessions.  Faculty members are encouraged to enhance the GA 
relationship by serving as mentors and inviting graduate assistants to be part of research efforts, including them in presentations and 
publications.  The college’s support of graduate assistants is indicated in the following table.  
 

College of Education 
Support of Graduate Assistants 1 

Awards 2002-03 2003-04 2004-05 2005-06 2006-07 2007-08 

GAs paid from COE 
Accounts 33 40 41 48 42 33 

GAs paid from non-
COE Accounts 19 21 21 23 31 28 

Total GAs for the 
College 52 61 62 71 73 61 

Amount of money from 
COE Accounts $346,500 2 

 
$420,000 2 

 

 
$442,800 3 

 

 
$518,400 3 

 

 
$453,600 3 

 

 
$356,400 3 

 
1 COE Office of Graduate Education, Research, and Administration 
2 $10,500/GA  
3

 

 $10,800/GA 
 
In addition, faculty research is supported by a Research Lab, which was established in January 2006.  The lab, which has recently been 
expanded from four to eight workstations, is headed by a faculty member with research expertise.  Regular assistance to students and 
faculty is provided by two, 20 hour per week graduate assistants.  The lab is open 9:00 to 5:00 for students and any time for faculty.  
An assortment of research-related software is available, the more popular of which include SPSS, Amos 16, Mystat 12, Lisrel, NVivo, 
Ethnograph, and Endnote.  In addition, several research-related workshops have been presented to faculty on such topics as APA style, 
EndNote, SelectSurvey, transcription, archival data sets, research posters, and SPSS.  Furthermore, some data sets have been archived 
for research, such as the National Educational Longitudinal Study (NELS:88), the School Survey on Safety and Crime, and the Early 
Childhood Longitudinal Survey, and Kindergarten Class of 1998-1999 (ECLS-K). 



86 
 

Goal 6 Engagement and Partnerships 
Provide scholarly outreach opportunities and build strategic partnerships, alliances, and community outreach.   
 

Goal 6 Summary: 
 
The College of Education has extensive partnerships with public school and agency through numerous field placements.  For fall 
2008, these placements afforded clinical experiences for 173 student teachers or teaching interns, almost 700 pre-student teaching 
candidates, and 75 graduate interns.  These individuals were placed in over 65 independent school districts or agencies.  In addition, 
the COE had other collaborations with colleges across campus, community colleges, other universities, and a variety of education-
related agencies.   
 

• Benchmark 6.1:  Provide appropriate field experiences and clinical practice so that candidates develop and demonstrate 
appropriate knowledge, skills, and dispositions.  

 
The College of Education has always had an extensive program of field experiences and clinical practice: a variety of pre-student 
teaching field work, undergraduate student teaching, post-baccalaureate teaching internships, and a variety of graduate internships as 
principals, diagnosticians, counselors, and superintendents.  All of these experiences are under the supervision of both university and 
public school personnel, and are designed to develop the knowledge, skills, and dispositions that candidates require to be successful 
educators.  The following table indicates the depth and breadth of these experiences. 
 

Field Experiences and Clinical Practice 1  
Clinical Experiences Fall 2006 Spring 2007 Fall 2007 Spring 2008 Fall 2008 

Student Teachers (ST) 153 344 177 288 143 
      # of ISD Placements 39 2 59 38 52 28 
Teaching Interns 46 49 45 41 30 
     # of ISD Placements 39 43 37 38 24 
Pre-ST field experiences 650 3 350 650 350 650 
     # of ISD Placements 8-11 3 8-11 8-11 8-11 8-11 
Graduate Internships 67 4 80 63 69 75 
     # of ISD or Agency Placements  5     

      1 Data from the COE Offices of Student Teaching and Field Experiences 
  2 Number of separate school districts used for placements 
  3 Approximate numbers 

4 Data for individual programs such as for counselors, principals, and diagnosticians  
5 Data not currently collected but will be in the future 
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The nature of field experiences and clinical practice are noted in the following table. 
 

Field Experiences and Clinical Practice by Program 
(NCATE Table 7) 

Program Field Experiences Clinical Practice 
(Student Teaching or Internship) 

Total Number of 
Hours/Semester 

EC-6 Undergraduate:  
     Bilingual Education 
     Early Childhood 
     English as a Second Lang.  
     Math/Science 
     Special Education 
 
Block 1, 2, and 3 

Experiences are provided in diverse (ethnicity, 
socio-economic, special needs, ESL/bilingual) 
elementary classroom settings.  Experiences include 
reading aloud to children, interactions with children 
with special needs, involvement in school activities, 
tutoring students. Candidates complete case studies 
of students. They observe in elementary classrooms, 
plan, prepare, and teach lessons and analyze student 
learning. Candidates also assist the teacher as 
needed. 

 Block 1: 5 hours 
Block 2: 45 hours 
Block 3: 45 hours 

       Candidates observe in a classroom and 
gradually take over the duties of the classroom 
teacher, including planning and teaching 
lessons, assessing student learning outcomes, 
participating in school extracurricular 
activities, parent meetings and/or conferences. 

40 hours/week in the 
classroom (12-14 
weeks) with outside 
planning and 
preparation 

    
EC-6 Post-baccalaureate: 
     Elementary Generalist 
 

Candidates participate in tutoring, observing and 
teaching lessons in elementary classrooms, 
participating in after school activities. 

 30 hours 

     Candidates observe in a classroom and 
gradually take over the duties of the classroom 
teacher, including planning and teaching 
lessons, assessing student learning outcomes, 
participating in school extracurricular 
activities, parent meetings and/or conferences. 

 40 hours/week in the 
classroom (12-14 
weeks) with outside 
planning and 
preparation 
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Program Field Experiences Clinical Practice 
(Student Teaching or Internship) 

Total Number of 
Hours/Semester 

4-8 Undergraduate:  
     English/Lang. Arts/Social 
Studies 
     Math/Science 
Blocks 1, 2, and 3 

Experiences are provided in diverse (ethnicity, 
socio-economic, special needs, ESL/bilingual) 
middle level classroom settings.  Experiences 
include interactions with children with special 
needs, involvement in school activities, tutoring 
students. Candidates complete case studies of 
students and shadow a student over time. They 
observe in middle level classrooms, plan, prepare, 
and teach lessons and analyze student learning.  
They work with small groups as well as with classes 
of students. Candidates also assist the teacher as 
needed. 

 Block 1: 24 hours 
Block 2: 32 hours 
Block 3: 32 hours 

   Candidates observe in a classroom and 
gradually take over the duties of the classroom 
teacher, including planning and teaching 
lessons, assessing student learning outcomes, 
participating in school extracurricular 
activities, parent meetings and/or conferences. 

 40 hours/week in the 
classroom (12-14 
weeks) with outside 
planning and 
preparation 

    
4-8 Post-baccalaureate: 
     English/Language Arts 
     Social Studies 
     Math 
     Science 

Candidates participate in tutoring, observing and 
teaching lessons in middle level classrooms, 
participating in after school activities. 

 30 hours 

      Candidates observe in a classroom and 
gradually take over the duties of the classroom 
teacher, including planning and teaching 
lessons, assessing student learning outcomes, 
participating in school extracurricular 
activities, parent meetings and/or conferences. 

40 hours/week in the 
classroom (12-14 
weeks) with outside 
planning and 
preparation 



89 
 

Program Field Experiences Clinical Practice 
(Student Teaching or Internship) 

Total Number of 
Hours/Semester 

8-12 Undergraduate 
Blocks 1 and 2 

Experiences are provided in diverse (ethnicity, 
socio-economic, special needs, ESL/bilingual) 
secondary classroom settings.  Experiences include 
interactions with children with special needs, 
involvement in school activities, tutoring students.  
Candidates plan, prepare, and teach lessons and 
analyze student learning.  They work with small 
groups as well as with classes of students. 
Candidates also assist the teacher as needed. 

 50 hours 

  Candidates observe in a classroom and 
gradually take over the duties of the classroom 
teacher, including planning and teaching 
lessons, assessing student learning outcomes, 
participating in school extracurricular 
activities, parent meetings and/or conferences. 

 40 hours/week  in the 
classroom (12-14 
weeks) with outside 
planning and 
preparation 

    
8-12 Post-baccalaureate Candidates participate in tutoring, observing and 

teaching lessons in secondary classrooms, 
participating in after school activities. 

 30 hours 

  Candidates observe in a classroom and 
gradually take over the duties of the classroom 
teacher, including planning and teaching 
lessons, assessing student learning outcomes, 
participating in school extracurricular 
activities, parent meetings and/or conferences. 

 40 hours/week  in the 
classroom (12-14 
weeks) with outside 
planning and 
preparation 

    
Counselor Education Practicum:  100 hours minimum. This includes time 

spent at the site and time spent in the University 
individual supervision sessions. Includes direct 
counseling.   

 100 hours minimum 
with 40 hours in 
direct counseling 

  During the two semesters of enrollment in 
internship, students must spend a minimum of 
300 hours at the internship site. Interns are also 
expected to see a minimum of eight (8) clients 
per week. From the total of 300 hours required 
for internship each semester, a minimum of 120 
hours must be spent in direct counseling. 

300 hours minimum 
at the internship site.  
This includes time 
spent at the site (20-
22 hours per week) 
and time spent in the 
seminar and 
supervision sessions. 
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Program Field Experiences Clinical Practice 
(Student Teaching or Internship) 

Total Number of 
Hours/Semester 

Ed. Leadership: Principal  The fall semester focuses on instructional 
leadership.  Interns are required to shadow a 
principal for three days and to engage in 110 
hours of instructional leadership activities 
including curriculum and curriculum 
alignment, instructional supervision, cultural 
activities conducive to student learning and 
professional development of teachers, and to 
maintain a focus on student learning.  The 
spring internship requires 110 hours of 
activities in administrative leadership and 
school community leadership. All of the 
activities are done under the supervision of the 
course instructor and the on-site-principal.  

Two semesters 

    
Ed. Leadership: 
Superintendent 

 Students complete supervised field-based 
experiences in the Fall semester. The internship 
experience provides for the development of 
individual district-level organizational 
leadership skills under supervision of site- and 
university-based supervisors. 

One semester 

    
Special Education All coursework in Special Education is designed to 

include field experiences that are tied to course 
assignments 

  

     Deaf & Hard of Hearing Experiences are provided in inclusive settings for 
children who are deaf and hard of hearing 

Experience in a field based setting. Internship 
supervised by a university faculty member. 
Students are placed in full time or part time 
program that comply with standards established 
for educational programs by Texas Education 
Agency. Requires 6 credit hours of internship 
in Special education. 

Complete a total of 
350  

     Deafblindness   Experiences are provided in inclusive settings for 
children who are deafblind 

6 credit hours of internship in special 
education.  

350 documented 
hours of internship 
required 
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Program Field Experiences Clinical Practice 
(Student Teaching or Internship) 

Total Number of 
Hours/Semester 

     Educational Diagnostician  All experiences and internship requirements 
must be approved by the university supervisor. 
There are two practicum which must be taken 
on campus per semester. Each practicum and 
internship requires a combination of 
assessment and in-class experiences. 

A total of 350 hours 
must be completed. 
Practicum 
assignments are based 
on TEA and CEC 
guidelines. 

     Orientation Mobility Experiences are provided in inclusive settings for 
children and adults with visual impairments. 

3 credit hours of internship in special education 350 documented 
hours of internship 
required 

     Teacher of Children with 
      Visual Impairments 

Experiences are provided in inclusive settings for 
children with visual impairment.  

Experience in a field based setting required. 
Internship is supervised by a university faculty 
member. Minimum of  
3 credit hours required. 

Must complete a total 
of 350 hours with 150 
documented hours of 
placement in a full or 
part time capacity for 
a school or service 
agency. 

    
Reading Specialist Two years of classroom teaching Two years of classroom teaching  
    
Master Reading Teacher Two years of classroom teaching Two years of classroom teaching  
    
Master Technology Teacher Two years of classroom teaching Two years of classroom teaching  
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• Benchmark 6.2:  Establish study abroad and service learning programs.   
 
The college has several study abroad and service learning programs, such as the following: 

o Shanghai University: The College of Education in June 2008 entered into a Memorandum of Understanding with 
Shanghai Normal University to facilitate student and faculty exchanges, to jointly plan and implement international 
activities of mutual interest, and to collaboratively offer a second language learning graduate program. 

o Dominican Republic and Australia: The College of Education has recently implemented study abroad programs.  In 
2007 two faculty led programs were offered, one to the Dominican Republic and one to Australia.  Ten students took 
course work through another faculty led trip to the Dominican Republic in 2008.  The College has established 
relationships with bilingual schools and universities in the Dominican Republic and is in the process of establishing 
additional course offerings and exchange programs. 

o Student Teaching abroad: Over the years student teachers have been assigned placements abroad, although for fall 2008 
there is only a single placement, that being in Germany. 

 
• Benchmark 6.3:  Maintain a high level of partnerships and collaborations. 

 
Besides the extensive partnerships with school districts, as noted in Benchmark 6.1, the college also has numerous other collaborations 
and partnerships as noted below.  

o The Associate of Arts in Teaching (AAT) Program: This program creates a seamless degree plan that encourages minority and 
first-generation community college students to compliment their associate degree with bachelor’s degree in education.  
Currently the COE has memos of understanding with South Plains College (SPC), a Hispanic-serving institution, Midland 
College, Austin Community College, Central Texas College, Collin County Community College District, and Dallas County 
Community College District.  We are in the process of writing up an agreement with Tarrant County Community Colleges and 
with Mountain View College for a 2+2 program delivered at a distance.   

o The South Plains Closing the Gaps Coalition:  A coalition that includes 31 West Texas agencies, institutions, elected officials, 
and organizations with a shared mission of reaching underrepresented populations across West Texas with the goal of 
attracting students to higher education.  The College of Education was the 2008 recipient of the Texas Higher Education 
Coordinating Board’s Star Award in recognition of the Associate of Arts in Teaching partnership with South Plains College 
(SPC).  This recognition is given to entities responsive to the Coordinating Board’s Closing the Gaps Initiative, promoting 
college attendance and completion, particularly for under-represented populations.  Between fall 2005 and fall 2008, over 100 
students from SPC, a Hispanic serving institution, have continued their education by enrolling in TTU teacher education 
programs. 
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o Teacher Education Council:  This council has university-wide responsibility for designing, approving, and continuously 
evaluating all educator preparation programs on the campus.  As such its membership includes representatives from 9 
colleges/schools on campus, 3 school districts, and the Education Service Center. 

o Special Education: Special education programs have developed extensive partnerships, currently over three dozen, such as the 
following: Helen Keller National Center, Mississippi Deafblind Project, Navajo Nation, New Mexico Deafblind Project, New 
Mexico School for the Blind, Regions 14, and 17 Education Service Centers, Texas Deafblind Project, Texas School for the 
Blind and Visually Impaired, Texas School for the Deaf, University of Southern Mississippi, University of Utah, and 
Wyoming Department of Education.  A complete listing of special education partnerships may be found online.   

o Program Advisory Boards: Some programs foster partnerships through the establishment of advisory boards.  For example, 
membership on the Counselor Education Advisory Board includes several school district counselors, but also individuals from 
a variety of community agencies and churches.  

o P-20 Council: This Council was formed in response to state/region/university data indicating too many dropouts, especially 
among minorities, and not enough connection between school and university or the workplace. The council brings together 
many groups, including university, community college, public school, and community ones to work on making the educational 
process more meaningful, thereby decreasing the number of dropouts. 

o Diversity Task Force: This is a coalition of college and community leaders concerned with exploring the barriers/issues that 
may contribute to the low representation of African Americans at TTU.    

o Moon Project: Texas Tech University has organized a collaboration called the International Virtual Science, Technology, 
Engineering and Mathematics Classroom (I.V. STEM Classroom) of faculty from approximately a dozen institutions in the 
U.S., Australia and Japan to research and develop mechanisms to engage K-12 and university students in international, best 
practice, collaborate science and math instruction.  The I.V. STEM Classroom’s major activity, the MOON Project, each 
semester involves about 750 fourth to eighth graders and up to two dozen teachers in an extended investigation of the Moon, 
sharing of observations via the Internet, and jointly drawing conclusions based on these obligations.  Simultaneously the 
faculty conducts research on these processes. 

o Fulbright Korean Exchange: Texas Tech partners with the Texas International Education Consortium to host Korean teachers 
as part of the “Fulbright American Studies Institute for Korean Secondary School Teachers of English.”  Each year Texas Tech 
hosts two to four Korean Middle Level teachers who teach English as a second language.   Korean teachers spend 6 weeks in 
Austin and 2 weeks in Lubbock.  Host families provide a “West Texas” experience on the weekend and evenings. During the 
day, the Korean teachers work with English or ESL teachers at local middle schools.  The Korean teachers are required to 
make presentations to the student body, teach classes, observe American teaching styles, and absorb as much as possible about 
middle school processes.  

 

http://educfmk.educ.ttu.edu/NCATE/Partnerships-Special%20Education.doc�
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In addition, College of Education faculty members often conduct research in collaboration with individuals around campus, with 
school districts, and with the Education Service Center as indicated with the following examples. 
 

Reese Todd and Tina Delahunty, (Economics and Geography), “Geography Literary for Second and Third Graders,” Texas 
Fund for Geography Education. 

Benavides, Alfredo and Paul W. Carlson (History) “Immigration, Health, Education, and Public Policy,” Helen Devitt Jones 
Foundation.  

Midobuche, E., and Benavides, A. in partnership with Lubbock-Cooper ISD & four other local districts (2004-2009). Co-
Principal Investigator, 21st Century Community Learning Centers Grant. Texas Education Agency.  

Hamman, Doug. Evaluator, Texas Tech University Health Science Center - School of Medicine Bridging the Gap: A Patient-
Centered Curriculum for Cultural Competence. (National Institute of Health) Lynn Bickley - Principal Investigator; 
Joaquin Borrego, German Nunez, Tony Islas, Darryl Williams, Dennis Dove, Barbara Pence - Co-Investigators.  

Jennifer Wilhelm, Ron Wilhelm (Physics), Emma Lovering (EC-12 science teacher), and Victoria Jennifer (EC-12 science 
teacher). “Bridging Mathematical and Scientific Understanding Using a Lunar Context,” College of Educational Grant 
Competition. 

Marbley, A.and Bickley.L. (Texas Tech University Health Sciences Center ), “Curriculum Consultant: Bridging the Gap: A 
Patient-Centered Curriculum for Cultural Competency. NIH National Heart Lung Blood Institute Grant School of 
Medicine.  

Hamman, Douglas, 21st Century Learning Centers (2006-2011). in collaboration with Lubbock-Cooper ISD. “Preservice 
Teachers: Self-Views of Capacities for Working in Reforming Schools.” 

Burley, H. and Nathan, C. (Human Sciences) Jumpstart. (2006). Principal/Co-principal investigator. The program helped 
prospective teachers to mentor low-income students in Headstart programs.  

Klinker, Joann and several business professors. THSP Pilot High School Principal Certification Program Grant received 
through the Texas High School Project funded by the Gates Foundation, Dell Foundation, Communities Foundation of 
Texas, and Texas Educational Agency 

Talkmitt, Susan. Texas Regional Collaborative between the Education Service Center 17 and the College of Education. 
Stevens, Tara and Lochbaum, Marc (Health, Exercise, Sport Sciences) Creating Graduate Assistantships through the Funding 

of a Large Scale, Longitudinal Interdisciplinary Study.  
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Goal 7 Recognition 
Develop a positive image for the College of Education and for educator preparation based on the college’s activities and 
achievements.  

 
Goal 7 Summary: 
 
The Office of Resource Development and Public Relations hosted, planned, implemented, and/or assisted with several dozen 
recognition and other events that fostered interactions with alumni, donors, community groups, and college/university personnel.  The 
Office has also extensively utilized electronic and print media to promote the College of Education in a variety of ways.     
 

• Benchmark 7.1:  Maintain a high level of mixed media usage, such as data, publications and websites to promote a positive 
image. 
 
The Office of Resource Development and Public Relations has extensively utilized electronic and print media to promote the 
College of Education.  Some electronic examples may be viewed online at the College of Education homepage.   Hardcopies of 
numerous brochures may be obtained through the Resource Development Office by contacting toni.sim@ttu.edu.  

 
• Benchmark 7.2:  Maintain a high level of interactions with alumni, donors, community groups, and college/university 

personnel to promote a positive image.   
 
The Office of Resource Development and Public Relations hosted, planned, implemented, and/or assisted with in-house events 
such as the following: New Faculty Orientation, New Faculty-Graduate Student Welcome Event, Back-to-School School 
Event, Reunion Tour Reception, Career Expo, University and College Recruitment Events, Project FUTURE Faculty Advisory 
Luncheon, Project FUTURE Parent Advisory Council, Project FUTURE Orientation with Region 17 Counselors, STEP2 
Seminars and Workshops, Dean’s Advisory Council Luncheon, Research Lab Open House, Dean’s Sneaker Tour, Holiday 
Open House, Planned-Giving Seminar, Back to School Fiesta which hosted 5000 people from the community, Take Pride in 
the East Side Photography Competition, Take Pride in the East Side Campus Photography Display, Mother/Daughter Program, 
Raiders Rojos Youth Leadership Conference, Closing the Gaps Coalition Meetings, Helen Devitt Jones Lecture Series, 
Hispanics in the Southwest Conference, College Research Day, Sowell Center for Research and Education in Visual 
Impairment Distinguished Lecture Series 
 

http://www.educ.ttu.edu/�
mailto:toni.sim@ttu.edu�
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• Benchmark 7.3:  Maintain a high level of activities that recognize college, university and community personnel to promote a 
positive image.   
 
The Office of Resource Development and Public Relations hosted, planned, implemented, and/or assisted with in-house events 
such as the following: Faculty Awards Luncheon, Scholarship, Awards Reception, Annual Caller’s Dinner, Annual Alumni 
and Community Awards Celebration, Staff Appreciation Day, December, August, and May Inductions for graduating 
professional educators.  
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Program-Level Assessments 
 
A major component of the Educator Preparation Assessment System is the assessment of program-level activities.  Some such 
assessments have been considered throughout previous sections of this Assessment Report.  Although the emphasis of this report is 
college-level assessments, most strategic goals also relate to programs, such as enrollment patterns, retention rates, and faculty 
scholarship.   

 
However, one major aspect of program assessment relates to the assessments of student learning outcomes (SLO).  All College of 
Education programs have developed Program Assessment Plans (PAP), which include a program purpose, student learning outcomes, 
and assessments of the outcomes.   
 
Space limitations in this document make it inappropriate to include a Program Assessment Plan for all 34 programs in the college.  
Therefore, following is an example of a program assessment plan, including student learning outcomes, for the Elementary Education 
EC-6 Certification Program.  This example is an early PAP.  These documents are now being transferred to TracDat, new software 
made available by the university’s Office of Assessment and Planning.  The College of Education is among the first units on campus 
to utilize TracDat, which will allow a variety of reports to be generated, including those that show unit (program) assessment plans, 
assessment results and action plans, action plans sorted by tasks, assessment outcomes, goals and objectives, and a listing of 
documents stored for each unit.  TracDat reports for the following programs may be reviewed online: elementary, secondary, 
principal, superintendent, and counselor.  

 

http://educfmk.educ.ttu.edu/NCATE/COE_Elementary%20Education_CERT.pdf�
http://educfmk.educ.ttu.edu/NCATE/COE_Secondary%20Education__CERT.pdf�
http://educfmk.educ.ttu.edu/NCATE/COE_Educational%20Leadership_MED.pdf�
http://educfmk.educ.ttu.edu/NCATE/COE_Educational%20Leadership%20Superintendent_CERT.pdf�
http://educfmk.educ.ttu.edu/NCATE/coe_counselor%20ed_MED.pdf�
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Elementary Education EC-6 Certification 
Program Assessment Plan 

 (Student Learning Outcomes Assessments) 
 
Program Title: Elementary EC-6 
 
Purpose of Program: To prepare creative, reflective and innovative professional educators with high moral and ethical standards who 
view themselves as agents of change, who are committed to the welfare of students, and who have the understanding, attitudes and 
skills necessary for effective teaching.   
 
Item Student 

Learning 
Outcomes 

Method of Assessment 
And Repository 

 

Data Collection 
& Timeline 

 

Data Analysis 
& 

Timeline 

Data Use & 
Timeline 

1 Develop content 
area expertise in 
the candidate’s 
teaching field 

Review of data over a several year period:  
TExES EC-4 Generalist (content area) exam by domain.  Source:   
SBEC records. 
Competency 3a for student teaching, content specific assessments on 
student teaching evaluations.  Source:  Student Teaching Office data 
base. 
End of program survey. Source:  Student Teaching Office data base. 
Focus groups.  Source:  COE Assessment data base.   

Student services will 
collect data and 
assemble for faculty 
each semester.  

Faculty will 
analyze data each 
semester. 

Faculty will 
discuss use of data 
to improve 
program each 
semester. 

2 Plan instruction 
and assessment to 
promote student 
learning 

Review of data over a several year period:  
Domain 1 scores of the TExES PPR.  Source:  SBEC records 
Domain 1 scores on the student teaching evaluation, end of program 
survey. Source:  Student Teaching Office data base. 
Portfolio data on Domain 1.  Source:  TaskStream  
Focus groups.  Source:  COE Assessment data base. 

Student services will 
collect data. And 
assemble for faculty 
each semester. 

Faculty will 
analyze data each 
semester. 

Faculty will 
discuss use of data 
to improve 
program each 
semester. 

3 Create a positive, 
safe, and 
productive 
classroom 
environment 

Review of data over a several year period:  
Domain 2 scores of the TExES PPR.  Source:  SBEC records 
Domain 2 scores on the student teaching evaluation, end of program 
survey. Source:  Student Teaching Office data base. 
Portfolio data on Domain 2.  Source:  TaskStream  
Focus groups.  Source:  COE Assessment data base. 

Student services will 
collect data. And 
assemble for faculty 
each semester. 

Faculty will 
analyze data each 
semester. 

Faculty will 
discuss use of data 
to improve 
program each 
semester. 
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4 Implement 
effective and 
responsive 
instruction and 
assessment 

Review of data over a several year period:  
Domain 3 scores of the TExES PPR.  Source:  SBEC records 
Domain 3 scores on the student teaching evaluation, end of program 
survey. Source:  Student Teaching Office data base. 
Portfolio data on Domain 3.  Source:  TaskStream  
Focus groups.  Source:  COE Assessment data base. 

Student services will 
collect data. And 
assemble for faculty 
each semester. 

Faculty will 
analyze data each 
semester. 

Faculty will 
discuss use of data 
to improve 
program each 
semester.  

5 Fulfill 
professional roles 
and 
responsibilities 

Review of data over a several year period:  
Domain 4 scores of the TExES PPR.  Source:  SBEC records 
Domain 4 scores on the student teaching evaluation, end of program 
survey. Source:  Student Teaching Office data base. 
Portfolio data on Domain 4.  Source:  TaskStream  
Focus groups.  Source:  COE Assessment data base. 

Student services will 
collect data. And 
assemble for faculty 
each semester. 

Faculty will 
analyze data each 
semester. 

Faculty will 
discuss use of data 
to improve 
program each 
semester. 

6 Understand 
student diversity 
and plan 
appropriate 
learning 
experiences and 
assessment 

Review of data over a several year period for competencies:  
Scores on the student teaching evaluation, end of program survey 
competencies 2, 5. Source:  Student Teaching Office data base. 
Portfolio data on competencies 2, 5, and 10.  Source:  TaskStream  
Focus groups.  Source:  COE Assessment data base. 
 
As of 2009, Diversity Survey data. 

Student services will 
collect data. And 
assemble for faculty 
each semester. 

Faculty will 
analyze data each 
semester. 

Faculty will 
discuss use of data 
to improve 
program each 
semester. 

7 Effective use of 
technology to 
plan, organize 
and deliver 
instruction 

Review of data over a several year period:  
Scores on the student teaching evaluation, end of program survey. 
Source:  Student Teaching Office data base. 
Portfolio data on technology.  Source:  TaskStream  
Focus groups.  Source:  COE Assessment data base.  

Student services will 
collect data. And 
assemble for faculty 
each semester. 

Faculty will 
analyze data each 
semester. 

Faculty will 
discuss use of data 
to improve 
program each 
semester. 
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Data-Informed Improvements  
 
Numerous data-informed improvements have been made within the College of Education, ranging from those at the individual 
professor/classroom level, through programs, departments, college, and university.  The data that have informed these changes varies, 
from formalized data collections, through university-level mandates, focused qualitative data, to informal concerns raised at program-
level meetings where an individual says, “I’ve noticed this problem.”  Data have also come from public school partners through focus 
groups and informal conversations.   
 
Following are examples of data-informed decision making, some of which are detailed in this document, and many of which are 
explained more fully through hyperlinks in the electronic version of this report.  The timeframe of these examples is mostly over the 
last three years, since the last Institutional Report was developed for the NCATE (National Council for Accreditation of Teacher 
Education) review process.   
 
This section of the document is organized by the College of Education’s strategic goals.  Note that college goals align with university 
ones, NCATE standards, and State of Texas competencies.  An alignment table may be viewed online.   
 
In respect to Goal 1, Increasing and Diversifying Enrollment, data indicate: 

• Student diversity continues to grow, with the college showing a five-year increase in minority students of 56%, from 225 in 
fall 2004 to 351 in fall 2008.  However, the number of females in the COE (78%) is such that the recruitment of more males 
needs to be considered.  In addition, the percentage of Black undergraduates is below the university average, and the number 
of Blacks who complete certification programs is low.  In addition, both the university and college are below the state and 
regional percentages of EC-12 student ethnic groups.  In response, the college continues to focus on increasing enrollment and 
diversity through participation in numerous programs as the following:   

o The P-20 Council formed in response to state/region/university data indicating too many dropouts, especially among 
minorities, and not enough connection between school and university or the workplace. The council brings together 
many groups, including university, community college, public school, and community ones to work on making the 
educational process more meaningful, thereby decreasing the number of dropouts. 

o The Associate of Arts in Teaching (AAT) Program that creates a seamless degree plan that encourages minority and 
first-generation community college students to compliment their associate degree with bachelor’s degree in education.  
Currently the COE has memos of understanding with South Plains College (SPC), a Hispanic-serving institution, 
Midland College, Austin Community College, Central Texas College, Collin County Community College District, and 
Dallas County Community College District.  We are in the process of writing up an agreement with Tarrant County 
Community Colleges and with Mountain View College and Richland College.   

http://educfmk.educ.ttu.edu/NCATE/Alignment%20Goals%20and%20NCATE.docx�
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o The South Plains Closing the Gaps Coalition that includes 31 West Texas agencies, institutions, elected officials, and 
organizations with a shared mission of reaching underrepresented populations across West Texas with the goal of 
attracting students to higher education.  The College of Education was the 2008 recipient of the Texas Higher 
Education Coordinating Board’s Star Award in recognition of the Associate of Arts in Teaching partnership with South 
Plains College (SPC).  This recognition is given to entities responsive to the Coordinating Board’s Closing the Gaps 
Initiative, promoting college attendance and completion.  Between fall 2005 and fall 2008, over 100 students from SPC 
have continued their education by enrolling in TTU teacher education programs. 

o STEP 2 (Successful Transition to the Educator Preparation Program at TTU) is a partnership between the College of 
Education at Texas Tech and South Plains Community College to support the SPC students who transfer to TTU after 
completing the Associate of Arts in Teaching Degree. 

o There are over three dozen partnerships developed by the Special Education Program, including Helen Keller National 
Center, Mississippi Deafblind Project, Navajo Nation, New Mexico Deafblind Project, New Mexico School for the 
Blind, Regions 14, and 17 Education Service Centers, Texas Deafblind Project, Texas School for the Blind and 
Visually Impaired, Texas School for the Deaf, University of Southern Mississippi, University of Utah, and Wyoming 
Department of Education.     

o A Diversity Task Force, a coalition of college and community leaders concerned with exploring the barriers/issues that 
may contribute to the low representation of African Americans at TTU.  The main charge for the group is to identify 
current and potential College of Education (COE) activities; and to serve as liaisons with groups external to the COE 
with similar agendas.   

o The College of Education, the Greater Texas Foundation, and surrounding area school districts are cooperatively 
involved in a program, Project FUTURE, to recruit diverse students into a career in teaching.  Sixth grade students 
from Title I schools in Lubbock County are identified to begin the program which supports students throughout their 
middle school and high school years to consider a college education and teaching as their profession. 

• The College of Education, responding to diversity-related data, created a Diversity Plan with guidelines to direct educator 
preparation programs in achieving and maintaining accreditation and institutional standards on diversity.  As noted in the plan, 
Educator Preparation Programs at TTU will: 

o follow professionally responsible guidelines in respect to issues of diversity; 
o implement good-faith efforts to increase or maintain candidate (TTU students), faculty and staff diversity;  
o develop curriculum and devise experiences (based on identified knowledge, skills and dispositions) that address 

diversity issues so that candidates, faculty and staff will become more culturally responsive educators; and  
o monitor and review efforts to address diversity issues on a regular basis to determine the success of the endeavors.  

 

http://educfmk.educ.ttu.edu/NCATE/Partnerships-Special%20Education.doc�
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• Although there is a general state and national educator shortage, there are certain fields that particularly have high demand and 
high need, which have drawn the college’s attention.  One way to do so is by increasing courses and programs offered in a 
distance-delivered format.  The college currently leads the university in the electronic delivery of programs.  For example, in 
2007-08 the COE had 91 such courses, 36% of the university’s 250.  Even so, the college continues to develop this format as a 
means to increase enrollment and diversity, particularly in high need areas.  For example, the Department of Curriculum and 
Instruction is currently piloting an EC-6/ESL program for the Hill Country.  Other new distance and on-campus programs have 
been added and several more are being considered:    

o An Elementary Education Certification with emphasis on Mathematics/Science was approved by the Texas Higher 
Education Coordinating Board (THECB) in 2007. 

o The option of a certificate in Physics/Mathematics was added to the COE degree in Multidisciplinary Science in 2007. 
o A Mental Health Counseling Certificate is in the planning stage. 
o The college is in contact with community colleges in the Dallas-Fort Worth area about offering a bilingual education 

certificate at a distance. 
• Undergraduate enrollment of COE degree candidates has substantially increased (by 49%) the last five years; post-

baccalaureate enrollments have declined (-18%), master’s enrollment has increased (15%) and doctoral enrollment has a five-
year increase (30%).   

o The decreased enrollment of post-baccalaureate candidates appears to be primarily due to greatly increased competition 
from alternative programs, which are less expensive, less demanding (in respect to the number of semester credit 
hours), and more accessible (all distance delivered).  In response to enrollment decline, programs have adjusted course 
offerings, with secondary and elementary post-baccalaureate faculty offering alternating day and evening classes.  In 
addition, advertising efforts are emphasizing quality over expediency. 

• There is a need to monitor applicants to graduate programs.  Data indicate a gap between the number of graduate students who 
first apply to the university and those who are ultimately accepted into a COE program.  Staff members in the COE graduate 
office have taken steps to streamline the admission process by creating a database to better track and assist applicants. 

• Summer graduate enrollments continue to be among the highest in the university.  That data have been used to request and 
receive additional funding to support summer 2007 programs.   

• The COE has increased candidate support monies for scholarships and fellowships.  Total scholarships and fellowships 
increased from 52 offered in 2003-04 ($68,475) to 116 offered (153% increase) in 2007-08, with the total monies increased to 
$173,041 (123% increase). Although fellowships have increased, additional work needs to be considered to bring them in line 
with the increased scholarships.  Support for graduate assistants also continues to increase.  
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In respect to Goal 2, Human Resources, Infrastructure and Accountability, much data indicate the college should continue on its 
current course of action.  For example: 

• Faculty members are consistently ranked first or second with the university’s evaluation of this question, “Overall this 
instructor was effective.”  For fall 2007, COE instructors were ranked second with a score 4.49 (on a 5-point scale) well above 
the university mean of 4.28. 

• All tenure-track faculty members have doctoral degrees granted from quality institutions.  
• Faculty members have a solid record of scholarly productivity.  
• The percentage of minority (28% for 2007) and female faculty members are among the highest in the university. 
• New faculty hires have increased in diversity since Sheryl Santos became dean of the college.  From 2003-04 through 2008-09, 

there were 56 new faculty hires: 37 (66%) women; 19 (34%) men; 4 African American; 10 Hispanic; 11 other; and 31 White.  
This is a total of 45% (25) minority and 55% White.  Of the 56 new hires since 2003-04, 14 have resigned as of fall 2008.  
Therefore, 42/56 (75%) have been retained.  A full listing of recent faculty hires may be viewed online. 

• Recent staff hires indicate a similar pattern.  From 2003-04 through 2008-09, there were 35 new hires: 29 (83%) women; 6 
(17%) men; 2 African American; 7 Hispanic; 1 other; and 25 White.  This is a total of 29% (10) were minority hires.  Of the 
35 new hires since 2003-04, 12 have resigned as of fall 2008.  Therefore, 23/35 (66%) have been retained.  A full listing of 
recent staff hires may be viewed online. 

• The student/teaching staff ratio for fall 2007 is 11.94, in line with the total university ratio of 14.21.   
 
Data also indicate areas of concern for Goal 2, with resulting examples of data-informed actions. 

• The workload per teaching staff FTE (full time equivalent) ratio for the COE is 17.20 (fall 2007), second highest in the 
university and above the TTU average of 11.00.  In addition, the graduate student enrollments per FTE is 15.03 (fall 2007), 
twice the ratio for the next highest college and well above the 4.84 university average.  The dean is now using this data to 
make a case from greater support from the university.   

• The college has adequate technical support (hardware, software, and personnel), but with increasing demand for technology, 
additional support is always needed.  Such needs are now being considered.  College faculty members are aligning technology 
applications in courses with requirements teacher candidates will encounter in public schools.  Improvements have occurred 
with university support through the Office of Institutional Research and Information Management (IRIM), an enlarged 
university Office of Planning and Assessment, and an increased budget for assessment/technical solutions, such as TracDat, 
Digital Measures, and SharePoint.   

• All TTU educator preparation programs remained accredited after the fall 2006 NCATE accreditation review.  However, the 
Unit Accreditation Board did cite areas of concern, particularly in respect to the maturity and completeness of the assessment 
system.  The college has focused on those concerns and has made numerous improvements in assessments: 

http://educfmk.educ.ttu.edu/NCATE/Student%20Evaluation%20of%20Course%20and%20Instructor%20f04-f07%202.doc�
http://educfmk.educ.ttu.edu/NCATE/Student%20Evaluation%20of%20Course%20and%20Instructor%20f04-f07%202.doc�
http://educfmk.educ.ttu.edu/NCATE/Faculty%20degree%20granting%20institutions.docx�
http://educfmk.educ.ttu.edu/NCATE/New%20Faculty%20Hires%204%202008-09.doc�
http://educfmk.educ.ttu.edu/NCATE/New%20Staff%20Hires%204%202008-09.doc�
http://www.nuventive.com/products_tracdat.html�
http://www.digitalmeasures.com/activity_insight/index.html�
http://www.microsoft.com/sharepoint/prodinfo/what.mspx�
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o An overview of an improved, matured assessment system is perhaps best illustrated by this document itself, the College 
of Education’s Assessment System and 2008 Annual Assessment Report.   

o The maintenance of the assessment system is focused on the work of the Assessment Team, which is documented 
through meeting minutes.  The summer and fall 2008 minutes may be reviewed online: 07/21/08, 07/28/08, 08/14/08, 
08/25/08, 09/08/08, 09/29/08, 10/06/08, 10/20/08, 10/27/08, and 11/10/08.   

o All programs have developed key assessments centered on student learning outcomes and transition point assessments 
(admission/exit from program, admission/exit from clinical experiences, and follow-up to program).  It should be noted 
that student learning outcomes are now required to be included on all course syllabi, and must be verified as part of the 
annual faculty review process.  These assessments are currently being transferred to the university’s TracDat system.   

o The assessment system was advanced by developing several new instruments to assess the following:  
 issues of diversity 
 use of technology usage 
 clinical experiences 

• principal certification    
o The college has emphasized reorganizing the assessment system to disaggregate college and department-level data to 

the program level where primary decisions are made, and to provide more assistance with the assessment of program 
student learning outcomes.  Considerable effort was required, working with TTU’s Office of Institutional Research and 
Information Management, to separate post-baccalaureate candidate data from that of master’s students.  Doing so 
allows a more accurate picture of several graduate student indicators such as retention and graduation.  

o Data indicated a need to improve the interaction between students and teacher certification advisors.  As a result 
advisor responsibilities were realigned and addition training/discussions were undertaken.  

 
Analysis of data related to Goal 3, Initial Certification Teaching and Learning, and Goal 4, Graduate and Advanced 
Certification Education, indicates support in the following areas with few changes indicated.   

• All undergraduate and graduate-level certification programs at Texas Tech University are approved by the State of Texas and 
accredited (since 1963) by the National Council for the Accreditation of Teacher Education (NCATE).  In addition, graduate 
programs are recognized by such organizations as the Council for Accreditation of Counseling and Related Educational 
Programs (CACREP), The Association for the Education and Rehabilitation of the Blind and Visually Impaired, and The 
Academy for Certification of Vision Rehabilitation & Education Professionals.   

• Certification programs are accredited by the State Board for Educator Certification by using scores on the Texas Examination 
of Educator Standards (TExES).  The TTU overall passing rate for 2007-2008 was 97%, well above the required 80%. 
 

http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20072108.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20072808.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20081408.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20082508.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20090808.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20092908.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20100608.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20102008.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20102708.doc�
http://educfmk.educ.ttu.edu/NCATE/A%20Team%20Minutes%20111008.doc�
http://educfmk.educ.ttu.edu/NCATE/08.Univ%20Supervisor%20Intern%20Assessment.doc�
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• Another means to judge the quality of programs is to consider how TTU students responded to the end-of-semester university 
evaluation question #11, “Overall this course was a valuable learning experience.”   COE courses are consistently ranked first 
or second with the university’s evaluation of this question.  For fall 2007, COE courses were ranked second with a score 4.36 
(on a 5-point scale) well above the university mean of 4.18.     

• A survey of master’s degree students, conducted at the end of their programs, indicates a general satisfaction with graduate 
programs as students replied to the query, “Overall rating of graduate education experience,” as follows on a 5-point scale: 
4.11 (2003), 4.16 (2004), 4.21 (2005), 4.31 (2006), and 4.32 (2007).  Note the general upward progression of the rankings 
over the past five years. 

• The college provides support services for undergraduate and graduate students. For example, the COE provides up to $10,000 
per semester to support graduate student travel to conferences to present papers. 

 
At the undergraduate and post-baccalaureate levels, actions were taken based on a survey conducted by the Teacher Education and 
undergraduate Academic Affairs Committee (TCUAAC), the data from which caused several changes with the advisement system.        

• Prior to preregistration, advisors visit classrooms to discuss the registration process, the next semester’s schedule, and answer 
questions the candidates might have face-to-face.  Candidates with specific concerns are encouraged to visit with the advisor 
in their office. 

• The online advisement process has been modified to include program summaries and registration information sent out to 
specific program groups.  The online advisement website is maintained as a place that candidates can visit later and is 
referenced in the email. 

• The Certification Office regularly shares data with program areas regarding scores on the TExES exams, with subsequent 
improvements made by program faculty members.  The Secondary Education program faculty used the competencies from the 
Pedagogy and Professional Responsibilities (PPR) TExES exam for curriculum mapping, and used the scores on the 
competencies for curriculum revisions. The program faculty took specific action in the EDSE 4310 class—a class that has 
been difficult to staff given the "educational psychology" nature of the content.  The action involved examining in detail the 
first two PPR TExES competencies, and matching the curriculum to these competencies.  Faculty adopted a "standard" 
textbook to standardize the quality of instruction by Graduate Part Time Instructors (GPTIs) a standardization of the syllabus 
across the sections, common testing, and weekly meetings of GPTIs with the program coordinator. Secondary education 
faculty made two other programmatic changes due to student feedback.  They changed the schedule of courses to allow for 
more extensive field experiences in both semesters prior to student teaching.  They met with faculty from Art Education who 
communicated feedback from art students about the need for more training regarding children with special needs.  Art 
education students are now enrolled in additional coursework addressing the needs of special populations.  

 

http://educfmk.educ.ttu.edu/NCATE/Student%20Evaluation%20of%20Course%20and%20Instructor%20f04-f07%202.doc�
http://www.educ.ttu.edu/certification/contactus_cert.php�
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• Detailed analysis of TExES exam subscores has also been implemented by faculty in other programs.  The Elementary 
Generalist exam yields scores in the content areas taught in elementary schools.  In examining these data, faculty found that 
scores in science and social studies were lower than those in other areas.  Changes were made by advisors on degree plans as 
to the courses that might be used to fulfill requirements in those areas. 

• During the student teaching semesters, students complete an electronic professional portfolio using the TaskStream online 
software.  Faculty members have regularly refined the portfolio assignments in the four years TaskStream has been in use, 
particularly strengthening the classroom management assignments due to faculty and student input. 

• The Bilingual Education and Diversity Studies program area has used results of the TOPT (Texas Oral Proficiency Test) and 
input from candidates to help bilingual education students better teach in Spanish.  The program faculty members have 
developed an assessment of Spanish proficiency and have developed two courses for candidates planning to teach in Spanish. 

• Data supplied from two focus groups conducted this year (one with administrators, the other with teachers) and from public 
school members of the Teacher Education Council have indicated a need for our candidates to know about two ways schools 
are currently addressing the individual needs of students: response to intervention (RTI) and positive behavior support (PBS).  
Seminar sessions on these topics have now been included in the capstone class.  

• Not all data inquiries indicate a need for action.  Secondary education faculty suggested that raising the GPA required for entry 
into the program from 2.5 to 2.7 would increase the scores on the secondary TExES exams.  The Certification Office reviewed 
the data and compared TExES passing rates for students who were in the 2.5 to 2.7 range with those whose GPA was over 2.7 
and found no difference.  Therefore the entrance requirement was not increased. 

• Graduate program area faculty members have regularly used data to improve their programs. 
o The Special Education program faculty has responded to input from the field by creating a proposal for a distance 

Ed.D. program, which is now undergoing approval processes, and by creating a certification in Autism Spectrum 
Disorders.  The faculty has also responded to input from student course evaluations by adding more interactive 
technology techniques to distance courses and by adding more technology training to course work. 

o The Educational Leadership program faculty members have used input data from candidates by extending their 
internship experience from one to two semesters.  In addition, faculty members have added a special populations class 
to the program of studies based on candidate input.  Responding to input from the field, faculty members have secured 
grant funding to meet the needs of candidates who want to be urban principals. 

o The Counselor Education program is accredited by the Council for Accreditation of Counseling and Related 
Educational Programs (CACREP) and engages in regular data collection, analysis, and consequent actions.  For 
example, program faculty analyzed students' GRE scores in terms of their ability to predict their performance on the 
Master's Comprehensive Examination. The Master's Comprehensive Examination is a national exam, the Counselor 
Preparation Comprehensive Examination (CPCE), which is developed and scored by the Center for Credentialing and 
Education (CCE), a branch of the National Board of Certified Counselors (NBCC).   It was determined that 40% of the 
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variance on the CPCE could be explained by the students' GRE scores (Verbal plus Quantitative).  Therefore, GRE 
scores are used in admission decisions along with other factors in the program's review of applications for admissions. 
Other improvements in the Counselor Education program based on candidate needs include:  a mandatory meeting each 
semester for prospective students and for newly admitted students, a mandatory meeting each semester for students 
planning to enroll in practicum or internship the following semester, and two study sessions each semester for students 
on how to study for the Masters Comp Exam and the TExES exam. 

o The Educational Psychology program area faculty members, based on formal and informal surveys of students and 
regional institutions, and analysis of job outlook and requirements, converted their doctoral  program from an Ed.D. to 
a Ph.D. Revisions were made to the new program based on past student performance data, comparisons with similar 
programs, and student interviews.  A professional seminar was created based on an assessment of student needs during 
and after the completion of a degree and faculty members created an Advanced Topics Seminar based on a student 
survey about cutting-edge methodologies. 

 
Goal 5, Research Productivity, has always been an essential component of the university and college missions.  Data from several 
years ago indicated the COE was not where it wanted to be in respect to external funding, faculty scholarly productivity, and support 
for research.  As a consequence, numerous changes were instituted: 

• A Grant Facilitator was hired in 2002 and incorporated into the Office of Resource Development and Public Relations, which 
was developed in 2003.  This office fostered research productivity in several ways:   

o  RFPs are screened from many different sources and sent to faculty at least once a week. 
o Region 17 personnel also receive the RFP by being part of a Grant Collaborative. 
o Workshops are held for graduate students, new and established faculty.   
o Faculty budgets or any type of budgetary advice is provided by the Office as needed. 
o Internal documentation, including obtaining necessary signatures, is provided through the Office. 
o As needed, the Office helps prepare electronic grants. 
o The Office has written grants and has raised nearly $2 million dollars in the last five years. 
o The Office is also a source of encouragement for those considering seeking grants. 
o A system of recognizing faculty who write grants has been established. 
o A system of recognizing faculty who are awarded grants has been established. 
o The College has gone from having 13.7 grants in 2002, totaling $1,296,302, to 24.79 worth $3,532.138.   

• A Research Lab was established in 2006, supporting scholarly productivity as follows: 
o The lab is headed by a faculty member with research expertise, and has recently been expanded from four to eight 

workstations.   
o Regular assistance to candidates and faculty is provided by two, 20 hour per week graduate assistants.   
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o The lab is open 9:00 to 5:00 for students and any time for faculty.   
o An assortment of research-related software is available, the more popular of which include SPSS, Amos 16, Mystat 12, 

Lisrel, NVivo, Ethnograph, and Endnote.   
o Research-related workshops have been presented to faculty on such topics as APA style, EndNote, SelectSurvey, 

transcription, archival data sets, research posters, and SPSS.   
o Some data sets have been archived for research, such as the National Educational Longitudinal Study (NELS:88), the 

School Survey on Safety and Crime, and the Early Childhood Longitudinal Survey, and Kindergarten Class of 1998-
1999 (ECLS-K). 

• Graduate assistants became more readily available to support faculty’s research agendas.  Every tenure-track faculty member 
has a graduate assistant (GA) assigned for 10 hours per week to support research during the fall and spring semesters.  In 
addition, a pool of GAs is available for such support during the summer sessions.  Faculty members are encouraged to expand 
this research support into a mentoring role by inviting GAs to be part of their research, including them in presentations and 
publications.  To foster this mentoring, $10,000 per semester is available for graduate students to travel to professional 
conferences to make presentations.  

• A research culture has been fostered by:  
o The college sponsoring an in-house Research Conference for the last several years. 
o The college sponsoring an annual research grants competition.  Each year the college allocates $20,000 as seed funds to 

sponsor faculty members’ research and for them to pursue grants. 
o The Graduate School has provided a variety of funds and workshops to support research. 
o  The Jones Lecture Series often brings several prominent researchers to the college each year. 
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As a result of these measures, research productivity has increased in the College of Education, as indicated by the following data. 
 

COE Faculty 
Scholarly Productivity 1 

Scholarly 
Productivity 

2004 2 2005 2006 2007 2008 3 

Publications  4     

     Refereed 72 56 94 120  
     Non-refereed 12 17 13 17  
     Books & Chapters 18 33 13 32  
     Other 15 37 21 37  
Total 117 143 141 206  
      
Presentations  4     
     Refereed 193 191 211 196  
     Non-refereed 11 6 15 16  
     Invited 52 41 38 34  
Total 256 238 264 246  
      
Grants  5     
    Amount Awarded 1,895,765.30 1,735,188.72 2,285,616.95 2,234,165.56 3,409,996.10 6 
    Number Awarded 23.51 21.17 23.25 20.82 22.79 
      
Tenure/Tenure Track 
FTE

55.01 
7 

56.22 57.00 59.02  

Total 
Publications/FTE 

2.13 2.54 2.47 3.49  

Total 
Presentations/FTE 

4.65 4.23 4.63 4.17  

 1 COE Annual Faculty Report  2 Calendar Year  
3 Not Available  
4 Multiple authors or presenters are each counted 
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Data from best practice and research have well established the idea that clinical experiences are valuable in developing candidates’ 
knowledge, skills, and dispositions.  In addition, it is also well established that collaborations between several individuals or groups, 
usually promote results that are superior to those from individuals alone.  Such concepts, as developed in Goal 6, Engagement and 
Partnerships, have fostered the following data-informed changes: 

• Clinical experiences, as an integral part of most programs in the College of Education, have grown from a single class of 35 
elementary students in 1971 to the participation of approximately 1000 pre-student teachers, student teachers, and interns in a 
variety of educator preparation programs in fall 2008. 

• Study abroad programs have increased from none five years ago, to the following for 2008-09: 
o Shanghai University: The College of Education in June 2008 entered into a Memorandum of Understanding with 

Shanghai Normal University to facilitate student and faculty exchanges, to jointly plan and implement international 
activities of mutual interest, and to collaboratively offer a second language learning graduate program. 

o Dominican Republic and Australia: The College of Education has recently implemented faculty led study abroad 
programs.  In 2007 two faculty led programs were offered, one to the Dominican Republic and one to Australia.  Ten 
students took course work through another faculty led trip to the Dominican Republic in 2008.  The College has 
established relationships with bilingual schools and universities in the Dominican Republic and is in the process of 
establishing additional course offerings and exchange programs. 

o Student Teaching abroad: Over the years student teachers have been assigned placements abroad, for fall 2008 a 
student teacher assigned to a Department of Defense School in Germany. 
 

Besides the extensive partnerships with school districts, as noted in Benchmark 6.1, the college also has numerous other collaborations 
and partnerships as indicated below.  It should be noted that many of these partnerships are in direct response to data presented in Goal 
1, Access and Diversity, resulting in increased enrollment and diversity.  In addition, much collaboration is associated with shared 
research and scholarship activities as noted in Goal 5, Research Productivity.    

• The South Plains Closing the Gaps Coalition:  A coalition that includes 31 West Texas agencies, institutions, elected 
officials, and organizations with a shared mission of reaching underrepresented populations across West Texas with the 
goal of attracting students to higher education.   

• The Associate of Arts in Teaching (AAT) Program: This program creates a seamless degree plan that encourages minority 
and first-generation community college students to compliment their associate degree with bachelor’s degree in education.  
Currently the COE has memos of understanding with South Plains College (SPC), a Hispanic-serving institution, Midland 
College, Austin Community College, Central Texas College, Collin County Community College District, and Dallas 
County Community College District.  We are in the process of writing up an agreement with Tarrant County Community 
Colleges and with Mountain View College for a 2+2 program delivered at a distance.   
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• Teacher Education Council:  This council has university-wide responsibility for designing, approving, and continuously 
evaluating all educator preparation programs on the campus.  As such its membership includes representatives from 9 
colleges/schools on campus, 3 school districts, and the Education Service Center. 

• Special Education: Special education programs have developed extensive partnerships, currently over three dozen, such as 
the following: Helen Keller National Center, Mississippi Deafblind Project, Navajo Nation, New Mexico Deafblind 
Project, New Mexico School for the Blind, Regions 14, and 17 Education Service Centers, Texas Deafblind Project, Texas 
School for the Blind and Visually Impaired, Texas School for the Deaf, University of Southern Mississippi, University of 
Utah, and Wyoming Department of Education.  A complete listing of special education partnerships may be found online.   

• Program Advisory Boards: Some programs foster partnerships through the establishment of advisory boards.  For example, 
membership on the Counselor Education Advisory Board includes several school district counselors, but also individuals 
from a variety of community agencies and churches.  

• P-20 Council: This Council was formed in response to state/region/university data indicating too many dropouts, especially 
among minorities, and not enough connection between school and university or the workplace. The council brings together 
many groups, including university, community college, public school, and community ones to work on making the 
educational process more meaningful, thereby decreasing the number of dropouts. 

• Diversity Task Force: This is a coalition of college and community leaders concerned with exploring the barriers/issues 
that may contribute to the low representation of African Americans at TTU.    

• Moon Project: Texas Tech University has organized a collaboration called the International Virtual Science, Technology, 
Engineering and Mathematics Classroom (I.V. STEM Classroom) of faculty from approximately a dozen institutions in the 
U.S., Australia and Japan to research and develop mechanisms to engage K-12 and university students in international, best 
practice, collaborate science and math instruction.  The I.V. STEM Classroom’s major activity, the MOON Project, each 
semester involves about 750 fourth to eighth graders and up to two dozen teachers in an extended investigation of the 
Moon, sharing of observations via the Internet, and jointly drawing conclusions based on these obligations.  
Simultaneously the faculty conducts research on these processes. 

• Fulbright Korean Exchange: Texas Tech partners with the Texas International Education Consortium to host Korean 
teachers as part of the “Fulbright American Studies Institute for Korean Secondary School Teachers of English.”  Each 
year Texas Tech hosts two to four Korean Middle Level teachers who teach English as a second language.   Korean 
teachers spend 6 weeks in Austin and 2 weeks in Lubbock.  Host families provide a “West Texas” experience on the 
weekend and evenings. During the day, the Korean teachers work with English or ESL teachers at local middle schools.  
The Korean teachers are required to make presentations to the student body, teach classes, observe American teaching 
styles, and absorb as much as possible about middle school processes.  

 

http://educfmk.educ.ttu.edu/NCATE/Partnerships-Special%20Education.doc�
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Many changes and improvements related to Goal 7, Recognition, are mostly responding to data found in Goal 1, Access and 
Diversity, Goal 2, Infrastructure, and Goal 5, Research Productivity.  Namely, the use of mixed media to promote a positive image; 
the interactions with alumni, donors, community groups, and college/university personnel to promote a positive image; and the 
development of activities that recognize college, university and community personnel to promote a positive image; all help increase 
enrollments, diversity, quality of faculty and staff, and monies available for scholarly productivity.  Most of these activities have 
originated in the college’s Office of Resource Development and Public Relations, including the following: 
 

New Faculty Orientation, New Faculty-Graduate Student Welcome Event, Back-to-School School Event, Reunion Tour 
Reception, Career Expo, University and College Recruitment Events, Project FUTURE Faculty Advisory Luncheon, Project 
FUTURE Parent Advisory Council, Project FUTURE Orientation with Region 17 Counselors, STEP2 Seminars and 
Workshops, Dean’s Advisory Council Luncheon, Research Lab Open House, Dean’s Sneaker Tour, Holiday Open House, 
Planned-Giving Seminar, Back to School Fiesta which hosted 5000 people from the community, Take Pride in the East Side 
Photography Competition, Take Pride in the East Side Campus Photography Display, Mother/Daughter Program, Raiders 
Rojos Youth Leadership Conference, Closing the Gaps Coalition Meetings, Helen Devitt Jones Lecture Series, Hispanics in 
the Southwest Conference, College Research Day, Sowell Center for Research and Education in Visual Impairment 
Distinguished Lecture Series.   
 
In addition, the Office of Resource Development and Public Relations has been responsible for many recognition events, such 
as the Faculty Awards Luncheon, Scholarship, Awards Reception, Annual Caller’s Dinner, Annual Alumni and Community 
Awards Celebration, Staff Appreciation Day, December, August, and May Inductions for graduating professional educators.  
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An Afterword from the Assessment Team—Lessons Learned about Assessment 
 
The College of Education Assessment Team has worked diligently to guide the development of the college’s Assessment System and 
the 2008 Annual Assessment Report.  We hope you find our efforts well spent.  However, we also solicit your input about these 
documents.  Please forward comments and suggestions to the Chairperson of the Assessment Team, Larry Hovey, at 
larry.hovey@ttu.edu.  Thank you for sharing this ongoing process of improvement through data-informed decision making.   
 
The Team will now leave you with a few lessons that we have learned about assessment. 
• Assessment must advance the college’s mission and be consistent with its conceptual framework.  (The conceptual framework is 

the big picture of where we are going and why, how we get there, and how we know when we arrived.) 
• Assessment should be institutionalized into the college, primarily as a means to inform decision making, leading to improvements 

being made. 
• Strategies should be developed to encourage individuals and groups to reference and use data.    
• Accreditation is an important aspect of assessment, but not a focal point.  Worthwhile assessments will naturally lead to 

accreditation standards being met.  
• Assessments need to be useable and measurable.  Assessments should be regularly reviewed, modifying or eliminating those that 

cannot be reasonably measured. 
• It is easy to make the assessment system unmanageable by gathering too much data or data of little value (“paralysis through 

analysis”).  Priorities need to be established. 
• College assessments are grouped into two categories, those that are program-level and those that assess unit operations. 

o Program Level: assessments of student learning outcomes (knowledge, skills, and dispositions students possess when exiting a 
program), and transition point assessments (admission/exit to programs, admission/exit to clinical experiences, and follow-up 
to programs). 

o Unit Operations: assessments of personnel, facilities, governance, budget, services and procedures such as advising and 
admission.  

• It is essential to have a team or individual be a major advocate for the assessment agenda, and regularly communicate needed 
actions to others.  It is also important that such a team meet on a regular basis.   

• As much as possible, use data that are already available and let other entities gather, organize, and store required data.  
• Always double check consistency of data, particularly those taken from different sources.   
• It is essential to have consistency and redundancy between assessment activities and instruments.   
• It is important to have centralized repositories for data. 
• It’s important to have technology solutions to assessment problems, e.g. TaskStream, TracDat, and Digital Measures. 

mailto:larry.hovey@ttu.edu�
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