CHAPTER 2

Understanding
the School Environment

Most of us think of schools as places where the young go to |

learn how to work out their lives in a particular society.
. . As such they are not thought of as settings for action and

. life, but as settings for preparation and training. However,
for the students who inhabit them every day, schools are
more than just training grounds. They are places where

normal things students do there are probably done more

*intended as long-range educational goals.

‘and students by examining those students’ daily activities.
Since they, like all individuals, carry out their actions

references will be made to out-of-school activities, but this

therefore, begin with the school.

The School District

" 1The proper names of people and places have been altered to
sure anonymity. ‘

the business of life is actually being carried out, and the |

in the name of immediate needs, expectations, and desires |
than in the name of unspecified future events. Of course, |
; |preparation and training do take place, but probably more 7§
las a'result of what actually occurs than of what might be {

if one accepts this, he can best begin a study of schools g
not in a vacuum but in relation to some definite situation, |
the: logical place to begin is with an examination of the
school environment. Of course, these adolescents also

carry on activities in other places, and throughout the book -

" book concerns students and their high school and will,

Horatio Gates is the central high school of the Hills- y
borough-Cowpens! School District. Encompassing an area ;

i
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‘ \ of 105 square miles, the district is located near a medium-
“i lzed metropolitan area, and its 14,000 inhabitants are
Sliregarded as an integral part of that area. Within the dis-
i Jitrict are three distinct towns: Hillsborough, which has a
Sl population of 6000; Cowpens, with a population of 2500;
'Sl and Winnsboro, with 800 inhabitants. Hillsborough is ad-
# jacent to the metropolitan area’s industrial complex; in
i fact, a traffic sign is the only indication that one has even
i left the central city. Immediately past Hillsborough the
i two-lane country roads begin and one must travel a num-
i ber of miles before reaching either Winnsboro to the east
litor Cowpens to the north. Cowpens is an attractive rural
- town with its own churches, lodge halls, and coffee shops,
while Winnsboro consists only of a cluster of houses
‘around a few streets off a secondary road. A former canal
:port, Winnsboro has probably changed very little in the
*past one hundred years.

F‘ Generally the inhabitants of all the towns are employed
5?in the factories, offices, and businesses of the metropolitan
‘areas. Some are professionals, some semi-professionals or
§‘ski|led craftsmen, many are .laborers, a few are seif-
Eemployed, and a number still run the family farm, though
F‘most of these work a night shift in one of the factories.
fiBoth Hillsborough and Cowpens were once regarded as
;‘:‘rai-lroad" towns, but railroading has declined and today
jprovides only a small percentage of the available employ-
‘Ement.

?‘ As a legal entity the school district was formed in 1963
fiiwhen the schools of Hillsborough and Cowpens consoli-
idated. Winnsboro, which formerly had its own elementary
fiischool, was already sending its high school students to
iHillsborough. Presently the district has five elementary
fhschools, grades K-5 with a total of 3000 pupils; one middle
school, grades 6-9 with a total of 1800 pupils; and one
'consolidated high school, grades 10-12 with an enrollment
,of 1100. Following the practice of other districts which
fwere encouraged by the state to consolidate, the elemen-
gtary schools remained in the same neighborhood and
iserved the same families, while the middle school and the

[!\i'gh school were planned and constructed in centralized
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areas with students bussed to them from the entire district.,
The budget fo/r the district is $7,257,000, which means
" that approximately $1230 is spent per year per child, an.
~.expenditure which compares favorably with similar dis-
“ ' tricts throughout the state. Of this amount; 50 percent is]
-collected in property taxes while the remainder comes
‘from state support. The district is administered by a
. ;.superintendent, business manager, personnel manager,
. .assistant superintendent for curriculum, and a director of ; ; : : ; -
. secondary education, all of whom share a central office i ' -
. .complex in Hillsborough. Governing the operation of the! a r;g‘;,i;,g
.entire school district are the eleven members of the SN —&
popularly elected Board of Education. :

x

Girls gym |

m Entrance

!T\he School 4

"i.Horatio Gates Senior High School is located on a large |
k. tract of land between Hillsborough and Cowpens. It is
a_modern, well-equipped building completed in 1965 at
sa:cost of $4,500,000. In front of the school is a large well- R L S g
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/1 -kept lawn; to the south, the teachers' parking lot; to the
north, the students’ parking lot; to the rear, the athletic’
area dominated by the bleachers on either side of the foot-
ball field. The area immediately surrounding the property “
is taken up by farm land, some of which s presently being
transformed into building lots. N

Figure 1 shows a floor plan of the school which is a:

single story structure planned to house various interest

., areas and academic disciplines in different wings. Admin-:
" .istrative and guidance offices are in the A wing, English;
"' _and social studies in the B wing, industrial arts in the C.
~ ¢ .wing, sciences in the D wing, and physical education in,
~ the F wing. At the center is the library which includes a’
main reading room which is 30 X 85 feet and carpeted,;

one conference and three listening rooms, an office, special §
.workroom, 10,000 volumes, and a collection of periodicals. |

‘In addition to the walls of bookcases, the furnishings in-
.clude a check-out counter, card catalog file, a number of}
tables and chairs, and two metal bookracks containing a
-small paperback collection. A

Main Entrance

Science and Mathematics
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The auditorium, also at the center of the complex, de-
serves note. With its padded seats, expensive looking cur-
tains, high ceiling and colored lights, it is the only place in.
the school that indicates extra expenditure. It is used for
assemblies, plays, picture taking, other special occasions,:|
or when a class or group wishes to practice dramatics or.
singing. ‘

The rest of the school, except for the offices, cafeteria, |

gymnasium, and industrial arts area, is divided into rectan-
gular classrooms. These are all arranged on the principle

that the teacher is the one who has the knowledge and |
skills and, therefore, has the front desk; and students, the

seekers after these same sets of knowledge and skills, sit |
in five or six rows of metal and plastic desks facing the:
teacher and waiting to be instructed. Across the front and:
along one side of these classrooms are the green chalk-
boards and/or bulletin boards, and at the opposite side are
a row of windows. In the back are the closets for the

teacher's personal things and a simply designed series of §
‘book cases or shelves used to store old magazines or extra §

books. On the walls and bulletin boards, in addition to an-
nouncements, the school calendar advertising the local |
“bank, and the ever-present clock, may be found a few in-
structional aid posters, one showing a famous author,
another a historical event, or in the science lab, an
atomic weight chart. Otherwise the cinderblock walls |
show only their green or beige paint. The tile paved halls,

which take up roughly one-fifth of the plant’s total cubic gk
feet, are clean, broad, well-lighted and completely unob- Jil

structed. The lockers which line them are recessed into
the walls, and even the drinking fountains are placed in’
niches to avoid breaking the long, clean even lines. :

There are a number of other areas in the school which
deserve mention. First is the athletic area which takes up;
an entire wing of the building and in addition to its hand-
some and well-equipped gymnasium includes locker and]
shower areas, an exercise room, staff offices, and a large:
storage area. In another wing are the shops, one for auto,
mechanics, one for woodworking, and a third used for;
both ceramics and printing. In addition to the workshops
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.may take the students for study and book work to support
their more practical experiences. The school’s other impor-
.tant feature is the large group instruction room. It is theatre-
shaped, complete with a small stage and projection booth,

nd designed to hold about one hundred students. All of
the school’s separate areas reflect the same air of tunc-
tional, ‘well-maintained, unpretentious severity, and there
is little danger of mistaking the building for anything but
the modern American high school built to serve good,
sensible education to many people at a moderate cost.

case of a school this will involve a brief consideration of
the goals of education. Many attempts have been made to

s 7 isolate these goals, but those presented by the National

Education Association seem to encompass most of them.
That organization’s Educational Policies Committee sug-
gested that the basic goals of education are: (1) self-
realization, (2) human relationship, (3) economic effi-
.ciency, and (4) civic responsibility2 These are obviously
Interrelated; that is, one achieves self-realization by devel-
‘oping satisfying human relationships, contributing econom-

;sically to his own and society's welfare, and becoming a"
iresponsible member of the nation. The school’s justifica- -
sition for existence is that it can continually identify and

Larticulate a specific body of knowledge, skills, and behav-
ioral patterns, and as students learn these in the prescribed °
5 manner, so they will become able to fulfill the stated goals.

_There may be a number of ways to transmit knowledge,
but generally public schools are organized vertically. That

is, It is assumed that those staff members who possess the

i needed knowledge, skills, and behavioral patterns are‘;the

z National Educatlon Assoclation, Educational Policles Commission,
olicies for Education In American: Democracy, 1946, pp. 185-253,

k' .quoted in Chris A. Deyoung, Introduction to American Public Educa-

on, 3d ed. (New York: McGraw Hill, 1955}, p. 411.

N
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superordinates; the students, seekers after these items, §
are the subordinates. The learning takes place as the knowl- 4
edge, skills, and behavioral patterns are transmitted vert

cally from above to below, teacher to student. The implied |

L - assumption, of course, is that the passing on is best done ]
by the teacher as he actually directs or tells the students §

what to do and what to know. As the students listen and |}

do, so they presumably learn; the correlation between | ‘
listening and doing on one hand and learning on the other

K
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is assumed to be practically perfect.
1 At Horatio Gates, as in most other secondary schools,
| this vertical organization takes the following form. At the g
| top is the principal who is responsible for the entire build- §
ing and all the activities therein. He is answerable to the §
- superintendent of schools, but visits by the superintendent § i
. are few and most school business is carried on inside the‘
~ building. The principal is directly assisted by a vice-princi-'
“pal who is primarily concerned with student affairs. This !}
. vice-principal handles discipline, students’ personal probi
'\ lems, and student functions, such as dances, school spon-‘I
|.: sored events, and other extracurricular activities. In !
addition, he assumes some responsibility for supervisin
teachers.

The teaching staff of the school is divided among a series | 2

| - of subject matter departments, that is, English, sociall
studies, language, mathematics, shop, physical education, }
and so forth. Each speciality has a number of assigned .
- teachers ranging from one in speech to fourteen in social.‘
.- studies. Nine of these departments are large enough to}
‘ [ ‘warrant the appointment of a teaching-chairman who Is
j‘generally responsible for assisting the principal in hlrmg,
' assigning, and supervising teachers, coordinating the test—;
- ing program, and maintaining continuity between th
‘various levels of instruction in his area. Because of thelr'
. “additional responsibility, teaching-chairmen are given a
‘; slightly reduced teaching load and slightly more money
Beyond that, teachers are regarded as equal and each Is
|  "assigned to teach a specific number of students durmg
J1: -prearranged periods each day. -1
" Equal to the teachers in the orgamzatlon are the pr 'i
d

The Curriculum

ifessionals who work in pupil personnel services. These
include one full-time vocational counselor who assists stu-
fidents in their college and job placements, four full-time
B.guidance counselors, and a number of staff members who
ishare their time with the other district schools. These in-
lude nurses, school psychologists, and a social worker.
Additional school personnel should be mentioned be-
use it will give one an appreciation of the complexity of
.the organization. To maintain the building and support the
rganization, there are a total of seventeen full- and part-
o time people on the janitorial staff, nineteen on the cafeteria
1-staff, and six clerical workers. Thus, in addition to those
-;engaged directly or indirectly in the transmission of sub-
i»ject matter, there are an additional forty-two school em-
“ployees. And, if course, a number of people assist while
eldom setting foot in the building; such as, the bus drivers
‘and mechanics, and the central office staff. ‘
‘}"‘ Directly subordinate to the administrative and profes-
'sional staff are the students, 1100 tenth, eleventh, and
“ ‘twelfth graders, all engaged in taking a series of courses
ttleading to high school graduation. These students are
‘ ,,undlf'ferentlated within the formal organization. There
| are class designations, sophomore, junior, and senior, but
w'1the highest level senior for instance, the valedictorian of
the class, is still subject to any teacher and any administra-
’tor and officially has only the rights or privileges given to
I®a first year student. Thus, during the three years they are
iEprogressing toward graduation, all are regarded by the
:" tformal organization as being equally at the bottom of the
ertically arranged hierarchy and virtually without. the
content knowledge of the curriculum which is deemed
necessary to achieve the stated educational goafs.
8
j {{The Curriculum
liThe physical plant and the organization provide the setting
thin which the school program or curriculum is carried
fout. As in most public secondary schools, the curriculum
at Horatio Gates is divided into subject areas and these
are s further fragmented into courses. Every student then
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is required to complete a specified number of courses
within predetermined areas for each of his years in the
institution.

Of course, diversity among students is recognized and
the program provides for variety. Students select courses
among three loosely defined study sequences. Those who
will presumably go on to college choose the * ‘general col-
lege” or “academic” sequence, those who wish to train as!
secretaries, bookkeepers, or clerks choose the “business”;
sequence, and those who upon graduatlon hope to enter
the factories, crafts, or trades may choose “industrial arts.”
Thus, within the curriculum, students are expected to selectu
courses which fit into some pattern and which are pre-
sumed reasonable given his future plans. A

It is important to note that while students are sometimes’
grouped according to their sequence, because of the]
courses which all are required to take and of the elec-
tive system whereby a student may fill out his program
by taking courses outside his sequence, there is a great;
deal of crossing over and mixing of students throughout;
the day. Students from all sequences are together in the

_English and social studies classes, and many students |n
‘the college sequence choose industrial arts or home eco-
nomics for their electives. Therefore, students are notj
strictly designated as being academic or vocational, ad-
.vanced or remedial, fast ar slow. ]

All students earn five or six of the state-reqUIred

. elghteen units in their ninth year at the middle school ]
" During their three years at Horatio Gates they must coma

_ plete the remaining units of credit io earn a diploma. As
"the separate courses are combined into sequences, it is|

assumed that the student will internalize and assimilate;
these subjects into an integrated whole and will become,
capable of fulfilling the personal and social goals of educa-

tion. i

In order to determine whether a student has success~
fully completed the course requirements, the teachers

- depend on a system of numerical grades which represem;

student achievement in each class. The grade is a compos
ite mark, two-thirds of which is based upon classwork and
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Fone-third upon tests. The classwork includes homework,
L consisting of written assignments and preparation for oral
‘ participation and actual class participation; the tests in-
fclude weekly or monthly quizzes and final exams. The
lowest passing grade is sixty-five percent and report cards
are graded and distributed to students six times a year.

" While this standard program is generally accepted,
there is some effort at Horatio Gates to alter it. The most
[krecent innovation is the humanities program. A product of
Jthe English and social studies departments, it was de-
slgned to encourage seniors to pursue independent study
W|th a minimum of teacher direction. The program is

koffered for twelve periods a week and students may sub-
stitute it for English, social studies, and one elective. Open
to all seniors, the program has four teachers, one each for
English, social studies, music, and speech. Three days a
‘rweek, the entire class of 112 meet in the large group in-
I'struction room and then, depending on the planned activ-
ity, either stay together or break into smaller interest
| groups with a teacher being assigned to each group.
i " As the school program is fragmented into a series. of
p ‘courses and separate activities, so the school day is frag-
;mented into a set number of periods. There are seven of
'these each lasting forty minutes. In addition there is a
}brief homeroom period in the morning and another follow-
‘lng lunch, during which teachers take attendance and
make announcements. Between each period there is a five
o ainute interval for the students to get to their next area,
lso every forty minutes the entire population of the school
fipicks up and moves somewhere else to begin a different
actlvrty No one finds this odd. Since the school is divided
Into rectangular rooms and the curriculum into clearly

: delmeated fragments, it is only logical that the day should
fibe similarly divided to create an integrated whole. In sum,

the building, the organizational structure, and the day are
jall ‘carefully structured to facilitate the process of the:
teacher passing on his partlcular speciality to batches of

: tudents
The _extensive activity-athletic program is also regarded
an integral part of the school’s curriculum. Included
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E

among these activities are: Student Council, Honor Soci-

" ety, Yearbook, Drama Club, Chess Club, Future Teachers, |

Business Club, Ski Club, Library Club, Bowling Club, and "

.. a large number of musical groups: large band, small bar]d, 3
" marching band, drum and bugle corp, boys’ chorus, senior ’
chorus, girls’ chorus, glee club, and so on. These organiza- .

tions are active to varying degrees. Some seem to exist

~ only in name, while others, the yearbook for instance, de- -

mand a great deal of time and commitment from those -
involved. And, of course, there is the very important ath-

- letic program. The school competes extramurally in foot-

ball, soccer, basketball, wrestling, and baseball on the:
varsity, junior varsity, and freshman level. It also fields
competing teams in gymnastics and lacrosse; has an ex-;
tensive program for girls in the areas of field hockey, vol- !
leyball, gymnastics, and basketball; and in addition has a
large on-going intramural sports program. In competition ;
with a number of other suburban schools in the county,

' .Horatio Gates usually does well in wrestling and lacrosse,

poorly in basketball, track, and football. Recently, how-

iever, the new coach has been able to develop a better

football team and the prospects for the county champion-,
ighip are improving.

[

.The Organization and Its Subsystems

A complex organization like Horatio Gates High has/
. within it a number of separate subsystems, two of which;
“ production and maintenance, will be discussed here. The;

- ~distinctions between the two will be helpful in later chap-

_ters when the different behavioral patterns carried on by
students are explained.
We may think of an organizational subsystem as simply;
an integrated pattern of organization behaviors. For in-
stance, | under the heading of ‘‘production subsystem’ we
might include everythin is directly designed to assist
i the transmission of knowledge, skills, and behavioral
patterns: iali i i ors;
the set timed periods. the division of the curriculum into
| specialized areas. the further division of areas into courses,

L o
i L
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‘Histhe testing and evaluating that constantly take place, and,
E{iof course, the actual learning. Combined and integrated

“these patterns of activity constitute the school's produc-

T
 tive subsystem.

" Secondary to the production subsystem is the “mainte-
!i?‘%aﬁsubs ich is primari i ort

?f?_n’d_gwio_uulmdmwmmis subsystem
-'Ts generally administered by the vice-principal and in-
‘cludes the bodies of rules and regulations concerning at-

- tendance, tardiness, drivi in ,
i cafeteria, bus, and study hall conduct, use of lockers and

ig:“’Te‘TE'hon f_school property. These are
![Tsted in the student handbook where there are eighteen
!‘:. pages devoted to do’s and don't’s, the majority of which
:gki_ad‘monish students to be in attendance, be on time, be
|;“'; orderly, obey the administrators, teachers, cafeteria work-
i'ers, bus drivers, keep themselves and their school neat,
I*and not to violate the rules of the pass system. ‘ v
! The single most important element of this maintenance
*activity is the pass system which is based on the premise
that a student should be supervised at all times during
‘the day. When he is in the classroom or cafeteria he is "
 obviously under proper supervision, but if he leaves the
‘room at any other than the five minute class changing’

itimes, he is supposed to have a pass stating where he is.

¥oing, at what time he left, and signed by the teacher. - "I’

Distributing, checking, and collecting passes takes an
"enormous amount of time and effort by both teachers and
Yadministrators. .
While the production and maintenance subsystems are
Pconceptually easy to identify, the former concerned with.
' the transmission of knowledge and ‘skills and the latter”
with the preservation and smooth running of the organiza-
;tion, in an actual situation they may be difficult to sepa-
irate. For instance, the vice-principal lecturing on prompt-"
ness is exercising a maintenance function in support of the

school's production process.He is also teaching socially” . ;i

desirable behavioral patterns and is, therefore, engagedin”* i
productive activities. ; -

i
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Administrators and Teachers :
In addition to the physical plant and organization, there.‘%
are other important elements in the school. First among -
these is the manner in which the administrator§ ar!d :
teachers perform their daily tasks. The principal’s ]o.b_ |s,;3
extremely complex, far more so than his previous position”
as football coach. Mr. Vincent is not only in charge of
Horatio Gates, but is directly responsible for the ninth
grade of the middle school in Cowpens. He spends at Ieagt i
one day a week in that school and once remarked that h_ls
problems there were equal to his problems at Horatio
Gates. Because he is responsible for these schools means |
some of his time is spent with the superintendent and |
central office staff, so he is frequently absent from the

school. Mr. Vincent is a practical administrator who
. seemed to genuinely like adolescents. Once | told him thaat )
_the school seemed to be relatively trouble-free. “You don't .

seem to have any discipline problems.”

..+ “Oh, yeah, we have problems like skipping classes and

... smoking. They're discipline problems.” e
. “But, you don't see any kids giving teachers a hard time
. like in many schools.”

“Oh, that. Well, one thing we won't tolerate in this

" place is lip. We've worked hard on that for three or four

.~ years and now it's pretty good. All in all they'rfa pre’cty
good kids. But like smoking, one day soon we'll crack
"down on that. We know that there is a lot of smoking in
the john. | and the vice-principal have both talked to]
-thirty or forty of those who smoke and they know that
. soon we'll be suspending them. We suspend them for a,
while, just seven or eight, and the word filters down.”
“How long do you suspend them for?” ¥
“Oh, just till their parents come in. You'd be surprised:]
how soon their parents come when their boy has bee,n;;
_thrown out of school. As soon as they do, we talk and the4
':,‘kld comes back. Also, a lot of these parents don't know,
-";their kids smoke and are really glad we notified them.” 3

i

Except for particular occasions such as suspension, Mr.}

Vincent actually had limited contact with students. Whe'n!

]
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they were in the office, it was the vice-principal or the
guidance counselors they came to see. When they were in
classes, they were with teachers. From the contact he had
‘with them, however, he seemed to have little trouble ac-
cepting their behavior and, in turn, the few remarks made

‘; " by students indicated they were favorably disposed to-
. ward him. However, he frequently expressed concern that

many merely come to school and “hang around with each

| other,” admitted that school never touched many of them,

"Especially the nonacademic kids,” and worried about
how much they actually learned in school.

Also, he strongly believed that the school had to adjust
the structure to allow for the increased demand for stu-
dent freedom. At this time (his third year in the office) he
was working hard to change from the strict authoritarian
role he had previously taken to one which was more re-
laxed and open. An important innovation which he en-
couraged was the senior lounge, a classroom set aside for
seniors who wished to go there at noon or from study hall.
The room was furnished with couches, soft chairs, card

' tables, a coke machine, and, after the middle of the year,

a ping-pong table and television set were added. He be-
lieved in giving students more personal responsibility and

"‘l_ hoped that the lounge and a more relaxed atmosphere
.. would encourage them to be more positive about school.

Administrative actions aimed at increasing the students’
interest in school may or may not have been successful
with students, but they definitely compounded Mr.
Vincent's problems with teachers. While careful to select a

- few teachers for praise, he frequently complained about
- the general lack of interest they showed in students. “They

all want to be subject matter specialists, they're not con-
cerned about whether the kids are getting the lecture, it's
just the lecture that counts.” And he cited, “inability to

it relate to the kids,” as the reason for firing a teacher the

previous year. “She knew her field, but that’s not enough.’~
Other times he would speak of the teachers' unwilling-

;. ness to involve themselves with students or to give them
j the personal consideration and attention he thought was
§-necessary. Citing instances of teachers who would walk by .
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. trouble in the halls only to complain about the lack of
~.discipline in the school, he said, “Then they complain to

ime, but they don’t want to do anything. They're always
- .complaining about all the freedom the kids have. They
'want freedom, but just you give some to the kids and

watch those teachers bitch. They're not ready for giving -

the kids any freedom at all.” He was also bitter toward
“a namber of teachers, among them the teacher association
‘representatives, who constantly sent students to the office
for ‘petty infractions that, according to him, should have
‘been handled in the classroom. He particularly resented

iwhat he considered the teachers’ inability or unwilling-

‘ ness to deal effectively with nonacademic students. “That's
“what | worry about—the nonacademic kids .
'we get to them? The teachers don’t even want to try.”

Hoping that things would improve if he included teach-

ers in the school's decision making process, he set up a
“teachers’ advisory council to deal with everything that

. "went on in the school. But his attempt to involve them, 1

' apparently at their own request, was also frustrating.

| “Now that they're involved, they're finding out that it's a
" lot of work. They don't want the trouble of making deci- :
! sions, they want someone to do it for ‘'em. | have been hav-

_ing trouble getting them to work on their committees. Like
| the library committee.”
', ‘'What do the committees do?" | asked.

i~ “Oh, it's part of the democratic process,” he smiled. |

. “Teachers get a big voice in running the school.”

-. But his enthusiasm for the change was low. When he |
~ finished talking about the teachers’ unwillingness to take
- responsibility, he seemed to relish the possibility of taking . §

‘the burden back on himself. “Pretty soon, I'm going to do 3

it for them.”

. These changes did not come easily for Mr. Vincent. He .
" .admitted that he was having trouble giving teachers more A
- responsibility and freedom. “This is hard for me. I've been i
.. an administrator for eight years. Now I've got to change :}
;, |

- .and get more democratic. Maybe I'm too far behind.”

. And his comments frequently reflected his concern over |

the school's public relations. He purposively encouraged

..Howdo?
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i ' activities that would “bring the kids ‘together,” and hoped
i that the people would more strongly support what the
| school was trying to do. This was certainly an important
' administrative issue in a district that served three distinct
" villages.

The vice-principal, Mr. Rossi, was very proud of his
success as a former classroom music teacher in that dis-
trict. He was reputed to have started the whole series of
successful musical groups in the high school that had
earned the school a county-wide reputation. He now has
two roles: first, dealing directly with students, and

| secondly, supervising teachers. He shared the principal’s
-1 views of teachers.

They got a new toy now, collective negotiations, that’s
their new toy. When that thing first came out | was .
teaching music and they came to me and told me | would
have to stop all the extra activities | had going. You
know why? Because | wasn't getting paid for it. | told
them, “Bullshit.” Now they want and get five periods,
planning time, meetings, everything, but they don't pay
any attention to the kids.

Citing an instance in the Cowpens school where teach-

i ers asked their administrators to stay out of their teachers’
il - room, Mr. Rossi said, “Oh, you wait till they do that to me.
',;; You know what | do since that happened? | go in there

|| every period. Just let one of them say to me that | should
i/ 'stay out. I'll lock the place; I'll give "em the broom closet
§ 'for their teachers’ room.” Rossi’s animosity toward the

teachers’ organization was reputed to be a source of trou-
‘ble among the staff. The district personnel manager: re-
ported that on one occasion, “Rossi was arguing with the.

k' head of that organization and he mentioned the teachers’
b contract. ‘Contract? Contract? What contract?’ said Rossi,
E/'holding the document up. 'You mean this piece of shit?’

& °"And he threw it in the basket.”

' Rossi frequently accused a number of teachers of being

.1 verly interested in their subject and of regarding stu-
Ldents as “pleasant dummies.
; hgt he told me when | asked him to do something one

We got one guy, you know
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day? He said, ‘I'm here to be a scholar in residence, not to i

supervise the cafeteria.” Honest to God. That's what he
said, 'A scholarin residence!" "

He accused them of being too intellectual, too aloof,
poor disciplinarians, and unwilling to take responsibility

- . for students outside the class. Rossi knew that teachers

wanted him to be tougher on the students. “Four-ifths of
the teachers hate me because I'm too tough on them and
too lenient on the kids. But the kids are in school to learn,
not to be thrown out. You don’t have a problem until you
try to solve it. Any dummy can throw kids out, but 1 try
to solve their problem.” While Vincent shared Rossi's view
of many teachers, the animosity between Rossi and the

teachers did not make running the school easy. Of Rossi, |
Mr. Vincent remarked, “That bird's real good with the

kids, but | wish he'd stop aggravating the teachers.”
Rossi saw himself as the students' advocate. He was

proud of his efforts toward bringing about the senior

lounge and did not allow the additional conflict between
him and the teachers, who said the students spent too

.much time there, to force its closing. When at student |

meetings he exorted students to keep the lounge clean,
his reason was not that the lounge was really dirty. Pri-

vately he admitted, “It's not really that bad, but the teach- |

ers are always after me. They blame the lounge for the
kids being in the halls.”

When a dance was being planned, Mr. Rossi would be
sure that a good band was hired at a reasonable cost.

When the bonfire rally was being planned, he borrowed a :
payloader from a local contractor. When a group of stu- |
dents wanted to go somewhere, he made the arrange- -
ments. When it was time to buy class rings, he obtained |
reasonable rates. He regarded himself as a fair person |
primarily interested in the students and saw no conflict
between these actions and his disciplinarian role. He j
seemed to be well-liked by students. When, as frequently |

happened, he went into a class or the lounge to get some j

one who, although in the building, had been absent from the §
previous class, the malfactor always went with “the man.” 3
Indeed, there was little reason not to. A talking to, an
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| implied threat of suspension, and an appeal to one’s sense
of justice were the outcome. Occasionally a student would
_be placed on detention for two or three days, but only
| once in six months did an actual suspension come about.
Never was there any physical violence. ‘
.- While acting as their advocate, Rossi also took pains to
 shield students from conflict with teachers or other admin-
istrators. A constant bother in the school was lavatory
| smoking, and the student council was working for a sepa-
g rate student smoking area. Mr. Rossi suggested they drop
| their demand, since the Board of Education would never

| approve it, and he would unofficially tell the staff to avoid

checking two lavatories (one for the boys and one for the
girls) where students could then smoke. While the coun-
| cil leaders refused and took the matter to the board, they
agreed that Rossi's proposal was fair and was made in
their interest.
While publicly Rossi frequently berated students for not
- being enthused about school, he privately admitted that

E they were “‘work minded.” “High School’s only two years

. |ong, after that it's a car, a girl, a job, that takes up their

 life.”

In general, both administrators shared the concern over

E -a lack of rapport between the teachers and the students,

“.and accused the teachers' organization of adding to the

division. Both men expressed strong opinions that most

teachers were more interested in their “subject” rather

' than the students, that they were too “intellectual,” and

€
S

both expressed preference for those few teachers whom

. .they described as “oriented to the kids.” Neither man had

any negative comments to make about the students.

Bl i. [
The Teachers ‘

3Teachers are hired on the basis of their subject matter
“s‘peciality and presumed ability to teach. Their primary
fiduty is to pass on to students the knowledge, skills, and
rrbehavioral patterns considered important. The breakdown
‘ﬁ nto departments, the progression from English | to Eng-
Elish 1V, or general science to physics, the day with its

59
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~-seven time periods, and the program with its sequences,i
* all support and reinforce the idea of subject matter speci-;

.ality. Even the physical setting, which keeps the science

il teachers in one wing and the industrial arts teachers inj

‘»}z’another. and places one seat at the front for the teacher.

“subject matter speciality and a vertically arranged

“organization.

The teachers’ behavior in class is largely in keeping with 4
their role as experts. They set up their class as dyadic in-1
teractions, they on one side and the students on the other. §
They then lecture, question, call on students to answer,.
pass out assignments, ask the students to read a passage ,
or paragraph, and then criticize and discuss their re-
sponses. Point by point, line by line, page by page, they '

“'pass on those pieces of knowledge that they consider im- 1

portant to that particular speciality. In the structure there.,

. is little room for either speculation or reflection. If a}

“student fails to answer within a few seconds, another ;

-student will be called on. If he gives an incorrect answer, }
‘the right one will be quickly pointed out by the teacher or}
someone designated by the teacher. Occasionally a “dis-}
cussion” will take place, but these are more often cases of 1

the teacher manipulating students’ remarks and responses!
to illustrate his planned conclusion. For instance, an,
“English teacher discussing a story by Hawthorne: -4
“Now class, what does the name Young Goodman;
Brown tell us? That he was young, right? Correct? Well,
'say something. Also that he was apparently good, right?
~Of course, didn't you read the story? How many read the;
story? Honestly!"” ' - =
Or a social studies teacher doing an exercise from the;
psychology book. ““Now then, how did you feel during the;
first exercise when you couldn't ask questions? Mr. N., did
you feel .. . well, how did you feel?” <
“Confused.” :
“Sure, confused, he felt confused. Did you. also  feel;
frustrated?” :
The teacher seemed to want the boy to say frustrated
‘and when he did not, the teacher said it for him.

- and twenty-five facing it for the students, all contribute 1o §
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Or another teacher trying to teach a point about
Emotivation. : ,,
8. “You work, right? Sure you do. | know. | had a job whe
§il was in school. Now, why do you work? So you can have
Iimoney, right? Sure, if that blouse cost $1.95, at least you
fican say that although you didn’t pay much, at least you
libought it with your own money, right? Sure. It gives you a
jsense of . .. I mean, buying your own clothes gives you a
A sense of . . . What's it give you a sense of? A sense of
‘ ‘
| Avolunteer says, “pendence.”
L. “Right! It gives you a sense of indePENDENCE, and
“that is one source of motivation. RIGHT?"

i
I There were many classes in which discussions were

l:carried out with some skill, but even there this technique
§ of manipulating each student's response to fit into a pre-
.arranged pattern was used. The problem is that often
‘j,responses that do not fit into the teacher’s framework are
iignored. In psychology class during a discussion of re-
fiwards and punishments, the teacher asked, “What do.you
.::do when you're babysitting and the kid won't drink his
k. milk? Do you reward him or punish him?” ‘
i; “Neither, | try to reason with him,” replied a girl. The
Prremark was passed over. : B
. Students are, of course, aware of this and on occasion
express their awareness. On a discussion of law enforce- -
ment a teacher asked, “Why don't you speed down Winns-
Eiboro Road?”
B “Because I'll get caught,” said the student.
“Why do you say that?”
;“Because it's the answer you want.” That reply, too, was
nored. .
k- Students’ personal remarks, even when they fit into the
; general prearranged pattern, also are ignored. The teacher
bwas trying to begin a discussion of a story by Willa Cather
fwhen Robert spoke up loudly: “Hey, 1 read the story.”
; + “Please, Robert.”
But this is the first story | read in two years.”
'Well, welcome to the club,” replied the teacher and
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Exceptions do occur, especially in classes where the 1
students are divided into work units and carry out some }
prearranged experiment or project in cooperation with one i
another. There the teacher carries on his instruction by §
walking around, interacting with the encouraging one i;
group at a time. But these are classes such as physics or |
chemistry labs where the lab manuals and texts lay out ”
the step by step process to be followed, and there too the '
methods are structured and the answers set. It is not . §
enough just to say simply that there were good and bad ;
classes, good and bad teachers. The fact was that the §
teaching in all classes, science, math, English, language, : §
was remarkably similar. The teacher would take care of |
his basic maintenance activity: take attendance, close the |
door, accept late slips, take out his book, and call the |
page number; then he would structure the activity by
acting out the part of questioner, encourager, teller, and
explicator, doing, of course, most of what there was to do-{
while the students watched, waited, and responded to his
cues. This was the way classes were conducted day in
and day out.

Subject matter speciality also enabled teachers to with-
hold their personal involvement from the class. For in-
stance, when in a class debate on religion the teacher was;,
asked to state his views, his response was that he did not |
think either side had a good command of the facts and §
recommended that they spend more time in the library. §
Or another teacher, when asked about his political views, §
referred the questioner to a particular American history X
teacher who “knows more about it.” Of course, not allow- |
ing the structured material to get sidetracked by ques- ]
tions or responses of a more personal nature prevented the
teacher from commiting himself to classroom interactions. g
For instance, while they would encourage discussions of §
the Vietnam conflict, one seldom heard a teacher say §
whether he approved or disapproved of any particular g
aspect of the war..

There were exceptions, and it is only fair to cite themlfj'
One teacher in particular consistently made reference to]
his war record, his political experience, and his own boy-;

I

.
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thood. While to the author he seemed to be doing little
factual instructing, the students liked him because he
brought himself into the class. But, in general, the behav-
diior of teachers was that of subject-matter-specialists, and
| student-teacher interactions in and out of class were made
n a didactic, seldom on a personal basis. Even the teacher
ited as an exception would eventually lead his personal
tories to the texts.

W Since they are also responsible for the general student
ji behavior, teachers spend a great deal of time checking
| lexcuses and passes, asking students where they are going
lor why, telling them to sit up and pay attention, open

t‘

‘ltheir books, hand in their homework, or stop talking. This
i type of activity seems to take up a tremendous amount of

\‘the‘teacher's classroom time, frequently as much as ten or

I fifteen minutes out of a single period. This is probably the

| ay the teachers interpreted the admonitions of both ad-

ministrators to be more concerned with discipline and

libehavior and, of course, the administrators wanted teach-
ers to take responsibility for them.

While, as indicated, most of the teachers avoided stu-
ident contact in class unless it was subject matter oriented,
they did seem to like the- students and the students.
seemed to like and respect them. A very few even made
a point of spending their free time with students rather
than in the teachers’ lounge or the faculty workroom.
These could be seen with the same few each day and from
all appearances, those interactions seemed friendly and
personal. Most, however, maintained the distance be-
tween themselves and students both in and out of class.
iWhile in the halls, teachers had a way of looking as though
ghey were going somewhere; that is, they walked with
’! purpose and gave little attention to the students who were
B lliterally swarming around. Following lunch there would
fialways be a large crowd of seniors in front of the lounge,
When‘ teachers passed on the way to their faculty room,

jthey stayed against the wall and never initiated any con-
ftact with the students. Presumably some of these were the
same ones who pressed to have the lounge closed, but they
never voiced objections there. The seriousness of their
B
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_ expressions indicated that they had no time to stop and
* talk. This probably reinforced their subject-matter-expert.
. role and helped ‘to maintain the distance between them §
and the students, which they probably felt was essential §
. "given the role they had to take in the classroom. 4
The teachers seemed to feel that the backgrounds of the’
. - students were generally poor. A number reported that the |
‘kids came from “working class homes™ where there was no |
appreciation of learning. Mr. W. reported, “Many of the !
'kids come from homes where both the mother and thej
father work, and maybe they work at the discount house |
" until 12:00: then they deserve a couple of hours off so they,|
“head for the local gin mill, and they come home at 2:00; }
"'and in the morning, the kids get up early and go and thei
- parents seldom get to see them.” k
:  Also, many seemed to think little of the intellectual;
{ ability of the students. They were quick to tell of the stu-;
i dents’ low reading scores, reputed to be an average of two
i years behind grade level: “And we don’t have a reading}
i'teacher. Can you believe that?” Many cited the students']
- poor academic performance, preference for “jungle music,”
v and firmly believed that the local community college was;
' the limit of most students’ ambition. Even in class a;
teacher, within earshot of students, would remark, “These]

" aren't my best students, you know. Now, if you come in}
- fifth period, you'll see better work.” Some teachers openly;
wished for the more peaceful past when students werej
‘presumably more orderly. One remarked disparagingly,
. “We don't teach behavior, we should . . . but we don't
| 1 anymore."™ ° :
Frequently they would compare their district, rather;
unfavorably, to an adjoining district where seventy-five
percent of the students attend college as opposed to forty;

~ percent in Hillsborough-Cowpens. One teacher recalled
with disgust the football rally at which, “The whole student
body stood up and cheered the captain of the football
team for five minutes! And | know that Kid! He can't evew
Read! But that's the way this place is.”
But there is a danger of over-generalizing about the
teachers' attitude toward students. A former vice-principal,
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presently the personnel manager of the district, pointed
-out what most teachers thought of kids,

That they're stupid. Haven't you seen that? No, let me
" take that back. Some of them treat the kids that way, but
then ! notice less of it as the years go on. Today you
would hear a teacher in a faculty meeting say somethin
like, “Let's face it, these kids we have aren't that gooa.
Let's prepare them for something they're capable of.”
And then you would hear another teacher say that that,
attitude was wrong. “‘That the kids are capable of just
about anything.”

When asked which view prevailed, he replied, “That's
hard to say. I guess it depends on the conviction that the
teacher has when he or she comes in. If they've got the

ttitude that the kids are essentially good and capable of

1ol .
il 1earning, then they will probably be the teachers who fight

T F
i

i

the attitude of kids being essentially stupid!” Rossi and
;Vincent. however, did not see the split. They agreed,
“Teachers think the kids are stupid,” or “Teachers regard

‘ "W’ he kids as pleasant dummies.”
i

* The issue of the teachers’ attitude toware students was

i further confused by tension within the teachers’ ranks con-

e fiB

1 "there were those teachers referred to as the “‘mafia,” who

cerning teacher-administrator relations. On one hand,

ide with the administrators, on the other hand, were those

.

I whose interests center on their organization, termed by
i L.‘Rossi the “airdales,” presumably because they “sniff out”
¥ 'issues for contract disputes. The association teachers were

nhappy about the cuts in the previous year's budget
which had eliminated a number of positions. They also
elt that the administrators were largely unsympathetic to
heir demands and stated that it was a difficult school in
which to teach. The head of the humanities program, an
association representative, reported:

|
But when we try to do something it doesn’t go any-
where. Like the humanities program, they don't support -
it. The other day we went to the superintendent and he
told us to spend money. But today we find out that the
books we ordered for the musical have to be sent back.
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Why? Because the purchase order wasn't signed by his ;
office. So he's telling us one thing and telling the admini- |
strators something else. ‘

There is $2500 to be spent on curriculum this year. ||
put in two proposals, one in September and | never |
heard anything about it. And about a month ago someone |
says, “Why aren't the department chairmen doing any-
thing in line of proposals?” So, | reapply and Vincent ¢
sends it back because he doesn't like it.

He added that the administrators “hated the humanities §
program because it upsets their schedule.” It was said that ;
this contributed to low morale among teachers, one of |
whom reported, “‘This school is in sad shape.” All four
teachers in the humanities program reported that the ad-
ministration was hostile to their efforts. They were right. .
Both the principal and the vice-principal said that they |
thought it was “unstructured” and “ill-planned” and said |
that it “would change” in the future. Privately Vincent;:
said he was looking outside the school for a teacher who
could come in and set up a “real humanities program.” t

Other teachers frequently complained because they felt]
that the office was not backing their efforts and cited as
proof instances in which they were not supported in their §
efforts to discipline students. Rossi’s attitude toward this.{
type of complaint was clear. “This one teacher, he brings ﬁ§
in a kid to the office and says, ‘He's late for class.’ But §
when | looked into it 1 found that the kid had been late for
the previous fourteen days in a row! Now | ask you, why
didn't that teacher take care of the kid the first time?” ¢

While this split between some teachers and administra-;
tors certainly existed and could have acted as a stron
force somewhere in the organization, it should not bes
overplayed in this book about students. After all, the infor-;
mation about it was not gathered systematically or inten-}
tionally by participation, observation, or interviewing. It
was picked up in unstructured conversations with staff}
members which, while undertaken to discuss the student
often wound up in discussions of other staff members. Th
primary insight may be that a number of staff member
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were more willing to discuss the internal politics of the

finstitution than they were to talk about students.
| - These controversies rarely showed up in the classrooms
or corridors in front of students. In fact, only once or twice
fin humanities class was any reference made to the fact
that the administrators were hostile toward the program,
land if the students had any awareness of what the teacher
as even talking about, they made no mention of it there
1- anywhere else. Those things just never seemed to be
part of the students’ consciousness. ‘
i« Indeed, there is little reason that they should have been.
As previously explained, the teachers consistently present
themselves to the students as subject matter specialists;
the English teacher spoke only of English, the coach of
jcompetition, the physics teacher of experiments, the
French teacher of France and verbs, the vice-principal of
the virtues of promptness and order. Teachers’ personal
Iproblems, conflicts, and emotional issues of any sort were
thus sublimated and never displayed for the students’
'scrutiny. In fact, the outward appearance and demeanor
of the teachers could best be described as bland.

An issue which could have been responsible for both.the
rather conservative climate in the school and the divisions
among teachers may have been the general perceptions
held by the teachers of the community. Many teachers,
although théy were long-time residents of the district,
openly said that the inhabitants did not really support the
idea of education, that the students’ working-class parents

ere at best high school graduates who did not really
;hink their children should go much beyond that, and
further that parents would not be willing to support any-
thing remotely “innovative"” in their school. No measure

as taken of the community to see if these perceptions

ere based on fact, but they were certainly shared by staff
members at all levels. Even the new superintendent who
was Jewish expressed surprise that he had even been hired
n Hillsborough-Cowpens, a school district he considered
jough™ and “blue-collared.” He, however, was most dis-
> ayed that the staff was not attempting to raise the stu-

1;‘ i
it
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dents’ level of aspiration. He wanted the teachers to spend I
.more time on intellectual issues, to get the students to
read more, to score higher on competitive tests, and to !!
move students toward applying to better colleges. i
But efforts toward these ends were not common and §
were somewhat discouraged. One incident occurred the
previous year in which a teacher, Mrs. J., who sponsored
the publication of a student literary magazine, was asked !
o resign. While the magazine was not cited as the main ]
" reason, it certainly did not help her. According to the vice- §
principal she was too interested in the bright kids and in- ]
-considerate of the average kids:

A little girl came to me. This kid is a Seventh Day

- Adventist. | had this kid in band and she came in one |
. day. And she was smart, real smart, but she was uptight ;

- because of the religious thing. She had this paper from. |
. J.'s class. It was an essay; it was marked 70. Now, I'my;

.no literary scholar, but | can read. The sentences were |

- right, the paragraphs were right, the thing made sense,|

~ and the words were spelled okay, and she had a 70. So, ]

‘| went to Mrs. J. and asked her about the grade. “It lacks§

-, depth,” she says. Now, I'm no literary scholar, but the
. thing was okay and the paragraphs were okay, the sen-
' tences made sense, and the words were spelled allj
* right. What the hell did she want?”

~ Upon observing Mrs. J., he found her talking over thé%
‘heads of the kids, the “less sharp kids" as he referred tof
‘them, and he “Found her forcing her sophisticated views:
‘on the kids."” As he explained in his evaluation which cited]
‘these things as poor teaching, this was exactly in line
with the evaluation given her by the former principal, and_
- -as aresult, she was asked to resign. A teacher whose posi-
tion was eliminated the previous year, but who regained
employment by moving into Mrs. J.’s slot reported, “Shej
was here for only a year. She was weird, a real raving
liberal, started a paper and encouraged the kids to say all
sorts of good little things, encouraged complete freedom §
She didn't use her head.” She was the one of whom|
Vincent said, “She knew her material but couldn't relate tq
- the kids.”
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In general, it may be said of the staff members at
j| Horatio Gates, just as was said earlier of the students, that
1 they developed reasonable ways of thinking and behaving
#..in their situation. They, too, were bound by definite phys-
?| ical, organizational, and conceptual constraints which

# combined to structure their behavior in the classroom. For
| instance, the classroom with its physical setting and furni-

ture arrangement practically demanded that the teacher
* take the front desk. And since groups of students come in

¢ regularly and with the expectation that they will be told:

certain things, there is little that the teacher can do but
use that front desk as a base and tell the students whatever .
t is that he thinks they should know. It is assumed that

he teacher considers the material important and will not . -
f.‘allow either his own or the students’ personal experiences '
tor other extraneous material to disrupt the lesson as he
= planned it. Therefore, if in the process of classroom inter- - ]

ction, the student responses do not fit into the teacher’s -
rearranged plan, then there is little that he can do but

few seconds. Even in the humanities class where there

was a stated goal to “get the kids to expand themselves in -
2 ifferent directions,” and even “let them structure their .1
g OWn experiences,” by means of nondirected individual
kstudy, the reactions of both the principal and vice- .

?principal showed that they thought this was a waste of
fitime. ;
‘; An additional constraint on the teachers was the details
lof the maintenance subsystem. The business of accounting
ffor, disciplining, and keeping records on students in class |

took an enormous amount of the teachers’ time and effort.

[
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Outside class they were expected to assist in keeping the
‘halls orderly, watching the cafeteria, checking the lava-
tories for smokers, checking for passes, and in general

supervising students wherever they happened to be. This, 1

not their teaching, appeared to be the main point of con- '
tention between them and the administrators who appar-
ently felt that the responsibility for the conduct of the
students was being left to them, while the majority of
teachers were concerning themselves only with subject '

‘matter. It appeared that most teachers regarded super- -

‘vision of students as an odious burden which interferred
with their teaching.

it should be remembered that the administrators were §
also closely bound in their responsibilities. They were
.+ obligated to see that the schedule and the curriculum ran |

" smoothly and that it did not become disrupted by “devi-
ant” behavior. That is, behavior which did not fit into the ~

~overall plan. When Vincent and Rossi spoke of teachers "

‘who were “not interested in the kids,” they were referring
‘to those teachers who allowed and even encouraged stu- |

‘dents to exhibit any behavior which could have disrupted

‘the smooth running of the organization.

- Summary and Discussion of Chapter 2

Student behavior does not take place in a vacuum but in a ;
definite, organizational setting which has a number of com-
" plex forces. If one is to have any understanding of that ;
behavior, he must make an attempt to have a correspond- |

ing understanding of that setting and some of those forces. §
That is why it was so important in this first chapter to §

give some attention to the community, the school, and th
behavior of teachers and administrators.

This brief description has raised questions which mlght
be relevant for one who either teaches or is preparing to‘

teach in public schools. For instance, such an individual §

might ask: “Why do all the teachers, regardless of thei
subject-matter speciality, use the same instructional pat
tern?” Or perhaps, “Why did the administrators blame th
“teachers for ignoring the poorer students, when at th

.l
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f same time those administrators headed an organization
g which did not encourage student-teacher interaction on an
i other-than instructional level?” Or, one might wonder if it

were even possible for teachers to take the initiative and

seek out more informal student contact. Would such be-
hawor be rewarded by the administrators? Or might these

k teachers be fired, as was Mrs. J., because they appeared to
[ have been overly selective in their choice of students?

,, To begin with, the whole issue of Mrs. J. might have
i been a study in itself. Why was she fired? | should men-
1 ! tion at this point.a latter conversation | had with Rossi. He

' was talking about Mrs. J.'s literary magazine:

Ah, it wasn't very good, it could have been better. |
threw them all out, | was happy to be rid of them . .
You know what, she [Mrs. J.] wanted to put that maga-
zine out so | told her I'd help; | gave her a month; | gave
her the rights to the print shop where we publlsh the

i* paper, but come time to sell them, | says to her, ‘Do you
- have anyone to sell them?” and she says, “No.” So |
;. sold them in the cafeteria. Then | put the money in a
special fund for the use by the magazine. The next issue
comes out, same thing. | ask her if she had someone to
sell them; “No,” so I sell them in the cafeteria again,
and not once did anyone on the staff, or Mrs. J., thank
me for what I did, not the first time | sold them, not the
second time, not once.

So, was she fired because she encouraged the kids to
\“say all kinds of good little things,” as the teacher said,
wbecause she “talked over the heads of the less sharp kids,"

;Léas the principal said, or because she failed to thank the
|

tvice-principal when he did her a favor. It appeared that
:she had been fired for a combination of these reasons, all
"of which have to do with an over concern with student
& ideas and intellectualizing, and a lesser concern with orga-
i izational maintenance and good administrator relations.
r eachers in other schools have been fired for encouraging
I sharper students to intellectualize while ignoring the basic

maintenance matters that administrators consider impor-
tant. The grounds for firing may be justified simply as “in-
dability to relate to students.”
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The student publication by itself may not have been the |
reason she was fired, but it certainly didn't help her. Any |
teacher who wishes to encourage “independent thinking""
on the part of his students should be aware that such think- §
ing will be difficult to manipulate and control once it 3
begins. And a “student run" publication, if it is t0 really "'1
be student run, is bound to become critical of the present ;
organizational structure at some point. At that point, the ;
teacher who initiated such a project can find himself in ’
trouble. Does that mean that idealistic, beginning teachers ‘
- should be careful lest they appear to give too much atten- ¢
tion to student intellectualizing and not enough to the
maintenance of the organization? Perhaps not, but one

. who wishes to stimulate student thought and activity has

to be aware of these things. 3
Attempting to make sense of the behavior of teachers.;
" and administrators at Horatio Gates, it appears that there |

- ~are certain realities to which they and teachers in other;‘;
- gImitar schools pay i i nization:,
places at least as many constraints on teachers as it does |

W—w@way be:
WMM ex-
cept in extreme cases. forgiven and forgotten, Not SO for]
feachers. The untenured teacher can be_quite easily fired]
'and one who presents himself as a potential threat 10|

_ Thaintaining_the organization had better be prepared tof

. “either hunt for a new position or conform to accepted]
norms. Public schools Hemand that organizational bound-|
aries be respected. They have little use for “scholars in
residence” or “criticial thinkers.” : 3
A second reality is + it is_extremely difficult for a
teacher to devi w_boundaries.
Hypothetically, consider a teacher in Horatio Gates who;
might have wished to somehow “radically ¢hange” his;
instructional pattern. What would he do? First, remember
that he still has to work within the school schedule, and
therefore he has his students, just as does everyone else,]
in classes of 20-30 for five forty-minute periods. Then re-
member he has to take care of the maintenance details a;
does everyone else. Then, of course, his room is set; that is,
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with thirty chairs for students and one for him. If he
- wanted to begin by sitting on the floor in a circle, chairs
- would have to be moved, and then be moved back at the

|
§

i

end of the period because the next teacher to use the
room might not like it that way. That additional mainte-
inance activity of chair moving would probably consume
}sf-.«ten more of the forty minutes. One simply cannot expect
- the janitor to take care of such things. In fact, that janitor,
:_‘if bothered by abnormal seating arrangements, might
i choose to let the principal know that “so and so is doing
omething funny in his room.” | don’t need to go on to
make the point. If ¢ different, there
re a large number of barriers to obstruct him. And even
hose that begin their teaching careers by wanting to be-
ome different may become discouraged, accept the orga-

! izational constraints as unavoidable, even necessary, and

i let those demands define their behavior. They, too, will

A
i

wind up doing seventy-five percent of the talking, avoid

students' personal lives, and walk down the hall in a busi-
Enesslike fashion. Simultaneously, this will mean they may
g have to ignore the poorer students because to do otherwise
Ewould be to bypass the constraints. | don't mean to say
fithese things to be critical of teachers and their behavior.
My intent, rather, is to try to get beneath the rhetoric
‘Labout,“changing behavior,” and be realistic about the com
iplexity of the school organization and admit the difficulties}
iof implementing change given the organizational structure g
i There is a third reality. Mr. Vincent and Mr. Rossi were
wresponsible for the school in the eyes of the community.
‘i;ipespite what they said about lack of community support
land commitment, | think they were actually getting a
eat deal of both. What the community wanted was an
orderl well-run, clean school, one that was free of con-
t trovers i Id be called
. “trouble.” As long as the administrators maintained that
¥.kind of school. they were secure, and the lack of parent
jparticipation in the P.T.A. was actually a vote of confi-
kdence.-Had the parents perceived some kind of trouble,
there would have been hundreds at the board meeting,
the two administrators might have been fired.
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Admittedly, these issues are being raised more for the

purpose of asking questions than of seeking answers. The ;
main purpose of this book is still to describe students and :

their school behavior. The original questions remain:

What does a student do in Horatio Gates? How does he

make sense of his life there? How does he develop a rea-
sonable and consistent pattern of thinking and acting so
" that he can fulfill his personal needs and at the same time
deal effectively with institutional demands? To answer
these questions we have to move beyond the description
of environment, teachers, and administrators, and start to
describe the students.

e e o e

CHAPTER 3

The Students

General Student Behavior

A visitor to the corridors and classrooms of Horatio Gates
would probably be impressed by the general appearance
of the students. All but a very few are clean, neat, and
moderately well-dressed. The boys wear the slim-lined or
belled wash pants and button-down shirts or sweaters.
The girls wear fresh blouses or sweaters, skirts of the fash-
ionable length, stockings or knee socks, and some variation

- of flat heeled shoes. While a few boys keep their hair

shoulder length, only a few of the entire senior class affect
the hippie garb. In previous years there had been a staff-
enforced dress code, but in keeping with Mr. Vincent's
attempts to give the students more freedom, that had been
dropped and according to both students and teachers, it
did not make any difference. The students still dressed the
same way. ‘ -

Like their dress, their overall behavior was orderly.
Having been told to expect a “tough” school, | was genu-
inely surprised by the apparent lack of conflict between
the expectations of the staff and the desires of the stu-
dents. When the bell sounded and the students were ex-
pected to go somewhere, they went. When an administra-
tor asked for some compliance or quiet, or a teacher for
attention and order, he received it. The students did not
seem to find the atmosphere at all oppressive or even dis-
tasteful, and they went about their daily activities with
apparent willingness. They seemed to accept, almost with-
out question, their place at the bottom of the organizational
hierarchy. At a time when the spectre of student revolt

| was frightening many school people, the students at
. -Horatio Gates, even when unsupervised, would automat-
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