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MOTIVATION 
The Outcomes Assessment team has assembled this document as evidence of our very systematic and intentional use 
of data to inform improvement. We are honored and proud to be in such position of trust and our commitment is to 
work collaboratively with our fellow faculty, staff, and students to ensure we are delivering the best veterinary 
medical education as possible.  

In this report we present five use cases in which we demonstrate data use for continuous improvement. For each we 
provide a rationale, they type of data we examine, how we share reports with our stakeholders, and how, 
collectively, we make improvements to our program. The use cases are presented in no particular order as:  

• Curriculum development.  
o Showing how we use data for curriculum development and improvement. 

• Multiple choice item development 
o How we use data to inform and ensure quality exams are being used to assess students. 

• Admissions 
o Demonstrating how we inform our admission/student selection process informed by data 

• Academic Standing  
o Highlights our data informed process for identifying students who are underperforming academically 

and how we can use this data to remediate them and encourage academic success. 
• Course/Faculty evaluation 

o Shows a novel approach to examining faculty evaluation and by which we can used student 
qualitative feedback to extract curriculum insight for programmatic improvement. 

The cases that we present our spotlights, however, they only represent a small portion of the assessment work we do 
to support student learning and overall, institutional effectiveness.  

We hope you will find this report to be informative and may it serve as a testament to our commitment to 
institutional effectiveness. 

Sincerely,  

 

Marcelo Schmidt,  
Assistant Professor of Curriculum & Assessment 
 

  

Elizabeth Rowe David Favela Shelby Huffman Marcelo Schmidt
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USE  CASE  I :   
C U R R I C U L U M  D E V E L O P M E N T  

Using data to improve our curriculum.  
The Curriculum Committee is continuously monitoring the progression of our competency-based veterinary 
education curriculum. Among many questions that we ask, we prioritize the need to know what is working well, what 
could be better, and what we are missing. Below we highlight the process that was used to separate the course Form 
and Function (also referred to as Anatomy & Physiology) into two separate courses: Veterinary Anatomy and 
Veterinary Physiology (originally termed foundational/comparative morphology).  
 
In this case we triangulated several sources of data including student grades (evidence not presented as per FERPA), 
faculty input, and student input. The curriculum committee reviewed and approved the change and changes were 
submitted through Curriculog.  
 
Faculty proposal: The faculty group considered the status and generated a proposed status considering potential 
impact with other courses, curriculum integration, and most importantly, student learning.  
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Student Feedback: Students submitted a proposal with a rationale for why the courses should be separated. Their 
comprehensive review included impact on study patterns, grading scheme, and content structure and integration.  
 

 

Curriculum Committee review: The curriculum committee reviewed the impact on grades (data not shown in this 
report), faculty proposal, and the student voice to decide whether this curriculum improvement would benefit our 
program, specifically student learning. Below we show evidence of the agenda and outcome of the vote expressed in 
our meeting minutes.  
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This screenshot shows evidence of our Curriculum Committee vote and approval of the recommendation. 
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USE  CASE  I I :   
M U L T I P L E - C H O I C E  E X A M S  
 
Our dedicated outcomes assessment team works closely with faculty to develop assessment questions for each exam 
administered at the SVM. Exam questions are expected to follow International Council for Veterinary Assessment 
(ICVA) and the National Board of Medical Examiners (NBME) in preparation for the North American Veterinary 
Licensing Examination (NAVLE) licensing exam. This process becomes a series of iterations and interaction between 
the faculty member, who writes the original test items and the Outcomes Assessment team who reviews the 
questions for soundness.  
 
After an exam is completed, each question is subjected to examination for psychometric soundness. Using a scatter 
plot, we plot each question’s level of difficulty and point biserial index. The plot discriminates whether questions are 
high quality (i.e., they assess what they are supposed to assess and students who are expected to get then correct do 
so), marginal quality (i.e., questions marginally discriminate), or poor quality (i.e., a question has a serious problem 
and fails to discriminate adequately).  
 
Another important aspect of our item writing processes is the “tagging” of each question according to predetermined 
taxonomies. The taxonomies include the type of learning, the species, the organ/system, and the topic being 
addressed by the question. This process allows us to run advanced analytics to yield a strength and opportunity 
report which informs our team of areas in which students may be underperforming. If we see patterns in the report 
(e.g., many students are failing in questions about application of procedures in equine medicine), we can inform 
curriculum improvements to address deficiencies and gaps.  
 
Item writing steps: 

• Item writing template 
o When it is time for an instructor to submit test questions, we provide them with our exam template 

that has been modified to house the category tagging, and the formatting for input into ExamSoft. 
o This template allows Outcomes Assessment to track keywords, and it was developed by the senior 

academic dean, a curriculum specialist, Outcomes Assessment, and influenced by a science modified 
Bloom’s Taxonomy. Category tagging is composed of Bloom’s Taxonomy, species of animal, health 
systems within the animal, subject content, and the author of the question—the sub-category to 
these categories is called keywording. Keywording and the usage of the tag allows the student quick 
access to the main categories without having to search each course(s), exam(s), and/or question(s) in 
the databank.  

 
Discrimination Index calculator: The discrimination index is a basic measure of the validity of an item and tells us 
whether a question performed well or if it should not be considered in the assessment. It is a measure of an item's 
ability to discriminate between those who scored high on the total test and those who scored low. We assess the 
quality of each item to ensure that assessments are measuring that which they purport to measure. Two measures 
inform the item quality indicator: Difficulty level and point biserial correlation. The difficulty level is simply a measure 
of how many students (or what proportion) score correctly a question. The point biserial correlation allows us to 
determine if students who are expected to get a question right actually do or not. The Discrimination Index is the tool 
for how a faculty member discerns between questions that are psychometrically sound and those that need 
additional work. All faculty members are shown this information post exam and have complete autonomy in deciding 
which questions to eliminate or hold. 
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ExamSoft at its basic level is a testing software; however, it also contains a feature that allows one to make reports 
that assists in remediation. These advanced reports are called the Strength and Opportunities Report. 

o The Strength and Opportunities Report provides students with an overview on which specific content 
to focus on, such as, but not limited to assisting students in examinations, preparing for future 
courses, Objective Structured Clinical Examinations or OSCEs, their clinical year, and, preparing them 
to pass the North American Veterinary Licensing Examination. 
 Currently we have 158 students using ExamSoft. 
 We have 53 faculty/staff using this platform. 
 We have administered 136 assessments since 2021. 
 We have categorized 14,075 questions. 
 Each question used in assessments has been tested for psychometric soundness. Items that 

do not meet minimum standards are eliminated (see ICVA and NBME for guidelines) 
 
Examsoft Advanced Report: At the end of each semester, we email each student a Strengths and Opportunities report 
which identifies how students are performing in various areas of the curriculum. The two Strength and Opportunity 
Reports that follow, show a high performing student and low performing student. The report allows us and the 
student to pinpoint the topic, species, and system/organ where they should focus their study efforts.  
 
For example, in the report that follows, we observe that this student is performing well in each area that is being 
assessed (as denoted by green coloring). Red, however suggests that the student is underperforming in a aparticular 
area. In the example that follows, the red box identifies that this student answered correctly two of three questions 
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on the topic of Toxicology. Although this is higher than the average class performance, it still represents an area that 
this student should pay attention to in future preparation.  
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We can clearly see that the student on the report that follows is underperforming in several areas. This data allows us 
to make clear recommendations for actional improvement plans.  

 
 
Our efforts are to place psychometrically sound questions that assess what they are expected to and then use results 
as feedback to students.  
We next plan to compare the Strengths and Opportunities report to our curriculum map to ensure that we are 
covering material adequately in our courses. This information would be used by faculty address gaps and/or 
deficiencies in the curriculum.   
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USE  CASE  I I I :   
A d m i s s i o n s  
 
Admissions are overseen by the School of Veterinary Medicine's Admissions Committee which consists of School 
faculty, staff, students, and practicing veterinarians. The Committee uses a framework to holistically balance each 
candidate's life experiences, personal attributes, and academic metrics to select students that align with the school's 
purpose and mission.   
 
The admissions process for the School of Veterinary Medicine is overseen by the School's Admissions Committee, 
which consists of faculty and staff from both Texas and New Mexico. To be considered for admission, applicants must 
meet a set of criteria that considers their life experiences, personal attributes, and academic performance. The 
Committee uses a holistic approach to select students who will best benefit from attending the school. 
 
The Committee looks at each applicant's life experiences and personal attributes to determine if they have the 
qualifications necessary for veterinary medicine. For example, applicants must demonstrate experience working with 
animals or livestock in rural and regional communities. There is no set number of hours required, but applicants 
should have accumulated a lot of life experiences to show that they understand these areas and are aware of the 
various roles' veterinarians play within them. This will provide evidence supporting their interest in pursuing this 
career path as a veterinarian.  
 
We use data to inform our admission practices where our priority is to accept an excellent cohort of students who 
will endure the rigors of veterinary medical education and meet our mission of addressing rural/regional veterinary 
priorities.  
 
The following graphs demonstrate ways in which we use data to inform our work. The reports are generated in Power 
BI and shared with the Admissions Committee.  
 

  

https://www.aamc.org/services/member-capacity-building/holistic-review
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General demographic data: Our school takes considerable pride in selecting students who will become the future of 
veterinary medicine in Texas and New Mexico. Each student is carefully selected through a very intentional data 
informed process. The following graph, which we use in our decision-making process shows that we are true to our 
mission and in the process, presenting a diverse body of students.  

A few highlights from our admission report are:   
• A higher proportion of males accepted than the national average for males accepted to veterinary education. 
• Twice the percentage of minority students, mostly Hispanic, true to our HSI status relative to national 

average.  
• Most of our students accepted from Rural areas in Texas. 
• Many first-generation students. 
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Geographic data: These maps show the geographic distribution of accepted students. Our effort, true to our mission, 
is to accept students representing rural Texas. In this case, we see many students from the Texas triangle (Austin, 
Dallas, Houston), whereas the accepted group is evenly distributed across the state with an emphasis of the state's 
margins.  
 
 

Candidates who applied and were considered Candidates who were accepted 

  

 
 
Key influencers: This is an additional analysis that we conduct to determine what aspects of a prospective student 
will improve their likelihood of being accepted. In the case we present in the graph below, we learn that prospective 
students who report more than 1780 hours (about 2 and a half months) of experience are more likely to be accepted 
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into our program. 

 

Racial/Ethnic distribution: We look carefully at several aspects of student demographics in our selection process. The 
following graph shows the ethnicity/racial distribution of prospective students and those who were matriculated. Our 
acceptance of minority students is twice the national average. Using this data allows us to ensure that we are 
selecting a diverse body of best student’s representative and reflective of our state’s demographic distribution.  
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USE  CASE  IV :   
A C A D E M I C  S T A N D I N G  
 

Guidelines for Academic Standing 
We developed the guidelines for Academic Standing document as a reference for determining the academic standing and 
successful progression of students through the curriculum. At the end of each semester, each student is assessed against the 
academic standing standards. Students who are underperforming, as per the academic standing standards, are recommended for 
remediation, recess, or discontinuation of the program accordingly.  
 
Assessing academic standing is a relatively complex analysis that includes data from historical grades in addition to data of current 
grades. Results of the analysis are shared with the Continuation of Study Committee, the Associate Dean for Academic and Student 
Affairs, and ultimately the Dean.  Committee will make a recommendation to the Dean as to whether supplementary assessments 
are to be provided (remediation), if a student will be recommended to repeat all or part of a year (recessed), or if a student will be 
recommended for dismissal from the program.  
 
We provide the process that we use to make academic standing decisions. We will refrain from reporting on specifics about student 
performance on this report.  
 
We have provided peer tutoring, faculty mentoring, and other educational and wellness resources to students who are struggling 
academically.  
 
Monitoring academic standing has kept our cohorts intact with zero students dropping out or stopping out from the program due to 
academic performance.  
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ACADEMIC STANDING PROCESS AND 
PROCEDURES 

 
“The School of Veterinary Medicine (SVM) student who is experiencing academic difficulty, 
whether by falling below a cumulative 2.0 GPA or by unsatisfactory final performance (<70.0%) 
in one or more classes, is subject to appear before the Continuation of Study Committee. This 
committee is comprised of a cross section of skills-based and didactic-based faculty who 
holistically examine the student’s academic performance. The committee will consider all factors 
(personal and professional) in submitting a recommendation to the Dean for action. Actions may 
include: (1) remediation; (2) recession; (3) or dismissal. The final assignment of academic 
standing may consider student personal circumstances. Thus, the Continuation of Study 
Committee may conclude that the personal circumstances presented warrant a 
recommendation for an alternative outcome. 

 
Grading Scale 
A 90 – 100% 
B 80 – 89.9" % 
C 70 – 79.9" % 
D 60 – 69.9" % 
F ≤ 59.9" % 

Definition of Terms: 

Passing: Successful course completion requires a grade of C (70.0%) or better. Numeric scores 
are absolute (no rounding). A D grade (60 – 69.9" %) is considered unsatisfactory and must be 
elevated to ≥70.0%. An F grade (≤ 59.9" %) is considered failing. 

Good Standing: The student who has a GPA greater than 2.0, and who passed all registered 
coursework. 

 
At-Risk Identification: This serves as an early intervention for the student with academic 
difficulty. The student whose performance is below the minimum passing grade of C (70.0%) in 
one or more courses during a semester will be placed on an at-risk student list and will be 
required to follow specific procedures designed to help improve the student’s performance. In 
cases where a large portion of students fail an examination, requirements may be altered to 
accommodate the situation. 

 
Requirements for the student identified as At-Risk: 

1. The student must meet with the applicable Instructor of Record (IoR) to develop a 
written plan for improvement. 

2. The student must meet with their mentor and/or a representative from the Office 
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of Academic and Student Affairs (OASA) to review their plan for improvement. 
3. The student will be assigned a student tutor(s) (if available); the attendance at 

these sessions will be reported to the OASA. Attendance at tutor sessions is not 
mandatory, but highly recommended and encouraged. 

4. The student will be counseled to meet with a learning specialist to review 
successful study practices and behavior that can contribute to academic success. 

 
The student is only considered at-risk in the semester whereby academic difficulty is encountered. 

 

Remediation*: The student who has not satisfactorily (<70.0%) completed 1-2 courses in any given 
semester may be given the opportunity to remediate the course(s) during the summer, per the 
Guidelines for Academic Standing Table. The student will be charged a remediation fee up to 
$2,000.00 for pre-clinical courses and up to $5,000.00 per clinical year rotation. 

 
Remediation is self-directed and is completed by reviewing recorded lectures, meeting with the IoR, 
reviewing course notes, and creating / following a plan for future success. These activities are the 
student’s responsibility. The IoR is not responsible for creating additional resources (e.g., lectures, 
laboratory sessions, simulations), but may include additional material(s) to address individual 
deficiencies. Exam formatting may differ than those previously administered (e.g., multiple choice, 
short answer, essay, practicum, etc.) 

 
Upon successful remediation of a course, the highest grade that will be recorded is a C (70.0%). 
The student who is remediated will have an academic standing of Academic Warning. 

 
Academic Warning: A student who completes a course(s) with <70.0% will be automatically 
placed on academic warning for the subsequent semester while they await remediation per the 
Guidelines for Academic Standing Table. The student who has remediated a course(s) will remain 
on Academic Warning for the semester following the remediation. The student with a semester-
end overall average at or below 75.0% and/or an average in two or more classes from the 
previous semester at or below 75.0% may be placed on academic warning for the next semester. 

 
Requirements for the student on Academic Warning are: 

1. The student will be required to schedule a meeting with the IoR of the course(s) with a 
score of <70.0%, so that arrangements may be made to complete remediation. 

2. The student will be required to schedule a meeting with their mentor and/or a 
representative from the OASA to create a success plan for academics, to be submitted to 
the Continuation of Study (COS) Committee for review/discussion. 

3. The student may be required to meet with a representative from the OASA monthly to 
review the policy and procedures of the academic intervention. The student will be 
notified if this is required. 

4. The student will be directed to use all available resources (including counselors, 
learning specialists, tutors, and study groups). 

5. The student will not be permitted to hold office in a student organization, nor attend local 
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or national meetings that interfere with class attendance or examination preparation 
(studying) while on academic warning. 

Academic warning status may be removed when the student passes all coursework with ≥75.0%, or 
at the determination of the OASA. 

 
Recession*: A student who has not satisfactorily (<70.0%) completed courses per the Guidelines for 
Academic Standing Table may be required to repeat all courses with the next year’s class. Grade 
replacement is detailed at the end of this document. The student requiring recession would have an 
academic standing of Academic Probation. Students being recessed will pay full tuition and fees. 

 
Academic Probation: Any recessed student will be automatically placed on academic 
probation for their first semester. In addition, the student with an overall GPA below 2.0 will be 
placed on academic probation. 

 
Requirements for the student on Academic Probation are: 

1. The student must schedule a meeting with the IoR of the course(s) failed, so 
arrangements may be made for regular meetings throughout the semester to discuss 
course progress. 

2. The student will be required to attend an initial meeting with their mentor and/or a 
representative from the OASA to create a success plan for academics, to be submitted to 
the Continuation of Study (COS) Committee for review/discussion. 

3. The student will be required to meet with a representative from the OASA monthly to 
review the policy and procedures of academic intervention. 

4. The student will be directed to use all available resources (including counselors, 
tutors, learning specialists, and study groups). 

5. The student is not permitted to hold an office in a student organization, nor attend local 
or national meetings that interfere with class attendance or examination preparation 
(studying) while on academic probation. 

 
The status of academic probation is removed once the student successfully completes the 
academic year they are required to repeat or at the determination of the OASA. They may be 
placed on academic warning if they have <75.0% in all coursework or at the determination of the 
OASA. 

 
Dismissal: A student may be formally dismissed and not allowed to return to the institution 
per the Guidelines for Academic Standing Table. Academic standing would be indicated as 
Permanent Academic Dismissal, future enrollment cancelled, with the student’s record 
inactivated. 
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GENERAL Guidelines for Academic Standing assignment and Student Progression/Requirements are included below. Actual 
student academic standings will be determined after review by the OASA. 

 
 

Guidelines for Academic Standing Table 
Year 1 of Curriculum 

Year/Term Student Outcome Academic Standing at 
END of term 

Student Progression / 
Requirement 

 
 
 
 

Y1, S1 
(Fall) 

All satisfactory grades (defined as 70.0% 
or S/C or above) Good Standing Progress to Y1, Semester 2 

1-2 D grades Academic Warning 
Progress to Y1, Semester 2, with remediation of 
course(s) in summer following Y1, Semester 2 1 F grade 

1 D grade and 1 F grade 
Academic Probation 

Recessed to begin Y1, Semester 1 
3 D grades 
2 F grades 
Accumulation of ≥4Ds; ≥1 D and 2 Fs; 
≥2Ds and 1F; >2Fs Permanent Dismissal 

 
Year 1 of Curriculum 

Year/Term Student Outcome Academic Standing at 
END of term 

Student Progression / 
Requirement 

 
 
 
 

Y1, S2 
(Spring) 

All satisfactory grades (defined as 70.0% 
or S/C or above) Good Standing Progress to Y2, Semester 3 

1-2 D grades, cumulative from Y1, T1 Academic Warning 
Remediates course(s) in summer following Year 1, 

Semester 2 1 F grade, cumulative from Y1, T1 

1 D grade and 1 F grade, cumulative from 
Y1, T1 

 
Academic Probation 

Recessed to begin Y1, Semester 1 3 D grades, cumulative from Y1, T1 
2 F grades, cumulative from Y1, T1 
Accumulation of ≥4Ds; ≥1 D and 2 Fs; 
≥2Ds and 1F; >2Fs Permanent Dismissal 

 
Year/Term Student Outcome Academic Standing at 

END of term 
Student Progression / 

Requirement 
Y1, 

Summer 
*Applies to 
remediation 

only 

Satisfactory score (≥70%) on remediated 
courses (Fall and/or Spring) 

Academic Warning 
Progress to Y2, Semester 1 

Unsatisfactory score (<70%) on 
remediated courses 

Recessed to begin Y1, Semester 1 

 
Permanent Dismissal Policy: Accumulation of Grades Across First 3 Academic Years 

Maximum 4Ds Maximum 3Ds & 1F Maximum 2Ds & 2Fs Maximum 3Fs 
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Guidelines for Academic Standing Table 
 

Year 2 of Curriculum 
Year/Term Student Outcome Academic Standing at 

END of term 
Student Progression / 

Requirement 

 
 
 
 

Y2, S3 
(Fall) 

All satisfactory grades (defined as 70.0% 
or S/C or above) Good Standing Progress to Y2, Semester 4 

1-2 D grades Academic Warning 
Progress to Y2, Semester 4, with remediation of 
course(s) in summer following Y2, Semester 4 1 F grade 

1 D grade and 1 F grade 
Academic Probation 

Recessed to begin Y2, Semester 3 
3 D grades 
2 F grades 
Accumulation of ≥4Ds; ≥1 D and 2 Fs; 
≥2Ds and 1F; >2Fs Permanent Dismissal 

 
Year 2 of Curriculum 

Year/Term Student Outcome Academic Standing at 
END of term 

Student Progression / 
Requirement 

 
 
 
 

Y2, S4 
(Spring) 

All satisfactory grades (defined as 70.0% 
or S/C or above) Good Standing Progress to Y3, Semester 5 

1-2 D grades, cumulative from Y1, T1 Academic Warning 
Remediates course(s) in summer following Year 2, 

Semester 4 1 F grade, cumulative from Y1, T1 

1 D grade and 1 F grade, cumulative from 
Y1, T1 

 
Academic Probation 

Recessed to begin Y2, Semester 3 3 D grades, cumulative from Y1, T1 
2 F grades, cumulative from Y1, T1 
Accumulation of ≥4Ds; ≥1 D and 2 Fs; 
≥2Ds and 1F; >2Fs Permanent Dismissal 

 
Year/Term Student Outcome Academic Standing at 

END of term 
Student Progression / 

Requirement 
Y2, Satisfactory score (≥70%) on remediated Academic Warning 

Summer 
*Applies to 
remediation 

only 

courses (Fall and/or Spring) Progress to Y3, Semester 5 

Unsatisfactory score (<70%) on 
remediated courses Recessed to begin Y2, Semester 3 

 
Permanent Dismissal Policy: Accumulation of Grades Across First 3 Academic Years 

Maximum 4Ds Maximum 3Ds & 1F Maximum 2Ds & 2Fs Maximum 3Fs 
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Guidelines for Academic Standing Table 
 

Year 3 of Curriculum 
Year/Term Student Outcome Academic Standing at 

END of term 
Student Progression / 

Requirement 

 
 
 
 

Y3, S5 
(Fall) 

All satisfactory grades (defined as 70.0% 
or S/C or above) Good Standing Progress to Y3, Semester 6 

1-2 D grades Academic Warning 
Progress to Y3, Semester 6, with remediation of 
course(s) in summer following Y3, Semester 6 1 F grade 

1 D grade and 1 F grade 
Academic Probation 

Recessed to begin Y3, Semester 5 
3 D grades 
2 F grades 
Accumulation of ≥4Ds; ≥1 D and 2 Fs; 
≥2Ds and 1F; >2Fs Permanent Dismissal 

 
Year 3 of Curriculum 

Year/Term Student Outcome Academic Standing at 
END of term 

Student Progression / 
Requirement 

 
 
 
 

Y3, S6 
(Spring) 

All satisfactory grades (defined as 70.0% 
or S/C or above) Good Standing Progress to Y4, Semester 7 

1-2 D grades, cumulative from Y1, T1 Academic Warning 
Remediates course(s) in summer following Year 3, 

Semester 6 1 F grade, cumulative from Y1, T1 

1 D grade and 1 F grade, cumulative from 
Y1, T1 

 
Academic Probation 

Recessed to begin Y3, Semester 6 3 D grades, cumulative from Y1, T1 
2 F grades, cumulative from Y1, T1 
Accumulation of ≥4Ds; ≥1 D and 2 Fs; 
≥2Ds and 1F; >2Fs Permanent Dismissal 

 
Year/Term Student Outcome Academic Standing at 

END of term 
Student Progression / 

Requirement 
Y3, Satisfactory score (≥70%) on remediated Academic Warning 

Summer 
*Applies to 
remediation 

only 

courses (Fall and/or Spring) Progress to Y4, Semester 7 
Unsatisfactory score (<70%) on 
remediated courses Recessed to begin Y3, Semester 5 

 
Permanent Dismissal Policy: Accumulation of Grades Across First 3 Academic Years 

Maximum 4Ds Maximum 3Ds & 1F Maximum 2Ds & 2Fs Maximum 3Fs 
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Factors that result in Permanent Dismissal: 
• Refer to the Guidelines for Academic Standing table for the cumulative number of 

unsatisfactory and/or failing grades that may result in permanent dismissal. 

• A semester may only be repeated once unless the COS Committee and the Dean have 
determined that the student has made significant academic progress. 

• The student must complete the SVM curriculum within 6 years from the initial SVM 
Program start date. 

• The student may be recommended for dismissal if an unsatisfactory grade (<70.0%) is 
recorded in any course whereby the student had a previous unsatisfactory (<70.0%) 
grade. 

• For recessed students, failure of a course(s) that the student had previously passed, per 
standards listed for remediation in the Academic Standing Policy and Process Table, the 
student may be placed on academic probation for the subsequent semester. The student 
must remediate the course(s) with an unsatisfactory grade. 

Grade effects: 
1. Grade change (remediation): Remediation of a course does not require the student to re-

enroll in a course. The IoR will submit a grade change for the course upon successful 
remediation. The highest grade that will be recorded is a C. The new grade replaces the 
old grade; however, the original grade will be used within the Office of Academic Affairs for 
purposes of calculating total unsatisfactory grades, class rank, honors, and other academic 
or professional distinctions. 

2. Grade replacement (recessed/repeat): The student is enrolled to repeat coursework, 
pays associated fees/tuition, and receives new grades. If satisfactory, the original grade 
will be marked as “Grade Replaced” and excluded from calculating in the GPA on the 
transcript. 

Example: Student receives an F in Small Animal Medicine and Surgery in Fall 2023. Retakes it 
as a repeated course Fall 2024 and makes a B+. The Fall 2023 course will be marked as “Grade 
Replaced” with an E on the transcript record and will not factor into GPA totals. The new 
grade of B+ would also be reflected in the new term record and factor into the GPA totals. 
Original grades will be used within the Office of Academic Affairs for purposes of calculating 
total unsatisfactory grades, class rank, honors, and other academic / professional distinctions. 

3. Pass/Fail courses: Passing a course that is pass/fail will have no effect on student GPA. 
Failing a course that is pass/fail will negatively affect student GPA. 
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USE CASE  V :
C  o  u r  s  e  / i  n s  t r  u c  t  o  r  E v  a  l  u  a t  i  o  n s
The feedback that we receive from our students through course/instructor evaluations play a crucial role in improving 
the learning experience. We specifically want to know how the course went in terms of integration with the curriculum, 
how the pace flowed, if instructional resources were adequate to the class. AI seems to provide objective assessments 
and promptly and effectively identify concerns related to our three buckets of interest. 
We are currently validating this work and will share with the academic community what we have learned. Our most 
important concern is to objectively extract curriculum insight from the course evaluations. 

Below we show an example of this process and its results. We are using simulated data. This data does not exist in the 
real world. 

***Simulated response***
Example of a response generated with AI
Firstly, I want to address the lack of integration between the class lectures and the laboratory content. The disjointed 
nature of these components made it challenging to fully grasp the practical application of the theoretical concepts 
covered in lectures. It would greatly enhance the learning experience if there were more efforts made to align the 
lecture material with the hands-on laboratory sessions, creating a more cohesive and comprehensive learning 
environment. Furthermore, the pace of the course was overwhelming. The volume of information covered within each 
session often left little time for proper assimilation and understanding. This fast-paced approach hindered my ability to 
fully absorb the material and engage in meaningful discussions with my peers. I believe that a more balanced and 
manageable pace would greatly benefit the overall learning experience and promote deeper understanding of the 
subject matter.

On a positive note, I must commend the instructional resources provided throughout the course. The materials were 
well-structured, easily accessible, and contributed to a sense of organization within the class. The use of these 
resources helped me stay organized and facilitated self-study outside of the classroom. I appreciate the efforts made 
by the instructor and teaching assistants to ensure that the course materials were user-friendly and readily available.

Example of an AI Analysis and report: 

Integration
- Students expressed concerns regarding the lack of integration between lectures and laboratory sessions.
- Disjointed nature of components hindered practical application of theoretical concepts.
- Strong recommendation to align lecture material with hands-on laboratory sessions for a cohesive learning 
experience.

Pace of the Course:
- Students consistently felt overwhelmed by the fast-paced nature of the course.
- Limited time for assimilation and in-depth understanding due to extensive information covered.
- Suggestion to reevaluate course pace for a balanced and manageable learning experience.

Instructional Resources:
- Students highly appreciated the quality and organization of instructional resources.
- Materials were considered easy to use, well-structured, and readily accessible.
- Commendation for efforts to provide user-friendly resources facilitating self-study.

We find AI to be highly effective in providing us with information that could be helpful to improving our course 
offerings.
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Areas of improvement: Here we organize comments into clusters of improvement pertinent to our curriculum. This is 
the most comprehensive and helpful process to our work. Honoring our student’s feedback and creating actionable 
goals for improvement. For example, students percieve that having more practical exams would have been beneficial. 
We expect faculty to integrate these recommendations in future iterations of this course.  
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